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KANNUR ««M UNIVERSITY
(Abstract)

Master of Education (M. Ed) Programme in School of Pedagogical Sciences, Dharmasala, Kannur
University - Revised Regulation, Scheme and Syllabus - Approved- Implemented w.e.f. 2023
admission--Orders issued

ACADEMIC C SECTION
ACAD/ACAD C1/120/2024 Dated: 17.01.2024

Read:-1. U. O. No. ACAD C/ACAD C3/22373/2019 dtd.12.09.2023
2. Circular No. dated ACAD C/ACAD C3/22373/2019 dated 12/09/2023
3. E mail dated 03.01.2024 from the Head, School of Pedagogical Sciences,
Dharmasala, Kannur University.
4. Panel of experts attended the syllabus revision workshop of M.Ed. Programme
held on 15.05.2023
5. Minutes of the meeting of the Department Council held on 06.12.2023

ORDER

1.The revised Regulations for Post Graduate Programmes under Choice Based Credit and
Semester System in the University Teaching Departments/Schools were implemented w.e.f. 2023
admissions vide paper read(1) above.

2. As per paper read (2) above, Heads of all Teaching Departments were requested to submit the
revised Syllabus in accordance with the approved regulations along with a copy of the Department
Council Minutes

3. As per Clause 1.2 of the approved Regulation of University teaching departments (Paper read 1)
the curriculum and credit requirements for programmes like MBA/MCA/M.Ed/M.P.Ed/Law shall be
governed by the norms laid down by the regulatory external bodies such as AICTE, NCTE, Bar
Council etc.

4. In case the regulatory external body does not specify any of the aspects, it should be as per the
current Post Graduate regulation of University Teaching departments.

5. As per paper read (3) above, the Head, School of Pedagogical Sciences, Dharmasala, Kannur
University submitted the Regulation, Scheme & Syllabus of Master of Education (M. Ed)
Programme, prepared on the basis of department level workshop(Paper read 4) for approval.

6 .Department Council vide the paper read (5) above approved the aforementioned Regulation,
Scheme & Syllabus of M. Ed. Programme to be implemented in School of Pedagogical Sciences of
the University w. e. f. 2023 admission prepared on the basis of NCTE Regulation and P G
Regulation in University Teaching Departments w.e.f.2023 :

7 .The Vice Chancellor after considering the matter in detail, and in exercise of the powers of the
Academic Council conferred under section 11(1), Chapter Il of Kannur University Act 1996,
approved the Regulation, Scheme & Syllabus of Master of Education (M. Ed) Programme and
accorded sanction to implement the same in the School of Pedagogical Sciences of the
University w. e. f. 2023 admissions, subject to report to the Academic Council.

8 .The Regulation, Scheme & Syllabus of Master of Education (M. Ed) Programme, under Choice
Based Credit Semester System implemented in the School of Pedagogical Sciences, Dharmasala,

Kannur University w. e. f. 2023 admission, is appended and uploaded in the University Web
Site.(www.kannuruniversity.ac.in)

Oyl ey BT arcenrcino
9 .Orders are issued accordingly.
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Copy To:

Sd/-
Narayanadas K
DEPUTY REGISTRAR (ACAD)
For REGISTRAR

[N

. The Head, School of Pedagogical Sciences, Dharmasala, Kannur University.
. Convener, Curriculum Committee.

N

1. The Examination branch (through PA to CE)
2. PSto VC/ PAto PVC/PAto R

3. DR/AR1/AR Il (Acad), EXCI, EP IV

4. Web Manager ( for uploading in the website)
5. Computer Programmer

6.SF/DF/FC

Forwarded /By Order

SECTION OFFICER

i




o0, J

KANNUR"E«* UNIVERSITY
(Abstract)

Regulation, Scheme and syllabus of Master of Education (M. Ed) Programme in School of
Pedagogical Sciences, Kannur University - Implemented w.e.f. 2023 admission--Modified - orders

issued.

ACADEMIC C SECTION
ACAD/ACAD C1/120/2024 Dated: 30.05.2025

Read:-1. U O No ACAD/ACAD C1/120/2024 Dated 17.01.2024
2. U O Note No EP IVIEP 1V-2/34936/2024 (1) dated 13.02.2025.
3. Letter No Acad/ Acad C1/120/2024 dated 04.03.2025
4. E mail dated 29.03.2025 from the Head, School of Pedagogical Sciences.
5. Minutes of the meeting of the Department Council held on 27.03.2025.

ORDER

1. As per the paper read (1) above, Revised Regulation, Scheme and Syllabus of Master of
Education (M. Ed) Programme in School of Pedagogical Sciences, was implemented w e f
2023 admission.

2. Further, the Examination Branch vide paper read 2 intimated that there is ambiguity in the
following clauses of the Regulation and requested to clarify the same

Clause 3- Preliminaries and Definitions

Clause 17- External Examination,

Clause 19- Pass Requirement

Clause 20 - Classification of Successful Candidates

3.The queries raised by the Examination Branch were forwarded to the Head, School of
Pedagogical Sciences , Dharmasala, K U Campus , vide the paper read (3) above.

4. Subsequently, the Department Council held on 27.03.2025 discussed this matter and the Head,
School of Pedagogical Sciences vide paper read 4, submitted the Regulation , scheme and syllabus
of the Programme after making modifications in the aforementioned clauses, along with the
Department Council minutes, for approval

5 .The Vice Chancellor after considering the matter in detail, and in exercise of the powers of the
Academic Council conferred under section 11(1), Chapter Ill of Kannur University Act 1996, and all
other enabling provisions read together with, approved the Modified Regulation, Scheme &
Syllabus of Master of Education (M. Ed) Programme in the School of Pedagogical Sciences
of the University w. e. f. 2023 admissions, subject to report to the Academic Council.

6 .The Modified Regulation, Scheme & Syllabus of Master of Education (M. Ed) Programme, in the
School of Pedagogical Sciences, Dharmasala, Kannur University w. e. f. 2023 admission, is
appended with this U.O. and uploaded in the University Web Site.(www.kannuruniversity.ac.in)

9 .Orders are issued accordingly.

Sd/-
BinduKP G
DEPUTY REGISTRAR (ACADEMIC)
For REGISTRAR

To: 1. The Controller of Examination (Through PA)
2. The Head, School of Pedagogical Sciences, Dharmasala, Kannur University.




Copy To: 1. The Examination branch (through PA to CE)
2. PSto VC/PAto PVC/PAtO R
3. DR/AR (Acad), EXCI, EP IV
4. Web Manager ( for uploading in the website)
5. Computer Programmer
6.SF/DF/FC
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KANNURUNIVERSITY

SCHOOL OF PEDAGOGICAL SCIENCES

Choice Based Credit Semester System (CBCSS)

Master of Education (M.Ed.) Degree Syllabus
(Effective from Academic Year 2023-24)
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1. INTRODUCTION
Master of Education (M.Ed.) is a professional and research-oriented post graduate programme
in Education. To be par with the professional requirement of the programme, the Board
pooled the best expertise available in various areas to modify and improve the existing
curriculum. The board has re-formulated the M. Ed. programme by diversifying the courses
offered and strengthening the content and structure of the programme, in tune with the
National Curriculum Framework for Teacher Education (NCFTE), 2009 and the new
regulations of NCTE November 2014. The diversification is largely done in introducing the
Pedagogy and methodology of teaching school subjects and new specialization courses in
emerging areas of the discipline. The structure of the programme is enriched by adding field
experiences / Internship / Practicals / Skill and Ability enhancement courses. The evaluation
scheme is further systematized.
The Master of Education (M.Ed.) Programme of Kannur University is a professional
programme that prepares teacher educators to train teachers for primary, secondary and
higher secondary level. In order to meaningfully carry out the truly flexible, dynamic
curricular engagement, it requires viewing the programme as a whole and not viewing each
component separately. Therefore, it is essential that the teacher educators work as a team and
not as separate course and this entails a refreshed view of working out details such as:
teacher‘s work allocation, time scheduling for each course, and group as well as
individualized activities.
2. VISION AND MISSION
Vision
To become an intellectual centre of excellence in moulding teacher educators to compete with
the needs of changing global scenario.
Mission
To shape teacher educators for an ever-changing society by institutionalizing inquisitiveness,
development, research and dissemination of modern knowledge through institutional
impressions.
3. PRELIMINARIES AND DEFINITIONS
The four major aspects of the revised M.Ed. (CBCSS) Programme that shall come into effect
from 2023 admission onwards are

» Semesterisation

» Credit System

> Continuous Evaluation

» Grading



Programme

Programme means a two-year course of study and examinations spread over four semesters
with 400 working days excluding examinations and admission, the successful completion of
which would lead to the award of Master‘s Degree in Education.

Course

Course means a segment of subject matter to be covered in a semester.

Common Core course

Common core course means a course that comes under the category of courses which are
compulsory as specified for all students undergoing the M.Ed. programme. The Common
Core Courses comprises of Perspective Courses, Tool Courses and Teacher Education
Courses.

Specialization Course

It means a course in the subject of specialization in the M.Ed. Degree programme.

Elective Course
An elective course is a course of study that a student may choose from a range of options in order to

fulfill credit requirements for the programme. Elective courses may include Discipline Specific
Electives (DSE), Inter disciplinary Course (IDC), Multidisciplinary Course (MDC) and MOOC
courses.

A student should earn minimum 8 credits from the IDC/MDC/SEC/AEC offered by other
departments. In the third semester all students should compulsorily register 4 credits
Interdisciplinary Course (IDC) or Multidisciplinary Course (MDC), offered by other
Departments. They can make-up the remaining 4credits by opting 2credit IDC/MDC/AEC/SEC
courses from other departments in second-third or fourth semester.

The pass condition and grading of IDC/MDC/SEC/AEC offered by other department is as

Per the regulation of the course offering departments.

Semester System

Semester system means, the M.Ed. Programme will have four semesters. There shall be a
minimum of 630-700 hours distributed over 90-100 working days in each semester spread
over 18-20, five day working weeks. Inter Semester breaks after semesters I, I1, and 111
Credit(C)

It is a unit of academic input measured in terms of the weekly contact hours to a assigned
course in a semester.

Grade

Grade is a letter symbol (e.g. A, B, C. etc) which indicates the broad level of performance of a

student in an answer /course/semester/programme.
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Credit Point (CP)
It is the assigned credit of the course

4. PROGRAMME SPECIFIC OUTCOME (PSO)

PSO1: Professional Capacity Building: Equip prospective teacher Educators for
applying various concepts in the discipline of education and acquiring

professional competencies at various levels of teacher education

PSO2: Personal Development: Generate affective, psycho motor and cognitive
transformation among prospective teacher educators to demonstrate
concern for nature and society which contribute towards sustainable
development of the Nation.

PS03: Research competency and knowledge construction: Develop research
competency among prospective teacher educators and equip them to find
solution for various problems in the field of education and thereby expanding
existing the knowledge structure.

PSO04: Continuous academic development: Capacitate the prospective teacher
educators to purse higher education and engage in continuous Upgradation
of their professional and social skills.

PSO5: Addressing diverse learning needs: Enable the prospective teacher
educators to critically analyse the issues and trends in the planning,
designing, transacting and evaluating curriculum transaction and apply the
knowledge in curriculum development and accommodation of innovative
instructional strategy.

PSO6: Professional integrity and ethics: Imbibe Professional integrity and

ethics in thought, behaviour and action of prospective teacher educators.

5.  PROGRAMME OUTCOME(PO)

After the successful completion of the programme the prospective teacher educator

PO1: Demonstrates professional competencies to commit oneself as a teacher
educator by knowledge, skills, attitude and values.

PO2: Evaluates the present status of educational policies, frame works
administration, and professional development programmes in school

education and teacher education.



PO3:

PO4:

PO5

PO6:

PO7:

PO8:

POO9:

Designs and executes educational policies and programmes in school
education and teacher education.

Integrates social, political, cultural, economic, philosophical and historical
perspectives of education system inside and outside the classroom.

Shows accountability to the society by adapting behavioural and attitudinal
modifications for social change.

Experiments with techno-pedagogical content knowledge and skills for
preparing curriculum materials, selecting and utilizing resource materials for

curriculum transaction.

Develops research competencies through critical evaluation of existing

researches and carry out researches in education.

Generates instructional approaches by understanding the psychology of the
learner
Practices ethical principles and moral values while take up

responsibilities and leaderships in various fields of education

P010: Devices various tools and techniques for assessing and evaluating the

learner.

PO11: Sketches the current trends and solve the issues in education.

. MAPPING OF PROGRAMME SPECIFIC OUTCOME AND
PROGRAMME OUTCOME

PO

POl | PO2 | PO3 | PO4 | PO5 | PO6 | PO7 | PO8 | PO9 | PO10 | PO11

PSO

PSO1

PSO2

PSO3

PSO4

PSO5

PSO6




7. ELIGIBILITY FOR ADMISSION AND RESERVATION OF SEATS

Eligibility for admission, norms for admission, reservation of seats for M.Ed. Degree Programme
shall be in accordance with University / Govt. / NCTE norms from time to time. The candidates
belonging to SC/ST/PWD/ OEC/SEBC will be given reservation of seats as per existing Govt/
University rules. Ezhava/Thiyya/Billava/Muslim/O.B.H/SIUC/LCapplicants is eligible for
consideration for reservation of seats as per the Government rules in this regard.

Weightage of Marks:
Weightage of marks will be given as per the existing rules of the universityand for approved

teaching experience in government/aided institutions, Weightage of marks for proficiency in
Sports/Games/ NCC/NSS etc. and bonus marks for Ex-servicemen Applicants and widows
and children of Jawan/Ex-servicemen will be given as per the existing rules of admission.
Candidates who have passed their qualifying Examination from Universities outside
Keralashould submit Eligibility / Equivalence Certificate stating that their qualifying
Examination is recognized by this University, for seeking admission to M.Ed. Degree Course
along with their application.

Admission Procedure

Admission shall be made on the basis of marks obtained by the candidates in the qualifying
examination and other admission processes as per the policy of the Government/University.
7.3 Selection Criteria:

a) Selection is based on the marks / grade obtained by the applicant in the Qualifying

Examination and for

MA / M.Sc First Class 5points/marks
-do- Second Class 3points/marks
-do- Third Class 2points/marks

A weightage of 5points/marks will be given to candidates who have taken Qualifying Degree
from Kannur University.

b) A weightage of five index points will be given to the natives of Kannur University
jurisdiction (ie. Kannur, Kasaragod Revenue Districts and Mananthavady Taluk of Wayanad
Revenue District) for admission to M.Ed. programme in all institutions maintained by or affiliated to
the University on production of Nativity Certificate of 5 years issued by the Competent Revenue
Authority.

c) Weightage will be given to Teachers in Government /Aided School service. Total approved
service of applicants will be considered in ranking. (0.1 index point will be given for each

completed month of experience).



8. MEDIUM OF INSTRUCTION AND EXAMINATION

The medium of instruction and examination of the course shall be English. Those candidates
who desire to write the Lesson Designing for Data collection are permitted to prepare it in
Malayalam and other languages but get the English version ofthe same as appended.

9. ATTENDANCE

a. One semester of M.Ed. programme will normally consist of 100 working days of 6 hours
each. The candidate should earn minimum of 80% attendance and 90% for field attachment /
internship, out of the total working days in each semester.

b. Shortage of attendance (in each semester) upto 10% may also be condoned by the Vice-
Chancellor on the recommendation of the HOD and Principal of the college on genuine
grounds. The percentage of attendance of a candidate is to be calculated based on the total
number of working days as stipulated by NCTE / University. If a candidate fails to appear for

the examination due to shortage of attendance in a semester, he/she shall obtain readmission to the

respective semester and complete the course as per the rules and regulations of theNCTE/ University.

c. A candidate who does not complete the work in the practical (Internship) satisfactorily
(minimum 90% attendance) will not be permitted to take University examination in the fourth
semester until he / she completes the internship and practical in the subsequent years.

10. STRUCTURE OF THE COURSE

Duration of the Course : TwoYears-Comprising 4 Semesters
I June to October 100
I November to March 100 April/May Summer vacation
1! June to October 100
v November to March 100

11. STRUCTURE OF THE M.Ed. PROGRAMME

Total Credits required for the completion of the programme 86
Percentage of Credits for Common Core Courses 60%
Percentage of Credits for Specialization Courses, Dissertation and 40%
Internship

Credits for Common Core Courses-Perspective courses 36
Credits for Discipline Specific Elective Courses-SEC/AEC/Tool 42
courses

Credits for Teacher Educatio n Courses and Specialization course 8
Total Credits 86
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CourseCode CourseTitle External Internal Credits| Total
Assessment | Assessment

MEDNS01DSCO01| Advanced Philosophy of | 60 40 4 100
Education

MEDNS01DSCO02| Psychology of  Learning 60 40 4 100
and Development

MEDNSO01DSCO03| Teacher Education 60 40 4 100

MEDNSO01DSC04| Introduction to Educational | 60 40 4 100
Research and Statistics

MEDNSO01SECO01 | Yoga Education Practical 25 1 25

MEDNSO01SECO02 | ICT cumSoft skills 50 2 50

MEDNSO01SECO03 | Expository writing workshop 25 1 25

TotalCredit 20
CourseCode CourseTitle External Internal Credits | Total

Assessment| Assessment

MEDNS02DSCO05 | History Sociology and Political | 60 40 4 100
Economy of Education
MEDNS02DSC06 | Psychology of Individual 60 40 4 100
Differences
MEDNS02DSCO07 (Curriculum  Development 60 40 4 100
and Transaction
MEDNS02DSC08 | Advanced Educational 60 40 4 100
Research and Statistics
MEDNS02SEC04 | Research Proposal 50 2 50
AnyTwo-(2 credit) MDC / SEC 4
/IDC/Coursef rom other
Departments-

TotalCredit 22




Course Code Course Title External Internal Credits
Assessment| Assessment
MEDNSO03DSCO09 | Context and issues of | 60 40 4 100
Elementary Education
MEDNSO03DSC10 | Context and issues of Secondary | 60 40 4 100
and Senior secondary education
Specialization Advanced methodology and | 60 40 4 100
MEDNSO03SPC11 | Pedagogy of Optional Subjects
MEDNSO03SEC05 | Academic Writing Workshop 50 2 50
MEDNSO3SECO06 | Field Experience / Attachment 50 2 50
/Internship based on
Specialization
Multidisciplinary Course (4 4
credit) from other Department
TotalCredit 20

Bt

CourseCode CourseTitle External Internal Credits
Assessment  |Assessment
Group A Current Practices in
Education
MEDNS04DSEOQ1 | Guidance and Counselling
MEDNSO04DSEQ2 | Educational Evaluation 60 0 4 100
MEDNS04DSEQ3 | Advanced Educational
Technology
MEDNSO04DSE04 | Educational management,
Planning
and financing
GroupB Levels ofEducation
MEDNS04DSEQ5 | Early Childhood Care and
Education 60 40 4 100
MEDNS04DSE06 | Higher Education
MEDNSO04DSEO7 | Non-Formal Education
Group C Emerging issues
in Education
MEDNSO04DSEO08 |Inclusive Education
MEDNS04DSEQ9 |Education for Human Rights
and Values 60 40 4 100
MEDNSO04DSE10 |Environmental Education
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MEDNS04DSE11 |Comparative education

MEDNSO04SECO7 |Internship in Teacher Education 50 2 50
Institutes

MEDNSO04SECO08 |Final Dissertation 100 100 8 200

MEDNSO04SEC09 |Viva Voce 50 2 50

1 Core Courses 40

2 Discipline specific Elective 12

3 Specialization Course 4

4 Dissertation (Proposal+Dissertation+Viva) 12

5 Dicipline Specific Skill / Ability Enhancement | 10
Courses / Workshops / Practicals / Internship

6 Multidisciplinary Course /MOOC 8

12. SCHEME OF THE PROGRAMME
The M.Ed. programme shall include
(@) Common Core course (Perspective Courses, Tool Courses and Teacher
Education Courses)
(b) Specialisation Courses, Elective Courses, Internship / Field Attachment Programmes in a
Teacher Education Institution
(c) Dissertation and Viva-Voce
13. CRITERIA FOR INTERNAL ASSESSMENT / CONTINUOUS
EVALUATION FOR THEORY

Components of the Internal Assessment /Continuous evaluation of each course and their

marks are shown below.

Internal Exam (Average of any two tests) 20 50%
Assignment, Practicum, Seminar Presentation and 12 30%
Sessional Activities

Attendance 08 20%




14 RESEARCH PROPOSAL

Dissertation work constitutes an important component of M.Ed programme. The purpose of
the dissertation is to provide the students with practical experience in the scientific research
process. In consultation with the research supervisor students should identify a research
problem. Having identified a research problem, the students need to formulate a briefoutline
of the conduct of the study which is known as Research proposal. The proposal should be a

blue print containing the following

e [ntroduction

e Objectives of the proposed study

e Methodology of the proposed study- Method of study, sample, source of data, Tools
and Techniques, Data collection procedure.

Evaluation of Research Proposal

Research Proposal should be evaluated by board of internal examiners. The board consists of
the HOD as the chairman and all the research supervisors as the members. For evaluation of
the proposal the student may be asked to present it before the board. The board can evaluate
the proposal using the assessment rubrics for proposal. Maximum marks for the research
proposal is 50. There shall be no minimum for a pass. Only a student who receives a
satisfactory report from the Board of examiners shall execute the Research. The institution has

to keep the approved Research proposal till the viva-voce.

Criteria Attributes Exemplary(2) Satisfactory(1) Unacceptable(0)
Topic Relevance of the | Involves an issue Involvesanissue Involves an issue with
topic important to the important to the only personal
educational field, field of education, importance, and lack
leads to new leads to new of contribution to
knowledge, knowledge, engage | existing knowledge,
engages attention attention and competesfor the
and urge for a compilation of attention.
solution existing knowledge
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Reviewof Evidence of a Evidence of a sound | No convincing
literature comprehensive critical review of the | evidence of the
critical review of the | literaturerelevantto | literature and
literature relevant to | the study relevantsources
the study and related to the study
identificationof
research gap
Statementofthe Well defined Clearly stated and Vague, ambiguous
problem comprehensive and | specified variables and not clearly
specified variables | involvedinthe specified variables
involvedinthe study involvedinthe study.
study.
Delimitations Delimitations to Delimitationsto Includes few
of the study permitexhaustive permit  in-depth | significant limitations
investigation investigation leads to shallow of
superficial
investigation.
Feasibility Feasible and Feasibleinterms of | Infeasible,topic is too
efficient in terms time resources and | vast and vague
oftimeresources scope
andscope
Research Design | Research Specific research Research questions Noidentifiable
andMethodology | questions questions are are statement or
Clearly stated, parallel to the research
support the purposes,unclear guestionsare
purposes,scope and | and stated with Found related to the
have potential to little connection to study.
contribute to the the study
study.
Sampling Well defines the Clearly defines Vaguely defines
technique sample of the thesampleofthe thesampleofthe study
study and the study, mentions the | and not mentions the
sampling sampling sampling technique.
techniqueleads techniques leads
tovaluableand tovaluableand
authentic data authentic data
Datacollection Clearly and Clearlydescribes Vaguely describes
procedure extensively appropriate proceduresfor
describes procedures for obtaining
appropriate obtaining evidences/ | evidences/data
proceduresfor data
collecting
evidences/data,
Method of Suitableresearch Suitableresearch no selection and
research methods and methods and justification of

approaches are
thoroughly and
clearlydescribed

approaches are
described
appropriately

researchmethods and
approaches
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Proposalformat

Statistical clear and extensive | Clearevidences of Little or no evidences
Technigques evidences of a high | using of appropriatedata
level of appropriatedata analysis techniques
appropriatedata analysis techniques
analysis
techniques
Organised Proposal report Basic flow of ideas | report has no clear

progression

goesfrom general
to specific,
transitionsrelated
sections

but not all
sectionsfollowa
logical order

direction
andsubtopicsare not
connected

Title page

Includes complete
information,title
that describethe
topic of study-
creative and
compact

Includecomplete
information,title that
describe the topic of
study

Includes complete
information,title that
is not descriptive of
topic of study.

Content format

Entire report
follows thesis
manual guidelines
for page size,

Satisfactorily
follows thesis
manual guidelines
for pagesizemargins

Doesnotfollow
thesis manual
guidelines

follows active
voice and
conversational
tonetomakeit
easyread, engaging

activevoiceand
passive voice to
makeitreadable
withsomeeffort

margins, page numbers

headingsfigures headings figures

and tables andtable
captions

Citations In-textcitations and | Citations within text | In text citations
references citations | and in corresponding | arenotincluded.
are complete and referencelistare Mentioned reference
properly formatted | included with citations arenot

Some formatting Included in the
problems. report.

Appendices Includerelevant Doesnotinclude Includes
self-explanatory appendices irrelevant
materialhelpful materials.
toreaders

Writing Clear and correct Clearandcorrect use | Poor use of

Writing mechanism use of English- of English language | Englishlanguage by
languagebylucid by a clear style of numerous
style of expression | expression with errorswithmany
with no spelling fewspelling and spelling and
and grammatical grammatical mistakes.
grammatical mistakes
mistakes
Clarity Entire writing Useamixtureof Uses passive voice,

awkward sentences
that makesitdifficult to
read
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Continuity Includes continuity | Includes continuity Includesrelevant
between topics betweentopics materials.
includes
transitionsfrom topic
to topic

Language tone Usespreciseand Usesclearbut Usesofglittering
clear language imprecise language | generalities,
tone superlative

exaggerations and
ambitious tone.

APA style Follows APA Follows APA styles | Does not follow AP

styleintheuseof
headings,in-text
citations and

in the use of
headings, in-
textcitationsand

style specifications in
headings,in-text
citations and references

references references with few
errors.
Explanation of Present Present Doesn't present
Presentation ideas information, information, information, arguments
arguments and argumentsand and supporting
supporting supporting evidencesclearly,

evidencesclearly
concisely and

evidences in a
waythatisnot

concisely and logically

logically always clear
concise and
logical
Confidence level | Speaks Speak Notspeaks
confidently confidentlymost of | confidentiality.
throughout the the time, Frequentlyuses filler

presentation,

occasionallyuses

words.

rarelyusesfiller filler words.
words,
Response to Givesanswerto all Givesanswerto all Givesnoanswer to the
questions the queries the queries without | queries.
withreasonable reasonable
explanation. explanation.
Use of ICT Effectivelyused Managedtouse NotusedanyICT
ICT inthe ICT in the in the presentation.
presentation presentation
Body language Usesnatural Usesfewjesters Doesnotuse jesters or
jesters and andmovements but | moments
movements they do not look

natural
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15. Evaluation of Dissertation and Viva

M.Ed. Dissertation is the major component of an M.Ed programme. M.Ed dissertation carries

8 credits. Evaluation of the dissertation shall be both internal and external. The internal

evaluation of the dissertation shall be done by the supervising faculty member and externally

evaluated by the examiners appointed by the controller of examinations. Minimum for a pass

in dissertation shall be 50% (aggregate of both internal and external). Separate minimum of

40% is essential both in the internal and External examination. Viva voce shall be conducted

by the board of examiners consisting of internal and external examiners. The marks will be

awarded with consensus of examiners. A minimum of 50% is required for a pass.

15.1 Assessment Rubrics for Dissertation Evaluation

Attribute Criteria Not Emerging | Proficient | Exemplary
Evident 2 (3) 4)
)
Backgroundof Back ground | Essential | Sufficient | Background
thestudy information | backgroun | Backgroun | information
IS not d d is provided
provided;no | informatio | informatio | in an
basis for nis nis organised
judgment. provided provided manner to
but failed | but only establish a
toestablish | minimally | context for
a establishes | the study.
contextfor | a context
the study. | forthe
Introduction study.
Rationaleof Not stated, Weakly Specificall | Well
thestudy rationaleand | stated y stated defined,
statement of | rationaleor | rationales | comprehens
the problem | not and ive,and
specified problem efficacious
problemof | of the rationale and
the study | study problemof
thestudy
Purposesofthe Purpose is unclear clearly exceptionall
research and not statement | described |y clear
improvement identifiedor | with little | statement | statement
planfor the does not connection | with with a
system. connect toa | between connection | strong
plan for the study | to a planof | connection
improvem and a plan | action for | to the plan
ent. of action improvem | ofaction for
for ent. improveme
improvem nt.

ent
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No research | Fuzzy Clear Clear and
questions or | statements | statement | specific
Research identifiable which aligned statement
Questions statement have only | with the aligned
relatedtothe | a weak purposeof | with the
purpose of connection | the study. | purposeof
the study to the the study
purposeof and
the study. contribute
To the
discipline.
Review of Relevance of Verylimited | satisfactor | Essential | Comprehen
Related Review of selection of | yor critical sive and
Literature Related reviewsand limited review of | critical
Literature sources. critical the review of
No review of | literature | the
connectionof | the relevantto | literature
literature to | relevant the study | relevant to
the research | literature | areevident | thestudyis
study. related to evident
the study
are given
Theoretical No Unclear Appropriat | Coherent,
Framework theoretical and e, and organized
framework vaguely justified and fully
for the stated theoretical | substantiate
research. theoretical | framework | dtheoretical
framework | for the framework
research. toestablish
the
research
undertaken
Objectives Appropriateness | No basis for | Unclear, Alignedto | Well stated
/Hypotheses/Re | of Objectives judgment. loosely the and Clearly
searchquestion | /Hypot heses statedand | purpose, relate to the
/Research do not and plan purposeand
Questions connect for the plan for the
with the study study
purpose
and plan
forthe

study
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Scope & Objectives or | Objectives | All the All the

Feasibility questionsare | or objectives | objectives
missing and | questions | or orquestions
no areofno | questions | are Clear,
information | sufficient | are of concise,
is provided scope, or | proper feasible,and
regardingthe | are not scope, of proper
feasibility of | feasible. realistic, scope, to
the and address the
study feasible. purpose.

Methodology Research Design | No Research Research | Research
justificatio | approach approach | approach
non and design anddesign | anddesign
research are in are are
approach general described | thoroughly
anddesign. | appropriate. | appropriat | And clearly

ely. described.

Collection of data | Selection Some Appropriat | Appropriate
and evidenceof | e data andjustified
implement | data collection | data
ation of collection methods collection
data method is are methodsare
collection | provided implement | implemente
methods ed. d
are
inappropri
ate.

Analysis of data | No Some Clear Clear,
evidence evidenceof | evidence | appropriate
ofdata appropriate | of and
analysis data appropriat | extensive
techniques | analysis e data evidenceof
used. techniques analysis data

used. techniques | analysis
used. techniques
used.

Limitations Not Feebly Clearly Well
identifies identifies identifies | identifies
and and and and
describes describesthe | describes | describes
the limitationsof | the the
limitations | the methods | limitations | limitations
and their adopted and | of the of the
impact on | their methods methods
the study. | impacton adopted adoptedand

thestudy. and their theirimpact
impacton | onthe
thestudy. | study.
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Results Answers of Fails to Partially Clearly Authentical
Research answerthe | answersthe | answers ly and
Questions proposed proposed the genuinely

research research proposed | answersthe
questions. | questions. research proposed
questions. | research
questions.
Follows from Do not Somewhat Clearly Exemplaril
Analysis followthe | followthe followthe | yfollowthe
proposed proposed proposed | proposed
research research research research
analysis analysis analysis analysis
Methods. Methods. Methods. | Methods.
Presented in Presentation | Presentati | Presentati | Presentatio
Appropriate of findings on of on of n of
Format of the study | findingsof | findingsis | findings is
isinaccurate | the clearly completely
, studyisgen | accurate, accurate,
Incomplete, | erally complete, | complete,
and accurate, andlogical. | andlogical.
illogical. complete
and
logical.
Discussionof Content Fails to Fairly Logically | Logically
results establishthe | discusses | discusses | and
significance | the and critically
offindingsin | significanc | establishes | discusses,
lightof eof the interprets
review of findingsin | significanc | and
literature lightof eof establishes
Reviewof | findingsin | the
literature lightof significance
Reviewof | offindings
literature inlight of
Reviewof
literature
Research gap Fails to Adequatel | Clearly Well
addressand ydefines defines definesand
fillthe howthe howthe explains
research gaps | findingsof | findingsof | howthe
inthe thestudy thestudy findingsof
literature fillsthe fillsthe thestudy
research research fillsthe
gapinthe | gapinthe | research
literature literature. | gapsinthe
literature.
Organization Failedto Meaningfu | Meaningfu | Systematica
andstructure organise the | lly Iy llyand
discussion organises | organises | meaningfull
meaningfu the the yorganises
llyfrom discussion | discussion | the
specificto sfrom sfrom discussions
general. generalto | generalto | from
Not specific, specific, generalto
establishes linking linking specific,
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anylinking findingsto | findingsto | linking
withthe literature literature | findingsto
literature, thento thento literature
theoryand theoryand | theoryand | thento
practice. thento thento theoryand
practice. practice. thento
practice.
Summary and | Supported Summary Summary | Summary | Summary
Conclusion by Results and and and and
conclusions | Conclusio | Conclusio | Conclusion
are ns are ns are s are fully
inaccurate, partially clearly supported
incomplete, | supported | supported | by the
ill- logical, by the by the evidence,or
and not findings, evidence, | based on
supportedby | or based or based logical
the results. onlogical | onlogical | reasoning.
reasoning. | reasoning.
Evaluation Importanc e | Importanc | Importanc | Importance
of Results and e and e and and
contributions | contributio | contributio | contribution
of the major | ns of the ns of the s of the
findings are | major major major
notdiscussed | findings findings findingsare
in relation are are clearly
To literatureor| discussed | discussed | discussedin
not inrelation | inrelation | relation to
supportedby | to to literature,
thefindings. | literature, | literature | and fully
but andclearly | supported
partially supported | by the
supported | by the findings.
by the findings
findings.
Educational Educational | Education | Education | Educatio
Imolications implications | gj gl o nal
P are _ implicatio | implicatio | implicati
Inappropri ns are ns are ons are
ately partially | clearly clearly
discussed discussed | discussed | and
and not and and fully
connectedto | somewhat | connected | discusse
the study connected | tothe dwitha
to the study strong
study. connection
to the

Study.
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Report writing

Limitations Limitations Limitation | Limitation | Limitations
& and sand sand and
Suggestions suggestions | suggestion | suggestion | suggestions
for Further for further s for s for for further
study studies are further further researchare
not studiesare | studiesare | specifically
discussed. vaguely clearly follow the
connected | follow the | study
tothe result of
study thestudy
Writing Structure | Unacceptable | Acceptabl | Good Excellent
layout in elayoutin | layout in layout in
terms of terms of terms of terms of
structure and | structure structure structure
logical andlogical | andlogical | and logical

presentation

presentatio
n

presentatio
n

presentation

Writing Poor useof Acceptabl | Correct Clear and
Mechanics English e use of use of correctuse
language English English of English
with language language | language
numerous with clear | with few | with lucid
errors, expression | imprecise | style of
unclear, and or expression
incorrector relatively | incorrect
illogical few statements
statements imprecise
or
incorrect
statements
APA Style Does not Follows Follows Follows
APA Style follow APA | APAstyle | APAstyle | APA style
style with and has without
specificati relatively | few errors | errorsinthe
onsand has | few errors | inthe use | headings,
unaccepta inthe use | of in-text
ble errorsin | of headings, | citations,
the use of headings, | in-text and
headings,in- | in- text citations, references.
textcitations, | citations, | and
and and references.
references. references.
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16. INTERNSHIP

Internship is the culmination of theoretical understandings developed in the transacted courses.
The internship programme which is a compulsory part of M.Ed. programme is scheduled in the
I11 and 1V semesters of total 6 weeks duration. It has been conceptualised in two parts of 2 credits
each. There are Field internship / attachment in a College of Teacher Education and field
internship/attachment relevant to the area of Specialisation in concerned optional subjects at
Elementary / Secondary / Higher Secondary School. Records should be submitted for field
attachment. The evaluation of internship shall be internal. The criteria for the evaluation of

internship are given below.

16.1Criteria for internal assessment of internship

S.INo. Criteria to be followed Score

1 Introduction 5
Method used

e Questions asked
e Motivation / Interest aroused
e Linkage to previous Knowledge
2 Development of the Lesson / Content outline 20

e Problems / Issues / concerned raised
Content competency

Clarity

Language fluency

Learning experiences provided
Quality of method/strategy followed

Relevance of the method/strategy

Relevance and quality of the explanation
Sustaining the interest through out the lesson
Controversial issues addressed

Types of questions asked and their quality
Hlustrations / Examples

Encouragements of student

Participation / motivation

3 Teaching-Learning resources used 10

Worksheets

Handouts

Presentation tools,Videos
e References

Teacher Behaviour

Response to student questions

Communication skill

Clarifymis-concepts/doubts

Directs the attention of students to important concerns
Creates positive learning environment in the class
Democratic atmosphere in the class

Treatment of all students equally

Encourage sparticipation of the whole class

Voice modulation / gestures / pausing

10
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5 Review and closure of the lesson 5

e Summarizing the content effectively

e Linked the content learnt to the concerns or issues

e Raised questions about the utility or the applicability
of what is learnt

Total 50

17. EXTERNAL EXAMINATION

First semester and third semester external examinations shall be conducted in November, and
second and fourth semester in April. Duration of each examination is 3 hours. The external
examination of all semesters shall be conducted by the University at the end of each semester.
There is no provision for improvement of successfully completed courses. A student who has
successfully completed the CE requirements, can appear for ESE in the subsequent semesters,
subject to the maximum duration permitted by the NCTE. Student who registers his/her name
for the external examination for a semester will be eligible for promotion to the next

semester.

17.1 Pattern of Question Paper

Questions shall be set to assess knowledge acquired, application of knowledge in new
situations, critical evaluation of knowledge and the ability to synthesize and manage
knowledge. The question setter shall ensure that questions covering all skills are set. He/she
shall also submit a detailed scheme of evaluation along with the question paper. The question
paper shall be a judicious mix of, short answer type, short essay/problem solving type
questions and essay. It should contain minimum 3 questions from each unit and should not
contain more than 5 questions from same unit. Different types of questions shall be given

different weightages to quantify their range as follows

A 5 6
2. Understand
B 15 3 5 6.Create
30 3 5 3. Apply
4. Analyse
5. Evaluate
Total | 60 11 16
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18. GRADING

a) Alphabetical grading shall be adopted for the assessment of a students performance in a
course. The grade is based on a 6-point scale. The following table gives the range of marks %,

grade points and alphabetical grade.

90 and above A+ Outstanding 9-10
80 to below 90 A Excellent 8-8.99
70 to below 80 B+ VeryGood 7-7.99
60 to below 70 B Good 6-6.99
50 to below 60 C+ Pass 5-5.99

Below 50 F Failure 0-4.99

b) A minimum of grade point 5 (grade C+) is needed for the successful completion of a

course.

c) Performance of a student at the end of each Semester is indicated by the Grade Point
Average (SGPA) and is calculated by taking the weighted average of grade points of the

courses successfully completed.

SGPA = Sum of (grade points of all courses in the semester multiplied by its credit)

Total credits in that semester

Credit Point=Grade Point (G) X Credit (C)

d) At the end of the Programme, the overall performance of a student is indicated by the

Cumulative Grade Point Average (CGPA) and is calculated using the formula

C.G.P.A= Sum of credit points of all completed semesters

Total Credits acquired

Formula for calculating the percentage of marks will be (CGPAXx10)

Based on the CGPA overall letter grade of the student shall be in the following way.
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9 and above A+
8 and above A FirstClasswithDistinction
but less than 9
7 and above but B+
less than 8 First class
6 and above B
but less than 7
5 and above C+ Secondclass
But less than 6
Below5 F Failure

19. PASS REQUIREMENT

The minimum marks required for a pass in the M.Ed. Degree Examination shall be 50% in
the aggregate for Theory, Dissertation and Viva-Voce. The minimum requirement for a pass
in each paper shall be 50%, in which a separate minimum of 45% in external examination
(theory) and 50% in internal assesment. A student who fails to secure the minimum
percentage of marks required for a pass in a theory paper need to reappear for the
examination in the particular paper concerned only and shall secure the required minimum for

pass.

20. CLASSIFICATION OF SUCCESSFUL CANDIDATES

No classification of result will be done during the first, second and third semester. The
classification of the result will be done after combining the marks of all the four semesters.

The classification will be as follows:

a. A candidate who qualifies the M.Ed programme, passing all the courses of the four
semesters within 2 academic years after the commencement of his/her course of study
and secure not less than 80% of marks shall be declared to have passed the M.Ed.
programme in the first class with distinction.

b. A candidate who qualifies the M.Ed programme, passing all the courses of all
semesters with in 2 academic years after the commencement of thecourse of study and
secures not less than 60% marks shall be declared to have passed the M.Ed.
programme in the First class.

c. All other candidates who qualify for the M.Ed programme passing all the subjects of
the four semesters and not covered at least under (b) shall be declared to have passed
the M.Ed programme in Second class.

d. The normal duration of a post graduate programme shall be 4 semesters. No student
shall be permitted to complete the programme earlier than 4 semesters or take more

than 6 semesters period. Students shall be permitted to complete the programme requirements of
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the two-year M.Ed. programme within a maximum period of three years from the date of

admission to the programme.
21. GRIEVANCE REDRESSAL MECHANISM

The internal assessment shall not be used as a tool for personal or other type of vengeance. A
student has all rights to know, how the teacher arrived at the grade. In order to address the
grievance of students, a three level Grievance Redressal Mechanism is envisaged. A student
can go to the upper level only if the grievance is not addressed at the lower level.

Levell Teacher Level: The teacher concerned

Level 2 Department level committee with the HoD as Chairman, Coordinator- a teacher

nominated by the Department /College staff council as members

Level 3 University Level Committee constituted by the Vice-Chancellor
READMISSION

A student who did not have sufficient attendance and could not appear for the examination
(due to the shortage of attendance) is not eligible for promotion to the next semester. He/she
may be readmitted in the same semester in the subsequent year with a permission of Principal
and concurrence of University. The student who could not complete their internship during

the prescribed semester may also seek readmission in the same semester in the

Subsequent year as a term student with permission of Principal and concurrence of University

and should complete all the internship activities successfully.

22. TRANSITORY PROVISION

Not withstanding anything contained in these regulations, the Vice-Chancellor shall, for a
period of one year from the dateof coming into forceof these regulations, have the power to
provide by order that these regulations shall be applied to any programme with such

modifications as may be necessary.
DETAILEDSYLLABUS

SEMESTER-I

COURSECODE-MEDNS01DSCO01: ADVANCED PHILOSOPHY OF EDUCATION

Credits Teaching Hours Assessment
L/T P/I Total LT P/l Total Int. Ext. Total
4 - 4 190 - 90 40 60 100

Lecture/Tutorials,P/I-Practical/Internship, Int.-Internal , Ext. External
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ESSENCE OF THE COURSE

This course offers an introduction to the concept of education as a field of study and the

philosophical origin of educational theory and practice

COURSE LEARNING OUTCOME

Aftercompletingthecourse,the prospective teacher educator

e Understand the nature of education as a discipline through the process of
explaining, exemplifying and summarizing the basic theories and perspectives of
education

e Examine the philosophical origin of educational theory and practice

e Analyse various schools of philosophy and vision of great thinkers and also
their educational implications through the process of organizing, comparing and

Integrating.
e Locate various problems related to nature of knowledge, reality and existence in
the field of education and find solution to them with a philosophical outlook.

COURSE CONTENT

MODULE 1: Education as a field of study -Education and Philosophy (26 hours)
Origin and development of Education as a discipline—Reflections on Various theoretical
perspectives of education held by Plato, Kant, Dewey, Hirst, Peters, Dearden, Bourdieu and
Friere- education as pedagogic science - Interdisciplinary nature of education; relationships
with disciplines such as philosophy, psychology, sociology, political science, economics and
anthropology.

Philosophy of education; itsnature, distinctive nature, method and content—metaphysical

epistemological ethical and aesthetic issues philosophy and their relationship with education

MODULE 2: Eastern Schools of philosophy (30 hours)
Unique characteristics of Indian philosophy— The Orthodox and Heterodox schools of
philosophy- critical analysis of the educational implications of Upanishads, Sankhya, Yoga,
Nyaya, Vysesikha, Utharameemamsa, Poorvameemamsa—Budhism, Jainism and Charvaka

— Educational thoughts of Swami Vivekananda, Rabindranath Tagore, Sri Aurobindo,
Gandhiji and J Krishnamurthi - Aims and ideals of education exemplified in Bhagavat Gita,
Quran and Bible-Educational ideas of Confucius and Lao tzu

MODULE 3: Western Schools of Philosophy (20hours)
Critical analysis of the axiological metaphysical and epistemological aspects of idealism,
humanism, naturalism, realism and pragmatism its educational implications — Recent

Approaches to education — Positivism, Existentialism, Phenomenology, Feminism and



analytical philosophy -Educational thoughts of Friedrich Frobel, Maria Montessori, Jean
Jacques Rousseau

MODULE 4: Social Philosophies and Education (14 hours)
Critical analysis of the Educational implications of Individualism, Democracy, Socialism
and Totalitarianism — concept of freedom and discipline - critical analysis of curriculum with

reference to various social schools of philosophy.

TRANSACTIONMODALITIES
Lecture/Seminars/Assignments/PowerpointPresentations/Fieldvisits/BookReviews
TASK AND ASSIGNMENTS(Anytwo)

1. Survey of recent researches in philosophy of Education

2. Book Review-prepare a review on any one great work of an eminent educational thinker
3. Review of school curriculum at pre-primary /primary/secondary/higher secondary level.
ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Class room test(The Best two tests) 20 50%
Assignment, Presentation, Sessional Activities 12 30%
Attendance 08 20%

Total 40 100%
REFERENCES

1. Bageley, W.C.(1935).EducationalandtheEmergentMan,NewY ork: Thomas
Welson & Son,

2. Banks,0. (1967).TheSociologyofEducation,London:PrenticeHall
3. Banrs,J.A.(1996),Culturaldiversityandeducation:Foundationscurriculumand

teaching (4" ed.) Boston: Alynand, Becon.

4. Beyer,L.E.(Ed.)(1996)Creatingdemocraticclassrooms: Thestruggletointegrate
theory and Practice. New York: Teachers College Press.

5. Boyd, W.andYoung,E.J.(1975).TheHistoryofWesternEducation.Adamand
Charles

6. Broudy,H.S.(1965).BuildingaPhilosophyofEducation,Delhi: PrenticeHall,

7. Brubacher,J.S.(1961).ElectricPhilosophyofEducation,Newyork:PrenticeHall Inc.,

8. Brubacher,J.S.(1939).ModernPhilosophiesofEducation,McGrawHillBook
Company,

9. Bruubacher,JohnS.;(1969)ModernPhilosophiesofeducation, TataMcGraw-Hill,
Publishing Company Pvt LTD, New Delhi.

10. Butchvarov,P.(1970) TheConceptofknowledge.Evanston, lllinois,NorthWestern

UniversityPress.
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11.

12.
13.

14.

15.

16.

17.

18.
19.
20.
21.
22.

23.

24,
25.

26.

217.
28.

29.

30.

31.

32.

33.

Butler,J.S.(1951). FourPhilosophiesandtheirimplicationsineducationand
religion, London: Harper and Bros.,.
Butler,J.S.(1977).1dealisminEducation,NewYork:Harper&Row,
Chatterji,S.C.&Dutta,D.M.(1954)AnintroductiontolndianPhilosophy,
University Press, Calcutta,.

DeardenR.F.(1984).TheoryandpracticeinEducation.RoutledgeKKegan&Paul.

DebraHeyes,MartinHills,PamChistieandBobLingard(2007) Teachersand
schooling: Makinga Difference, Allen and Unwin, Australia.
Dewey,J.(1916/1977):DemocracyandEducation: Anintroductiontothephilosophy of
education. New York: Macmillan.

Freire,P. andShor,l. (1987).APedagogyofliberation. London, Macmillan
Education.

Freire,Paulo(1970).Pedagogyoftheoppressed.NewYork:Continuum.
InternationalEncyclopediaofEducation.(1994)2ndedition.VVol.10. PerganonPress.
Kendel,I.L.(1930).ConflictingTheoriesofEducation, Newyork:Macmillion,,.
Kneller,G.F.(1966).TheLogicandLanguageofEducation,Newyork: JohnWilley,
Livingstone,R.(1941). TheFutureofEducation,Cambridge:CambridgeUniversity
Press,. Longman,
Naganatam,R.(1958).NewFrontiers:EastandWestPhilosophiesof Education,
London: Orient
Nunn,P.(1957).Education:ltsDataandFirstPrinciples,Newyork:Annoldand Co.,.

O‘Connor,D.(1961).IntroductiontothePhilosophyofEducation,London:Methuen &
Co.,

Palmer,JoyA,(2001). FiftyModernthinkersoneducation: FromPiagettothe

present Day. Routledge Flamer. London. USA. Canada.

Peters,R.S.(1967), TheConceptofeducation, Routledge,United Kingdom.
Peters,R.S.(ed),(1975).ThePhilosophyof education.OxfordUniversityPress,
London.

Ross, J, S.1937).GroundworkofEducationalTheory, GeorgeG.HarrapandCo., Ltd.,
Whitchead, A.N.&Gifa.(1951).TheAimsofEducation,London:William&Horgate,
Matheson,D.(2004).AnIntroductiontothestudyofeducation(2ndedition). London:
David Fulton Publish.

Slatterry, Patrick&Rapp,D(2002). Ethicsandthefoundationsofeducation-
Teaching Convictions in a postmodern world. Newyork: Allyn & Bacon.
Wall,E.(2001).Educationaltheory:philosophicalandpoliticalPerspectives.

London: Prometheus Books.
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34. Winch,C.(1996).KeyConceptsinthephilosophyof education.London:Routledge.
35. Winch,C. (1986).Philosophyofhumanlearning,London: Routledge,.

COURSE CODE- MEDNS01DSC02: PSYCHOLOGY OF LEARNING
AND DEVELOPMENT

Credits Teaching Hours Assessment
L/T P/l | Total L/T P/l Total Int. |Ext. Total
4 - 4 90 - 90 40 60 100

Lecture/Tutorials,P/I-Practical/Internship, Int.-Internal,Ext. External

ESSENCE OF THE COURSE

This course offers an introduction to the concept of psychology of Learning and
development. It aims to develop understanding about scientific psychology,psycho pedagogy,
process of learning motivation, theories principles of learning, memory, life skills and mental
health.

COURSE LEARNING OUTCOMES

After completing the course, the prospective teacher educator

e Acquaint with the method and approaches of scientific psychology and psychopedagogy
e Analyse the process of learning

e Underst and the adolescence problems and their remedies measures

e Apply the principles of motivation in educational practice.

e Apply principles of learning to enhance student learning at various levels
of education.

e Apply mnemonic techniques in facilitating own and others learning.
e Understand the means of developing life skills and mental health among pupil.
e Appreciate the importance of life skill education.

COURSE CONTENT

MODULE - 1: The Science of Psychology — Developmental psychology (25 hours)
Psychology: Origin, Meaning, Nature and Functions -- Trends in Problems and Trends in
Methods -scientific Characteristics of Psychology. Approaches to Study Human Behaviour:

Behaviourist, Cognitive, Psychodynamic, Sociocultural, Humanistic and Neurobiological

Perspectives. Educational Psychology: Meaning, Definition and Scope — Relevance of

Educational Psychology in Teaching and Learning.
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Meaning-Principles-Stages and Aspects ofDevelopment-Physical, Mental, Social, Emotional
Characteristics of Each Stage (In Brief)- Developmental Hazards and Tasks Adolescent
Problems and Remedial Measures-Recent Researches in Adolescent Education-Theories

Of Cognitive Development-Piaget, Bruner (BasicPostulates, Developmental Stages,
Educational Implications) Theory of Moral Development-Kohlberg Theory of Psychosocial
Development-Eric Erikson (Basic Postulates, Stages of Psychosocial Development,
Educationallmplications)

MODULE - 2: Learning and motivation (15hours)
Learning: Definition— Relation of Learning to Maturation and Development - Levels of
Learning and Teaching -Introduction to Learning Theories- Brief Historical Sketch (From
Philosophy-Based Learning Theory to Psychology-Based Learning Theory). Overview of
Factors Affecting Learning Special Features of Adult Learning.

Motivation

Types and Historical Perspectives, Important Factors in motivation from Different
Perspectives And their Educational Implications, Behaviourist Approach (Drives and
Reinforcement), Social-Cognitive Approach (Goal Orientations, Perception of Control, Self-
Efficacy Belief), Cognitive Explanation Of Motivation- Achievement Motivation

(Expectancy-Value, Anxiety, Self-Worth,Involvement, Attribution), HumanisticApproachto

Motivation (Maslow‘s Hierarchy, Actualizing Tendency), Model of Motivated Learning
(Pintrich  And Schunk), Characteristics of Motivated Prospective teacher educators,
Metacognition and Self- Regulated Learning Classroom Motivational Techniques

MODULE -3: Theories of learning and Instruction (30hours)

Behaviourist Learning Theories — Classical conditioning, Trial and Error, and operant
conditioning, Need Reduction,Simultaneous conditioning Behaviourist Perspective on Strategies
That Facilitate Learning (with focus on Skills & Habits)

Cognitive Learning Theories- Influences on Cognitive approach to Learning -Sign —Gestalt
Learning (Tolman), Gestalt Learning (Principles or Law for Perceptual Organization),
Lewin‘s field theory, Mastery Learning (Bloom & Block), Social Learning Theory and
Observational Learning, Information Processing Theory of Learning, Gagne‘s
Types&Conditions (Taxonomy of Learning Outcomes And Phases of Learning), Meaningful
Learning (Ausubel), The Schema theory (RC Anderson) Cognitive Strategies In Instruction

And Learning (with focus on concepts)
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Constructivist Theories of Learning —characteristics-Cognitive Structuralism (Piaget);
Social Constructivism (Vygotsky); Bruner (Learning Via Insight andDiscovery),Comparison
of Developmental and Social Constructivist Views of Learning Constructivist Strategies Used
in Instruction/Learning

Humanistic Approach to Learning- characteristics

Non-Directive Learning (Rogers), Experiential Learning (Kolb) Humanist Strategies in
classrooms (with focus on attitudes, values) Learning in Formal Vs Informal Contexts-
Comparison and Implication for Education Role of Familyand parents in schoolLearning

A Summary Comparison of Approaches to Learning

MODULE - 4: Neuroscience of Learning, Memory, Forgetting, Transfer of learning, Life
skills, Mental Health and Adjustment (20 hours)
Neural Organization, Brain-Structures and Key Functions, Catering Teaching to
Hemispherity,Neuro-physiological Theory of Learning Multi-Store Model of Memory andlIts
Implications for Education. Types of Memory- Enhancing Memory- Mnemonic Techniques -
The Information Processing Theory of Forgetting — Implications of neurobiology For
Teaching and Learning

Relevance of Transfer of Learning in Education, Types of Transfer, Theories of Transfer,

Experimentally Supported Generalizations About Transfer, Meaning of Life skill Education -

- Need and Significance, Concept of Mental Health -- Definition (WHO) -- Classification of
Mental Illness (DSM ) - Maladjustment -- Defence Mechanisms — Characteristics of Mentally

Healthy Person -Education for Mental Health.

TRANSACTION MODALITIES

Lecture/Seminars/Assignments/Powerpoint Presentations/Field visits/Book Reviews

TASK AND ASSIGNMENTS (Any Three)

1. Developa summarycomparisonofvarious approachestostudyhumanbehaviour

2. Prepareareviewofresearchstudiesrelatedtoadolescenteducation

3. Interview a teacher at any level, and list the views on factors affecting learning at that
level.

4. Prepare a concept map of learner motivation, incorporating major factors proposed by

various theories of motivation

5. Prepare the Summary Comparison of various Approaches to Learning, incorporating the
details on type of learning explained, important variables affecting learning, and educational
practices/ strategies/ methods promoted by each approach.

6. Draw and label, the important areas related to learning and memory of, human brain



7. ldentify 10 teacher behaviours exemplifying different modes of transfer from course
content on education psychology and make a report

8. Develop a lesson plan for any one appropriate life skill in learners at level of education of
your Choice

9. ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classroom test(The Best two tests) 20 50%
Assignment,Presentation,Sessional Activities 12 30%
Attendance 08 20%
Total 40 100%
REFERENCES
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COURSE CODE-MEDNS01DSC03: TEACHER EDUCATION

CREDIT TEACHING HOURS ASSESSMENT
L/T P/ TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100
L/T=Lecture/Tutorial;P/I=Practical/Internship
ESSENCEOFTHECOURSE

This course will enable students to understand the various concepts of teacher education itaims to
develop understanding about responsibilities of teacher educator structure of teacher education in
India teacher education in Asia Pacific qualityofteacher education and research in teacher

education.

COURSE LEARNING OUTCOMES

After completing the course,the prospective teacher educator

Understand the roles and responsibilities of teachers and teachereducators.
Explain general structure of teacher education in India.

Compare the teacher education of different countries in Asia Pacific.
Analyse the factors affecting the qualities of teacher education.

Analyse innovative strategies and practices for teacher development.
Analyse current trends and scope of TQM in teacher education.

Explore research trends in teacher education.

COURSE CONTENT

MODULEZ1: Teachers, Teaching and Teacher education (15hours)

Teaching and teacher education- meaning, definition, scope, functions. Changing roles of
teachers in India-historical sketch

 Concept and definition of a Profession; Status of teaching as a profession. Future

of teaching as a profession, Impediments to professionalization—aspects of pedagogy

» Professional ethics for teachers

« Teacher educators in India—profile and status

« Brief history of teacher education in India
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MODULE 2: Teacher Education system and the Structure of pre-service and in-service
teacher education system in India (25hours)
Types of Teacher Education Institutions in India NCTE- objectives, structure and functions
Roles, functions and networking of institutions like UGC, NCERT, NUEPA, Status of teacher
education in India-DIETs,CTEs,IASEs,SCERTS,BITEs,lIssues,concerns and problems of pre-
service teacher education. The Centrally Sponsored Scheme for the Reconstructing and
Strengthening of Teacher Education, Case studies of teacher education in Asia
Pacific(8hours)Complementary nature of pre and in-service teacher education, Pre-service
teacher education in India — Growth and development , structure, evolution of curriculum, future
trends — objectives and curriculum of Teacher Education for pre-primary, elementary, secondary
and senior secondary, vocational senior secondary stages, In-service teacher education- Growth,
development and practices ; Rationale, Functions Objectives, Strategies, Teacher education
through distance mode, Teacher preparation for alternative systems of school, special needs
education, physical education, and education of teacher educators, Innovations in Teacher
education in India

MODULE 3: Teacher Education Technology (30 hours)
Components of pre-service Teacher Education-theory, internship, practical activities. Concept
of School Experience Programme (SEP)- Planning and organization, Monitoring and
supervision of SEP. Planning for teaching-educational objectives (aims, goals and objectives;

Taxonomy;Writing instructional objectives unit planning, lesson planning, and teacher*s

diary). Methods and Techniques (Lecture-cum-Discussion, Demonstration, Group Discussion,
Brain storming seminar, Workshops, Team Teaching, Use of ICT, Case analysis, reading and
review of original texts, projects and assignments, Teaching skills and competencies required
of an elementary school teacher, Microteaching, Models of teaching as teacher education
technique. Practice teaching: Limitations of the Traditional Structure of Student Teaching,
Internship: concept; planning and organization, Strategies for ProfessionalLearning: Reflective
teaching - concept and strategies for making teachers reflective practitioners. Self- studyand
action research, Role ofICT and professional learning communities, Constructivism in Teacher
Education.

MODULE4: Quality, Evaluation and research in teacher education (20hours)
TQM in Teacher Education: concept Using Evaluation to improve teaching
Assessment of teaching proficiency: criterion, tools and techniques, Teacher Appraisal and
accountability, observation, interviews, self-appraisal, testing, Portfolio assessment,
Identifying Teaching styles, Evaluation of school experience/internship programmes.

Contemporary Challenges to teacher education, Trends in Research in teachere ducation
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TRANSACTION MODES
Lecture/Seminars/Assignments/ Powerpoint Presentations /Fieldvisits/ Book Review

TASK AND ASSIGNMENTS (Anytwo)

1. Conduct interview of teacher educators at any two level and make a report of their
qualifications, professional responsibilities and avenues for professional development

2. Compare the core curriculum of pre-service teacher education at pre-primary,primary,

secondary, physical education, language and art teachers

3. Analyse a lesson transcript of a student teacher on the basis of the principles of any two
modern models of teaching of your choice

4. Develop a Rubric for observing and rating teaching competencies of student teachers at a
level of your choice and improve it bytrying out it for observation of three student teachers.
Make a report of your experience

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Class room test (Best of any two tests) 20 50%
Assignment, Presentation, Sessional Activities 12 30%
Attendance 08 20%

Total 40 100%
REFERENCES

1. Caggart,G.L.(2005):PromotingReflectiveThinkinginTeachers.CrowinPress.

2. CohenLouis,MinionLawrence&Morrison,Keith (2004). AGuidetoTeachingPractice
(5"Medition).Rout ledgeFalmer.LondonandNewY ork.

3. In-service Teacher Education Package for Primaryand SecondaryTeachers (1988),
Volume | &II,NCERT, New Delhi.

4. In-serviceTeacherEducationPackage forPrimaryandSecondaryTeachers(1988),
Volume | &II,NCERT, New Delhi.

5. Jangira, N.K. & Ajit Singh (1992): Core Teaching Skills — A Microteaching Approach,
NCERT- New Delhi.

6. Joyce,B.,andWeal,M. (2003).ModalsofTeaching (7"Ed.).Boston:Allyn &Bacon.

7. Kauchak,D.P.&Paul, D. Eggen(1998):LearningandTeaching.Allen&Bacon. Sydney.
8. Linda Darling Hammond &JohnBransford (ed) (2005): Preparing Teachers for a
Changing World.Jossey-Bass, San Francisco.

9. LindaDarling, Harmmond&JohnBransford (2005):PreparingTeachersfora changing
World.John Wiley & Son Francisco.
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11. Martin, D. J. & KimberlyS. Loomis (2006): Building Teachers: A constructivist
approach to introducing education. Wadsworth Publishing, USA.

12. NCERT(2005):NationalCurriculumFramework.

13. NCERT(2006): Teacher EducationforCurriculumrenewal.

14. NCTE(1998):PerspectivesinTeacherEducation.

15. NCTE(2005).Reporton ECCE Teacher Education:Curriculum Framework and Syllabus
Outline,NewDelhi.

16. ReportoftheDelorsCommission,UNESCO,1996

17. Schon,D.(1987):EducatingtheReflectivePractitioner: TowardsaNewDesignfor Teaching
and Learning in the Professions. New York, Basic Books.

18. UNESCO(2006):TeachersandEducationalQuality. UNESCOlnstituteforStatistics
Montreal.

19. UNESCO (2006):Teachers and EducationalQuality: Monitoring GlobalNeeds for
2015.UNESCOPublication. Montreal.

20. Wragg,E.C.(1984):ClassroomTeachingSkills,CroomHelm, London.

21. Yadav, M.S. & Lakshmi, T.K.S. (2003): Conceptual inputs for Secondary Teacher

Education: The instructional Role. India, NC

22.  Anand, C.L. et.al. (1983). Teacher and Education in Emerging Indian Society,
NCERT, New Delhi.
23. NCERT(1993).TeacherandEducationinEmergingindianSociety, New Delhi
24.  Govt.ofIndia(1986).NationalPolicyonEducation,Min.ofHRD,NewDelhi.
25.  Govt.ofIndia(1992). ProgrammeofAction(NPE). MinofHRD.
26. Mohanty, J., (1986). SchoolEducation in Emerging Society, sterling Publishers.
MacMillan, New Delhi.
27. NCERT(1986). School Educationin India—PresentStatusandFuture Needs,New Delhi.
28. Ozial, A.O. _Hand Book of School Administration and Management*, London,
Macmillan.
29.  Salamatullah,(1979).EducationinSocialcontext, NCERT,NewDelhi.
30. Ministry of Education. ,, Education Commission “Kothari Commission”. 1964-1966.
Educationand NationalDevelopment. MinistryofEducation, Government ofindia
1966.
31. National Policy on Education. 1986. Ministry of HRD, Department of Education,
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32. SeventhAlllndiaSchoolEducationSurvey,NCERT:NewDelhi.2002.
33. UNDPA.HumanDevelopmentReports. NewDelhi.Oxford:OxfordUniversityPress.
34. UNESCO. (2004) Education for All: The Quality Imperative. EFA Global Monitoring

Report. Paris.

COURSE CODE- MEDNS01DSCO04: INTRODUCTION TO EDUCATIONAL

RESEARCH AND STATISTICS

CREDIT TEACHINGHOURS ASSESSMENT
L/T P/1 TOTAL | L/T P/l TOTAL | Internal | External | TOTAL
4 - 4 |90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship
ESSENCE OF THE COURSE

This course will enable students to understand the modern concepts of educational research
and statistics. It aims to develop understanding about meaning purpose scope and type of

research in education research methods basics of statistical analysis and models in education.

COURSE LEARNING OUTCOMES

After completing the course, the prospective teacher educator

e Underst and the meaning purpose scope and types of researches in education.

Classify and compare the characteristics of qualitative quantitativeandmixed
research.

e Prepare a research proposal on a selected theme.

e Understand the role of statistics in educational research.

e Apply basic statistics to understand educational problems

COURSE CONTENT
Part-A: INTRODUCTION TO EDUCATIONAL RESEARCH (45Hours)
MODULEZ: Introduction to Educational Research (20hours)

Meaning, purposeand scope of educational research, Research as a method of science,
Types of educational research: basic, applied, action and evaluation research- Classification

by Time -Cross-sectional, Longitudinal and Retrospective. Classification by research
objectives- Descriptive, Exploratory and Explanatory Research paradigms in education:

quantitative, qualitative, and mixed
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MODULE 2: Identification of Research problemand PreparationofaResearchProposal

(25 hours)
Sources of research problems; Statement of problem;research questions in qualitative and
quantitative research, Review of the literature -purpose and sources- primary and secondary ;
literature search: Manual, using databases and internet. Hypotheses: Need, sources and
functions; different ways of stating hypotheses; criteria for a good hypothesis. Basic concepts
of Variables, Techniques and Tools for research, Sampling. Frame work of the
researchProposal —Preparation of research proposal.

Part-B: INTRODUCTION TO EDUCATIONAL STATISTICS (45Hours)

MODULE 3: Descriptive Analysis of Quantitative Data (20 hours)
Need of statistics in Educational Research-Data types: Nominal, Ordinal, Interval and Ratio
scales. Organizing data: Frequency Distributions- Basic ideas, preparation. Measures of
central tendency: Mean, median and mode, computation and uses, merits and demerits.-
Measures of dispersion: Computation of range, standard deviation, quartile deviation, uses of
each measure, merits and demerits. Percentiles and percentile rank as relative positions-
computation- (mathematical andgraphical). Derived scores-z, T and Stanine scores.

Graphical and diagrammatical representation of data: Histogram, frequency curve, ogive, pie
diagram-Basic ideas and application of each.

MODULE 4: Descriptive Statistics and Correlation (25 hours)
Normal distribution: characteristics of Normal Probability Curve and its applications
determining percentage of cases, determination of limits, overlapping, relative difficulty and
separation of a given group into sub groups. Deviation from normality: Skewness and Kurtosis.
Concept of correlation, Scatter plots and their interpretation, product moment coefficient of
correlation and rank coefficient of correlation, interpretation of coefficients, application of
correlation.When touse Biserial,Point Biserial,Partial, Multiple, Tetrachoric and Phi Coefficient
of correlation.

TRANSACTION MODALITIES

Lecture/Seminars/Assignments/PowerpointPresentations/Fieldvisits/Book Reviews

TASK ANDASSIGNMENTS
1. A comparison of Pure, Applied and Action Researches and prepare a report

2. PrepareTables and Graphs using any ones of twarebasedona dataobtained



ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classroomtest(TheBesttwotests) 20 50%
Assignment,Presentation,Sessional Activities 12 30%
Attendance 08 20%

Total 40 100%
REFERENCES

ResearchMethodology

1. BestJ.W.(1999).ResearchinEducation,NewDelhi: PrenticeHallofIndiaPvt.Ltd.

2. Borg,W.R.andGall,M.D.(1983).EducationalResearch—AnIntroduction,NewYork:
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: Holt Rinchart and Winston Inc.
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9. Keeves,John.P(ed)(1990)EducationalResearchMethodologyandMeasurement: An
International Handbook. New York : Pergamo Press
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Bmce Jovanovich.
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Practitioners. Paul Chapman Publishing.
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17. Scott,David&Usher,Robin(1996). UnderstandingEducationalResearch. NewYork:
Routledge.

18. Shank,G.D.(2002).QualitativeResearch.Columbus,ott:Merill,PrenticeHall.
19. Sharma, Bharti(2004). Methodology of Educational Research. New Delhi: Vohra
Publishers and Distributors.

20. Sharma,S.R.(2003). ProblemsofEducationalResearch.NewDelhi:AnmolPublications
Pvt.Ltd.

21. Stake,RobertE.(1995).TheArtofCaseStudyResearch. Thousand Oaks: C.A:Sage.

22. Travers,RobertM.W.(1978).AnIntroductiontoEducationalresearch(4thedition). London:
MacMillan.

23. Van Dalen, Debonald, B. and Meyer, William J. (1979)UnderstandingEducational
Research :An Introduction. New York: McGraw Hill.
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1. Cononver, W.J.(1971).PracticalNon-Parametric Statistics. NewYork:JohnWiley&

Sons Inc.

2. Ferguson,G.(1981).AStatisticalAnalysisinPsychologyandEducation,NewY ork: McGraw
Hill.

3. Garrett, H.E& Woodworth ,R,S.(1961) Statisticsin Psychology andEducation.New York:
Longman Greens & Co.

4. Gibbons,J.D.(1971).Non-ParametricStatisticallnference.NewY ork:McGraw Hill.

5. Glan,G.V., & Hopkins,K.D.(1996).Statistical Methods in Education and Psychology, (3™
edition). Boston: Allyn & Bacon.

6. Guilford,J.P.,andB.Fruchter.(1987).FundamentalStatisticsinEducationand

Psychology. Tokyo: McGraw Hill (Student-Sixth edition).

7. Henry, G.T. (1995). Graphing data: Techniques for displayand analysis. Thousand oaks,
CA: Sage.

8. Howell,D.C.(1997).StatisticalMethodsforPsychology.Belmont,CA:DuxburyPress.

9. Huck,S.W.(2007).ReadingStatisticsandresearch.Boston: Allyn&Bacon.

10. Popham andSirohic (1993).Educational Statistics-Use and Interpretation,New York:
Harper and Row.

11. Siegal,S.(1956).Non-parametric Statistics for Behavioural Science,New York:
McGrawHiill.

12. Miles,M.B.,&Huberman,A.M.(1994).QualitativeDataAnalysis: Anexpanded
Sourcebook. Thousand Oaks, CA: Sage.

13. VanLeeuwen, T&Jewitt,C.(Eds).(2001).HandbookofVisualanalysis.London: Sage
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PRACTICAL COURSES

(Internal /Continuous Evaluation only)

COURSE CODE-MEDNSO01SEC01:YOGA EDUCATION PRACTICAL

(Practical Course)

CREDIT TEACHING HOURS ASSESSMENT
L/T P/l TOTAL | LT P/I TOTAL | Internal | External | TOTAL
1 1 25 20 45 25 25

ESSENCE OF THE COURSE

This practical course is an introduction to philosophy of yoga. It will explore the origin and
root of yoga and different asanas for the physical and mental well-being of the prospective
teacher educator. This course helps the prospective teacher educators to develop positive

attitude essential for success on all levels of life.

COURSE LEARNING OUTCOMES
After completing the practical course, the prospective teacher educator

Understand about Yoga and its importance

Recognise the role of Yoga in developing Mental Health of an individual

Understand the Mental and Physical Health of an individual

Explore about Yogic Diet

Practice different Asanas, Mudras and Breathing Exercises.

MODULE1L: YOGA-ORIGIN AND DEVELOPMENT (5 Hours)
Origin, history and development of yoga. The concept of pancha kosha (concept of human
body, mindandspirit).Thethrigunas, ashtanga yoga: eight limbs, Hatayoga — itspresent-day
popularity, Positive thinking, meditation, relaxation, yogic diet etc-Role of Yoga in
developing Mental and Physical Health.

MODULE2: ASANAS, MUDRAS, PRANAYAMA (BREATHINGEXERCISES) (20
hours)

Asanas
Padmasana,Suryanamaskar, Thadasana, Vrikshasana,Ekapadasana, ArdhakhatiChakrasana,
Thiriyangasana, Thrikonasana,Dandasana, Pachimothanasana, Bashakonasana,Ushtsasana,
Sethubandhasana, Simhasana, Makarasana, Savasana, Ardhamalsyandrasana, Gomukhasana
,Maymasana, Ardhasalabhasana, Salabhasana, Dhanusasan, Bhujangasan,

Vipareethasalabhasana
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Mudras
Chinmudra,Chinmayamudra,Jnanamudra,Brahmamudra,Adimudra, Apanamudra, Vayu
mudra, Akashamudra,Pridhvimudra,Jalamudra,Medudhandamudra
Pranayama (Breathing exercises)
Nadi Sudhi Pranayama, Abdomino Didphramatic Breathing-Udara Shwasana Kriya,
Yogic Breathing, Sectional Breathing, Surya Bhdana Pranayama,Chandra Bhedana
pranayama
Meditation
Example: Panchakosha meditation

WORKSHOP / PRACTICALS

Warming up and stretching exercises, asanas, pranayamas, mudras, relaxation and meditation
It is suggested that one hour of workshop/ practical should comprise a package of warming
up/ stretching exercises, asanas, pranayamas, mudras and meditation.

PRACTICUM

The students have to prepare a number ofcombinations (packages) ofwarming up exercises,
asanas, pranayamas, mudras, relaxationand meditationandpracticeonepackageaday. Each
student has to create a digital formof such two packages that she/ he has practiced on two
days. Each package should combine minimum warming up exercises, 5 asanas,3 pranayamas,
threemudras, relaxationand meditation. Preparethepackage bychoosing items from the lists of
asanas, pranayamas and mudras

MODES OF TRANSACTION

Lecture cum demonstration, Individual and Group presentations

ASSESSMENT INDICATORS FOR CONTINUOUSE VALUATION

Criteria Marks Percentage
Practicals 10 40%
Practicum 10 40%
Attendance 05 20%

Total 25 100%
REFERENCES

1. Yog sutraofPatanjali

2. Lightofyoga—BKSlyyengar

3. Derkachan-YogaPractice

4. lyengar,B.K.S.(2006).lyengar yogaforbeginners: Anintroductiontotheclassicposes.
London: Kirdosker Computer Services Ltd.
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COURSECODE-MEDNSQ01SECO02: IC T CUM SOFT SKILLS
(Practical Course)

CREDIT TEACHING HOURS ASSESSMENT
L/T P/l TOTAL | LT P/I TOTAL | Internal | External | TOTAL
1 1 2 30 30 60 50 50

ESSENCE OF THE COURSE
This practical course offers an introduction to Information and communication Technology in
Education. The course provides practical exposure for the prospective teacher educators to
master in various multimedia technologies that can be used in teaching and learning process.
The course also concentrates on developing soft skills and ICT skills among prospective
teacher educator to equip themto shoulder the 21% century challenges associated with
teaching and learning.
COURSE LEARNING OUTCOMES
After completing the practical course,the prospective teacher educator
e Familiarise communication techniques and practice them in real settings.
e Understand theprocessofcommunication.
e Acquaint with relevant writing style personally as well as professionally in academic
and non-academic settings.
e Acquaint with soft skills—an effective means of communication
e Organize a soft skills training programme for school students and prepare a report of
the programme

Modulel:Introduction to Information and Communication Technology in Education
(15hours)
Information:Meaning and Significance,Relationship among Data,Information and
Knowledge, Types of Information—-Communication: Concept, Meaning, Definition, Need and
Significance, Modes and Types of Communication—Process of Communication— Elements
and Barriers—Classroom communication—Technology:Meaning,Need and Significance — ICT:
Definition, Meaning, Scope and significance in the context of Education—ICT for Effective
Teaching and Learning —ICT in classroom- ICT in Distance Education— ICT for Professional
Development and ICT for Institutional Management.
MODULE 2: Electronic Media and Tools for Educational Communication  (15hours)
Audio-VisualMedia:Concept,Importance and Various Forms-Use of AVaids: Types,

Advantages and Problems involved—Educational Radio:Historical Development.Strength

And Limitations,AudioLessons: Script Writing,Pro-production and Post-production processes

and practices—Role of AIR in Education—-Gyanvani —Community Radio—Audio
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conferencing and Interactive Radio— Educational Television: Strengths and Limitations —Use
of Television and CCTV in Education and Training — SITE, COUNTRYWIDE
CLASSROOM — EDUSAT:Implications, ETVNetwork, Role ofEMMRC, CITEE,EMPC —
IGNOU,UGC-CEC. Educational Video:Concept, Strengths and Limitations, Educational

Video Programme Development Stages and Script writing—Use of Documentaries in Animation
Films.

MODULE 3: Educational Multimedia (15 hours)
Multimedia: Concept, Meaning and Advantages—Features of Multimedia, Multimodality,
Interactivity, Immersion, Hyper textuality / Hyper linkedness, Narrativity — Educational
Multimedia—Origin and Development —Educational Potentials of Multimedia -Instructional
Multimedia Development: Principles, Models and Guidelines—Stages of Development-
Working with Text, Images, Audio, Video,Graphics and animation — Evaluation of
Multimedia: Need and Significance, Parameters and Methods—Principles of Instructional
Multimedia Evaluation — Models, Techniques and Tools for Multimedia Evaluation.
MODULE 4:Soft Skills- means for Effective Communication (15hours)

Need and importance of soft skills, Types of Soft skills, Differentiate soft skills, Life skills
and Technical skills -Soft Skills training — Need for training in soft skills-Integrating Life
skills in different subjects — Life skills in Science Mathematics, Social Science and

Languages

MODE OF TRANSACTION
Lecture cum discussion, demonstration, group presentations, seminars, debates, assignments,
brain storming sessions, peer group discussion, Practical /hands own experiences.
PRACTICUM (Anyone)

1. Develop a module for soft skill training programme for school students.

2. Prepare a video lesson on any one of the topics in your subject of specialisation.
ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Skillproficiency 20 40%
Practicum 20 40%
Attendance 10 20%

Total 50 100%
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180 Thousand Oaks. CA: Sage.
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sides? Journal of Social and Personal Relationships, 20, 265 -573.
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COURSECODE-MEDNS01SEC03: EXPOSITORY WRITING WORKSHOP

(Practical Course)

CREDIT TEACHING HOURS ASSESSMENT
L/T P/1 TOTAL L/T P/l TOTAL | Internal | External | TOTAL
1 1 45 45 25 25

ESSENCE OF THE COURSE

This practical course concentrates on academic writing skills. The course describes in detail
concept of communication, types of communication, interpersonal skills of communication,
writing as a means ofcommunication and styles of academic writing.

COURSE LEARNING OUTCOME

After completing the practical course, the prospective teachere ducator

e acquaint with relevant writing style personallyas well as professionally in academic
and non-academic settings.

MODULE1: CONCEPT OF COMMUNICATION (20hours)
Meaning, Types of communication, components of communication, elements and process of

communication, psychological basis of communication. Teaching approaches in

communication, Communication styles—aggressive, passiveandassertive, Communication
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Skills — Interpersonal Skills, Presentation Skills, Listening Skills, Writing Skills, Tools of
Communication — How to choose the right tool for communication Strategies to enhance

Communication Skills
MODULE2:WRITING AS A MEANS OF COMMUNICATION (10hours)

Academic writing Skill — concept, Components of Academic Writing Skill Principles of
Academic Writing, Models of Scholarly Communication, ABC ofAcademic Communication,
Tips ofAcademic Writing, Need ofeffective Writing Skills

MODULE3: STYLES OF ACADEMIC WRITING (15hours)
Stylemanuals, Types of Stylemanual —~APA, MLA, Chicago, Vancouver Guidelines for
preparing the following using APA

a. Dissertations/Theses

b. ResearchPapers

c. ResearchArticles

d. Synopsis

MODES OF TRANSACTION

Lecture cum discussion, demonstration, group presentations, seminars, debates, assignments,
brain storming sessions, peer group discussion, interaction with community and workshops
PRACTICUM (any one)

1. Prepare a research paper / article using APA style manual

2. Prepare review of related studies (not less than 10) on a research problem of your choice
using APA style manual.

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Skillproficiency 10 40%
Practicum 10 40%
Attendance 05 20%

Total 25 100%
REFERENCES

1. Bailey, S. (2001).Academic writing: AHandbookfor InternationalStudents. London:
Routledge.

2. Craswell,G.&Poore,M.(2005).WritingforAcademicSuccess.2nded/LosAngeles:
SagePublications

3. Daly,J.(2002).PersonalityandinterpersonalCommunication.InM.L.Knapp&
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Thousand Oaks. CA: Sage.
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5. Hartley, J. (2008). AcademicWriting andPublishing: Apractical Handbook. London:
Routledge.

SEMESTER-II

CORECOURSE-MEDNS02DSCO05: HISTORY SOCIOLOGY AND POLITICAL
ECONOMY OF EDUCATION

Credits Teaching Hours Assessment
L/T P/l Total L/T P/l Total Int. Ext. Total
4 - 4 90 - 90 A0 60 100

Lecture/Tutorials,P/I-Practical/Internship, Int.-Internal , Ext.- External

ESSENCE OF THE COURSE

This course will enable students to understand the relationship between education and social
process. It aims to develop understanding about the history, sociologyand politicaleconomy
ofeducation.
COURSE LEARNING OUTCOMES
After completing the course,the prospective teacher educator

e Understand relationship between education and social process

e Analyse education frome conomic perspective and identify the linkage between
education and development

e Understand history of education in India and use second historical knowledge to
solve contemporary educational problems
e Explore the dynamic political context in which educational processes taking place

e Analyse the contemporary concerns and issues of education in the Indian society

COURSE CONTENT

MODULE 1: Historical Development Education during Ancient, Medieval and Colonial
Period (20 hours)
History of Education in India Education in during Vedic and post Vedic period — historical
background of the emergence of budhism and Jainism-ancient Indian Universities—Nalanda,
Taxila and Vikramasila —Colonial history of education—Medieval Islamic education and their

impacts on Education in Northern State
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MODULEZ2:Post-Independence development of Education (25hours)

Constitutional provisions related to education — Critical study of policies and commission reports on
education in post-independence period (viz. University education commission, Secondary Education
commission, Indian education commission, National policy on education 1968, New education policy
1986,NEPreviews,NCF2005,NKCReport 2007,YashpalcommitteereportonindianHighereducation
2009, NCFTE 2009 and RTE Act 2009,NEP 2020. . Programmes for Universalization of Education —
DPEP, SSA, RMSA, RUSA

MODULES3: Sociological Perspectives on Education (25hours)

Meaning and Definition of Educational sociology — structuralist, Functionalist, symbolic
interactistandConflictperspectives—Sociological Theories of Classical Thinkers-Auguste Comte-
Herbert Spencer- Emile Durkheim- Karl Marx and Max Weber.

Dynamic relationship of education with society — Social purposiveness of education —
understanding the nature of contemporary Indian society— education and social change — culture
and education-social mobility-social control-social stratification—Issues of  Gender and
Marginalisation - a critical analysis of the impact of education in modernizing Indian society
MODULE 4. Political Economic Perspectives on Education (20hours)
Relationship between education and political systems—Politicization of Education— education and
state — Educational institutions as an instrument of state-educationand economic development —
decentralization in education — multiple school contexts in terms of locale, management, medium
of instruction and schools affiliated to different boards — school
as an agent of cultural reproduction and resistance - educational legislations — impacts of neo
liberal policies —teacher autonomy and institutional autonomy - equality of educational
opportunities — social inequalities —

TRANSACTION MODE

Lecture/Seminars/Assignments/PowerpointPresentations/Fieldvisits/BookReview

TASK AND ASSIGNMENTS (Anytwo)

1. Survey of recent research trends in education and society

2. Trace out the local educational history

3. Survey on GER at different levels and areas (any one level)

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Class room test(The Best two tests) 20 50%
Assignment, Presentation,Sessional Activities 12 30%
Attendance 08 20%

Total 40 100%
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COURSECODE-MEDNS02DSC06: PSYCHOLOGY OF INDIVIDUAL DIFFERENCES

Credits Teaching Hours Assessment
L/T P/l | Total L/T P/l Total Int. |Ext. Total
4 - 4 90 - 90 40 60 100

Lecture/Tutorials,P/I-Practical/Internship, Int.-Internal Ext.-External

ESSENCE OF THE COURSE
This course will enable students to understand the major concepts in psychology of individual
differences. it aims to develop and understanding about individual differences, intelligence

theory, personalityand theories, learning disabilities and group dynamics.

COURSE LEARNING OUTCOMES
After completing the course, the prospective teacher educator

e Understand the concept of individual differences in psychology

e Understand intelligence theories of spearman Thurston Guilford and Sternberg

e Measure intelligence using different type of intelligence tests

e Explore the meaning and nature of personality in a historical perspective

e Analyse personality theories in educational context

e Explain the exceptionalities among learners.

e Classify the students with learning disabilities.

o Identify different types of exceptional learners.

e Summarise ways of catering various learner preferences in classroom and outof

classroom learning in classroom and out of classroom learning.

e Apply the various techniques of group guidance in classroom

e COURSE CONTENT
MODULE 1: Individual difference and its implications on Education -Guidance and
counselling. (20 hours)
Concept and Definition — Different Aspects/ Factors of individual Differences: Biological,
Socio cultural, Environmental, Mass media (Intelligence, Gender, Creativity, Personality,
Learning, etc..) — Dealing with Individual Differences -- Its implication on education and
Guidance. Transactional Analysis., Neuro Linguistic Programming and other New Trends in
Educational Counselling—The Guidance Approach — Different Types of Guidance— Procedure
and Practices . The teacher educator as a counsellor
Education of Gifted, Education for Creativity, Catering to Slow Learners, learning
disabilities: Barriers to learning, Major Categories of Learning, Difficulties, Impairments

hearing, visual, physical, intellectual. Otherimpairments- ADHD, autismspectrumdisorders,
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epilepsy SpecificLearning Disabilities and Educational Implications, Social,emotional and

behaviouraldifficulties.

MODULE 2: Intelligence and Cognitive functions (20 hours)
Concept- Definition-Historical Perspective, Theories of Intelligence Spearman, Thurston-
Guilford-Sternberg (Basic Postulates, Educational Implications), Theory of Multiple
Intelligence(Types  oflntelligence,  Educationallmplications), Theory of Emotional
Intelligence-Conceptof EQ, Spiritual intelligence, Measurement of Intelligence- 1Q Tests-
Classification-Controversies Regarding, Measurement of Intelligence

MODULES3: Personality (20hours)
Introductory Concepts-Definitions-Historical Perspective Theories of Personality -Freud-
Jung-Adler-Allport-Eysenck-Cattel — Rogers, Horney, Sullivan, Erikson, Maslow, Lewin,
Bandhura, Dollard and Miller (Basic Postulates and Educational Implications) Measurement
of Personality-Inventories-Tests-Rating Scales-Projective. Techniques-Situational Tests of
Character

MODULE 4: Style Preferences in learning and Exceptional Learners — (preliminary

concepts on ldentification and Curriculum Adaptations) (30 hours)

Concept of Styles in Relation to Individual Differences - Styles That Affect Learning —
Thinking styles, Cognitive styles, And, Learning Styles. Definitions of Learning Styles,
Approaches, Orientation and Strategies. The types of Learning preferences — and Their
Implication For educational practice- Proposed by Following classifications. Learning
Approaches (Biggs)/learning Orientations (Enwistle) Approaches —Types ofLearning

Styles- (Cognitive, Affective and Physiological). Psychological/Affective Styles: (Myers-
Briggs Type Indicator (MBTI). Physiological Styles: Honey and Munford Learning Styles,
Learning Style -- Kolb, Sensory, Modality Preferences. Multidimensional Styles: Dunn&
Dunn, Sternberg ‘s Classification of Styles. Cognitive Styles: Field-Dependentor Independent,
Impulsive or Reflective, Whole or Serial, Multiple Intelligence as Learning Preference,
Felder —Silverman Model -Introduction to The Concepts of Teaching Styles, Matching
Teaching Styles to Learning Styles and Role of Teachers in Facilitating Learning,
significance of models of teaching in catering to style differences

TRANSACTIONMODE
Lecture/Seminars/Assignments/PowerpointPresentations/Fieldvisits/BookReview

TASK ANDASSIGNMENT(Anytwo)

1. Practical experience in measurement and interpretation of a verbal or nonverbal test of
intelligence

2. Practical experience in any one personality test and a projective technique like TAT
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3. Prepare a table of types of exceptional learners (at any level of education),their identifying
Features and educational practices that cater to each of them

4. Identify learning styles of your peers using any available instrument/technique, and make
a brief report.

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Class roomtest(Best of any two tests) 20 50%
Assignment,Presentation,Sessional Activities 12 30%
Attendance 08 20%

Total 40 100%
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20. Sprinthall, R. C., Sprinthall, N.A.,& Oja, S. N. (1981). EducationalPsychology:
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21. Sternberg,R.G.(1985).BeyondIQ:A TriarchicTheory of Human IntelligenceNew
York: Cambridge University Press

22. Woolfolk,A.(2004)EducationalPsychology.NewDelhi:PearsonEducation
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COURSECODE-MEDNS02DSC07:CURRICULUM DEVELOPMENT AND
TRANSACTION

CREDIT TEACHING HOURS ASSESSMENT
L/T P/l TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THE COURSE

The course intends to develop among the prospective teacher educators a thorough
understanding of curriculum development and different phases of curriculum development.
This course has a focus on orienting themtowards various models and theories of curriculum
development.

COURSE LEARNING OUTCOMES

After completing this course, the prospective teacher educator

e Explore the evolution of curriculum and different components
e Examine the present status of curriculum of different levels of education in India
e Distinguish the various models and the theories of curriculum development

e Comprehend about curriculum planning and designing

e Discuss various Models and types of curriculum
e Analyze the different perspectives of curriculum

e Analyse the educational policies and recommendations of curriculum in India
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e Understand the need of curriculum evaluation and reforms

COURSE CONTENT

MODULE 1: Perspectives of Curriculum (20hours)
Changing concept of education in global context-Nature and significance of curriculum for
quality, access and equity-Essentials of curriculum-Review of educational policies and
recommendations on Curriculum (MHRD, UNESCO, UGC, NCTE, NCF) Components of
Curriculum: Objectives, content, transaction mode and evaluation-Principles of integration

-Preservation of Culture Relevance flexibility, quality, and plurality

MODULEZ2:Recent approaches to curriculum organization (25 hours)

Meaning and need for curriculum planning- Theories of curriculum development-Dimensions of
curriculum design- Models of curriculum planning (Tylers, Taba, Need assessment, Futuristic
Model, Tylers-1949 model-Hilda Taba 1962 model-Willes and Bondi-1989 model- Need
assessment model-Futuristic Model-Vocational/Training model (With specialreference to analysis
of needs, selection of objectives, selection and organisation of content/learning experiences and

evaluation).

Humanistic Curriculum: characteristics, purpose, role of the teacher, psychological basis of
humanistic  curriculum-Re-constructivist curriculum characteristics and purpose-hidden

curriculum- concomitant curriculum-explicit orovert curriculum-societal curriculum- implications

MODULE 3: Strategies for Curriculum Transaction (25hours)
Concept of Curriculum transaction. Contextualizing curriculum-selecting appropriate
learning experience-collaborative learning-designing individual and group activities-

information processing skills-learning beyond class room -Essential requirement for
transaction of curriculum: (Duration, intake, eligibility of students, content, qualification of

teaching staff, infrastructure facilities and institutional facilities

MOULE4:Curriculum Management, Evaluationand Reform (20hours)
Issus related with implementation of curriculum- Discipline based- adopt or adapt- ideological-

Evaluation-need-techniques and tools-need for curriculum reforms- Assess the experiences
related to life of students? Attainment ofthe objectives-appropriateness of the content-identifying
constraints in transaction-consultation with the various stakeholders of curriculum-collecting and
analysing feed backs-interviews-opinionnaire determining factors of curriculum reforms-socio-
political and economic factors-Governmental interventions in curriculum reform in Indian
Context- Pro-active curriculum-focus of research theory,development and implementation-need

for experimentation-reflections-future research
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TRANSACTION MODALITIES
Modulel: Student initiated discussion along with variety of original reference materials.

Supplementary reference materials may give for further study.

Module2: Groups a discussion Acriticale valuation of each model is expected. Adebate could be

organised on the types of curriculum and it,s implications in the present context.

Module3: Panel discussion, interviews (with experts in curriculum studies)on identified themes,

self-study and presentation of paper in internal seminars; self-reading of original

Sources Field visits

Module 4: Critical appraisal / analysis of existing syllabi and textbooks on teacher education

developed by various agencies at national / state/local levels. Evolving criteriafor

development of syllabi and textbooks. Organise seminar on various curricular reforms and

their implications.

TASK AND ASSIGNMENTS(Anytwo)

1.

8.

Analysis of NCTE Curriculum 2014. An inquiry in to the foundations of national
curriculum by referring the original reference materials

Approaches of the subject curriculum at different levels. Secondary/higher secondary/
teacher education. An analysis of the content organization at different levels.
Transactionofcurriculumat  elementary/secondaryeducation:present — constraintsand
suggestions to overcome

Historical perspectives of curricular reforms in science/ mathematics/languages/social
science

Analysing the different curriculum-CBSC, STATE BOARD, ICSE, etc in the light of
overt, hidden, societal curriculum, humanistic and reconstruvist curriculum

Critical evaluation of each model of curriculum development

Visiting schools to understand the prevailing good practices in the curricular

transaction

Interview with curricular expert to know the details regarding the stagesof

Curriculumdevelopment

ASSESSMENT INDICATORS FOR CONTINUOS EVALUATION

Criteria Marks Percentage
Classroom test (TheBesttwotests) 20 50%
Assignment,Presentation,Sessional Activities 12 30%
Attendance 08 20%

Total 40 100%
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COURSECODE-MEDNS02DSC08:ADVANCED EDUCATIONAL RESEARCH AND

STATISTICS

CREDIT TEACHING HOURS ASSESSMENT
L/T P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THE COURSE

This course will enable students to understand the modern concept of advanced Educational

research and statistics. It aims to develop understanding about something designs tool

preparation research methods hypothesis testing inferential statistics and statistical software

for data analysis.

COURSE LEARNING OUTCOMES

After completing the course, the prospective teacher educator

Explain a sampling design appropriate for a research design.

Explain tools design and procedure for collection of data. Solve different educational
problems through the application of different research methods.

Test specific hypothesis about populations based on the sample data.

Use various statistical software to analyse the data.
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COURSE CONTENT

Part— A EDUCATIONAL RESEARCH (45Hours)
MOULE 1:Sampling, Tools and Techniques, Methods of Educational Research (20hours)
Sampling:  Concept of population and sample in Qualitative, Quantitative and Mixed
researchTechniques of sampling- Probability and Non probability sampling-Different types.
Techniques and Tools for Data Collection: Interview, Observation, Sociometry, Self- reporting
techniques: Concept and Applicability Tests, Questionnaire, Inventories, Scales, Checklist,
Schedule-Types, uses, Construction and Standardization of research tools.

MODULEZ2: Methods of Educational Research (25 hours)

Methods of Educational Research: (i) Historical Research- need and significance, types, sources
and collection of data; establishing validity and interpretation of data- (ii) Descriptive Research-
surveys, case study, developmental and correlation studies— nature, use and steps. Ex- Post Facto
Research. (iii) Experimental Research — Need and significance -natureandsteps- validity; internal
and external, use and limitations of different types of experimental designs: Pre- experimental,
Quasi-experimental, True-experimental. (iv) Qualitative research: meaning, steps and
characteristics-(v) Qualitative research approaches: phenomenology, ethnography, naturalistic
enquiry and grounded theory (vi) Mixed Research-meaning, fundamental principles, types,
strengths and weaknesses Preparation of a research report, Criteria for agood research report,
Evaluation of a report. Ethical issues in educational research. American Psychological

Association Style Manual.

Part-B STATISTICS (45 Hours)
MODULES3:Linear Regression Analysis and Inferential Statistics (20Hours)
Concept of regression, regression equations, prediction in relation to correlation --Inferential
statistics-Concept of parameter and statistic,sampling error, sampling distribution,calculation of
standard error of mean, percentage, correlation, standard deviation - Point and interval estimation

—Introduction to data analysis using computer (SPSS and R )

MODULE 4: Testing of Hypotheses, Non-Parametric Test, Analysis of Variance (25 hours)
Testing of hypotheses-Types of errors,levels of significance,testing the significance of difference
between means,standard deviations, product moment coefficients of correlation and percentages-
Non parametric tests- Chi-square test -as test of goodness of fit and test of independence,
MannWhitney test, Wilcoxon test and Sign test- Analysis of variance - Basic concept,

assumptions and uses-analysis in a one —way classification problem.
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TRANSACTION MODES

Lecture/Seminars/Assignments/PowerpointPresentations/Fieldvisits/BookReview
TASK ANDASSIGNMENTS

1. A comparison on various types of research with reference to design, sample,tools, analysis
and results

2. Choose a topic of your choice and state Directional, Non-Directional and Null hypotheses.
Indicate the type of statistical analysis required for testing the statistical hypotheses
ASSESSMENT INDICATORS FOR CONTINUOS EVALUATION

Criteria Marks Percentage
Classroom test(The Best two tests) 20 50%
Assignment,Presentation,Sessional Activities 12 30%
Attendance 08 20%

Total 40 100%
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15. Reason, P. &Bradbury, H.(Eds)(2006). Handbookofactionresearch:Concise
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17. Shank,G.D.(2002).QualitativeResearch.Columbus,ott:Merill,PrenticeHall.
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London:MacMillan.
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SEMESTER IllI

COURSECODE-MEDNSO03DSC09: CONTEXT  AND ISSUES OF
ELEMENTARY EDUCATION

CREDIT TEACHING HOURS ASSESSMENT
LT P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THE COURSE
This course provides an opportunity for the prospective teacher educators to understand the
development of Elementary education system in post independent India. The course gives an
insight to the underlying principles of curriculum development and evaluation at elementary
stage and the various interventions adopted by the central and state government for the
realization of Universalisation of Elementary Education.
COURSE LEARNING OUTCOMES
After completing the course,the prospective teacher educator
e Analyse the concept and objectives of Elementary Education and the rationale for the
Universalization of Elementary Education (UEE).
e Describe the programmes and interventions made by central and state governments
for the realization of UEE.
e Compare the Indian Elementary education system in Pre&Post independent period

e Explore the Institutions,Systems and Structures at the Elementary School level.
e Critically analyse the development of Elementary Education policy in India after
independence.

e Interpret the underlying principles of curriculum development and evaluationat
elementary stage.

e Describe and discuss the Status,issues and concerns in ElementaryEducation.

COURSE CONTENT

MODULE 1: Institutions, Systems and Structures at the Elementary School level (10
hours)

Meaning, significance and structure of Elementary Education in India -Objectives of
Elementary Education - Elementary Education as a basic human right, an instrument of
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empowerment, and as a development strategy - Meaning, Concept, Objectives and

Justification of UEE — Rationale of Universal Elementary Education (UEE) — Positive

Impacts of UEE. Management and administration of Elementary schools-role of local
Panchayats-Functions of primary schools-De-centralisededucational planning and

management- Community mobilization, Micro-planning, and Village education committees.
MODULE 2: Elementary Education in India after Independence (20hours)
Elementary Education as envisaged in different education commissions and policies: Kothari
Commission,NPE1986 and its Reviews,Yashpal Committee Report-NCF(2005),KCF (2007),
NCFTE (2009)- Articles Related to Elementary Education — 86" Constitutional Amendment
Bill. Different aspects of UEE- Critical appraisal of current status of Elementary Education in
India-Status of UEE with reference to the equity principles based on habitations, class, caste,
tribe and other disadvantaged groups. Basic rights of the child- Child rights legislation in
India:  National Policy on Children-1974, Ratification of Child Right
Conventions(1992),Juvenile Justice Act(1986) and its amendments (2000,2006),Child Labour
Prohibition and Regulation Act (1986)and the Protection of Children from Sexual Offences
Act (2012). Present status of child rights in India.
MODULES3:Status, concerns, curriculum and evaluation in Elementary Education
(30 hours)

Hurdles faced in popularizing elementary education- Lack of access, Problems of non —
enrolment and Retention- The drop out phenomenon and its causes. Critical reflections on
Education of the Girl child- Gender disparities in education- Social, Culturaland Educational
aspects of gender bias in education- Education of the disabled. Quality of Elementary
schooling and learning achievement: Quality of the learner, Learning Environment, process,
content and outcomes- Enhancing the learning achievement of children -MLL oriented
curriculum. Principles of elementary school curriculum - Objectives, Planning and
Organisation of curriculum - Psychological basis of present elementary school curriculum -
Evaluation in elementary level (principles, strategies and tools) - Term Evaluation (TE) and
ContinuousEvaluation (CE)
MODULE 4: Strategies and Programmes (30 hours)
Measures towards achievement of UEE: Mid-day meals, meeting opportunity costs,
attendance scholarships- Primary Education Curriculum Renewal (PECR), Operation Black
board(OB),Project Mass Orientation of School Teachers(PMOST),Centrally sponsored
scheme of Integrated Education for Disabled Children (IEDC), Early Childhood Care and

Education (ECCE), District Primary Education Programme (DPEP),
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SarvaSikshaAbhyan (SSA). Improving the internal efficiency of the system: School mapping,
managing learning in multi-gradecontexts, dealing with learning problems of disadvantaged
children.

Dealing with out-of-school children Alternative schooling, schemes and practices, the
ungraded schools and multiple point entry -Educating the girl child- Imparting gender
sensitivity - Removing gender bias in curriculum and text books-Women empowerment.
Professionalizing elementary teacher education — Pre- service and in-service elementary
teacher education programmes-Role of DIETs -Critical appraisal of the elementary teacher
education programme in Kerala.

TRANSACTION MODES

Classroom lectures / Group discussion/ Panel discussion/ Seminar/ workshop/ Debate/
Project/ Field visit etc

TASK AND ASSIGNMENTS (Anytwo)

1. Prepare a report on the evaluative studies of DPEP,PECR,0OB,PMOST,EDCetc.

2. Collect news paper evidence related to violation of child Rights. Analyse the evidence

and suggest some measures to prevent it.

3. Visit a BRC and prepare a report on how far BRC supports elementary school teachers.

4. Conducting an opinion survey for learning without burden

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest 20 50%
Assignment/Seminar/Practicum | 12 30%
Attendance 08 20%

Total 40 100%
REFERENCES

1. Anand, C.L. et. Al. (1989) The Teacher and Education in Emerging Indian Society,
NCERT, New Delhi.

2. Bhatia &Bhatia (1989) The Philosophicaland Sociological FoundationofEducation,
Doaba House, Delhi.

3. Chopra,R.K.(1993). Statusofteachers inIndia, NewDelhi:NCERT.Gupta,V.K.
(2003). Development ofeducationsystemin India, Ludhiana: Vinod Publications.

4. Hasley, A.H.et.al.(1965)Education,EconomyandSociety,London:Collier
Macmillan Ltd.

5. Jarolimek,John, The Schools incontemporarySociety— An Analysis ofSocial
concerns, Issues and forces, Newyork: Macmillan Pub. Co. Inc.
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Manheim,K. &Stward, W.A. C. (1962) An Introduction to Sociologyof Education,
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Delhi, NCERT.
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Ottaway,A.K.C.(1955)EducationandSociety,London:Roultledge&KeganPaul.
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New Delhi.

Rao, V.K.(2007) Universalisation of Elementary Education,Indian Publishing

House: New Delhi.
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Delhi:

Shukla,S. &Krishna Kumar(1978)SociologicalPerspectives inEducation—Reader,
New Delhi: Chanakya Publication.
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Singh, L. C.(1990).TeacherEducation inIndia, Aresourcebook,NewDelhi:
NCERT.
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COURSECODE-MEDNS03DSC10: CONTEXT AND ISSUES OF SECONDARY AND
SENIOR SECONDARY EDUCATION

CREDIT TEACHING HOURS ASSESSMENT
L/T P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THE COURSE

The course intends to develop among the prospective teacher-educators a thorough
understanding of secondary and senior secondary education as a specific stage of education. This
course has a focus on orienting the students to the organizational structure, status, administration,
perspectives and policies, at the secondarystage ofeducation. In addition to this, the course would
guide them to critically analyze school practices, the programmes being implemented, quality
concerns and management system in secondary and senior secondary education. It also sensitizes
the students about major concerns, challenges and research in the area of secondary education.
COURSE LEARNING OUTCOMES

After completing this course, the prospective teacher educator

e Analyse the structure of Secondary and Senior Secondary Education in India.

e Describe the different constitutional provisions related to Secondary and Senior
Secondary Education.

e Critically analyse the current status of Secondary and Senior Secondary Education in
India.

e Explain the underlying principles of curriculum development and evaluation at
Secondary level.

e Explore the basic rights of the child

e Justify the importance of childright legislation in India.

e Explain the importance of Pre-service and in-service teacher education at Secondary
level.

e Discuss the recommendations of different education commissions regarding
Secondary and Senior Secondary Education.

¢ Analyse different issues, concerns and problems of Secondary and Senior Secondary
Education in India.
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COURSE CONTENT

MODULE 1: Introduction to Secondary and Senior Secondary Education in India (30
Hours)

Nature, Scope, function and systems of Secondary and Senior SecondaryEducation- Structure
of Secondary and Senior Secondary Education in India - Status of Secondary and Senior
Secondary Education: Process of teaching-learning of adolescents, Exposure to integrated and
subject specific streams Recommendations of different commissions and policies on
Secondary and Senior Secondary Education: Mudaliar Commission, Kothari Commission,
Yashpal Committee — Policies and programmes for realizing the constitutional obligations
related to Secondary and Senior Secondary Education (NPE 1986,PoA 1992, RMSA) - NCF
(2005) and KCF (2007), NCFTE (2009)- Critical appraisal of Secondary and Senior
Secondary Education in India.

MODULE 2: Quality Concerns and Management System in Secondary and Senior
SecondaryEducation (15Hours)

QualityEducation:Concept, Indicators of quality,Setting standards for performance—The
Present status of quality education in India: Status and prospects-Delor‘s Commission Report
on quality- Professional enrichment of secondarySchool teachers- In-service programmes for
ensuring quality- Agencies: NCERT, SCERT, CIET, NUEPA, IASE.

Areas of research in Secondary Education: Teacher, curriculum, Institution and Learner.
Innovations in secondary Education: Competency Based Teaching — Learning (CBTL)
Integrated Learning. Management System of secondary education: Department of Education,
Directorate, and Private Agencies.

MODULE 3: Status, Issues and Concerns of Secondary and Senior Secondary
Education in India (25Hours)
Problems and issues of Secondary and Senior Secondary Education in India: Problems and
challenges related to universalization of Secondary Education- Dealing with out-of-school
children-Alternative Schooling at Secondary Stage- Equalization of educational opportunity,
and Nature and forms of inequality: Dominant and minor groups,Gender inequality, Public —
private schools, Rural and urban schools - tribal schools

Problems of education for girls, disadvantaged and differently abled children- Imparting
gender sensitivity - Removing gender bias in curriculum and text books-Wastage and
stagnation in secondary level-Vocationalization of Secondary and Senior Secondary

Education in India- Research in Secondaryand Senior Secondary Education._



SecondaryandSenior SecondaryTeacher Education: Professionalizing Secondaryand Senior
SecondaryEducation — Pre-service and in-service Secondaryteacher educationprogrammes-
Critical appraisal of the Secondary and Senior Secondary teacher education programme in
Kerala.

Secondary and Senior Secondary Education and Human Rights/ Indian Constitution
Articles Related to Secondary and Senior Secondary Education—Basic rights of the child- Child
rightslegis lation in India:National Policy on Children-1974, Ratification of Child Right
Conventions(1992), Juvenile Justice Act(1986) and its amendments (2000,2006), Child Labour
Prohibition and Regulation Act(1986) and the Protection of Children from Sexual Offences Act
(2012). Present status of child rights in India.

MODULES4: Secondary and Senior Secondary Education Curriculum and Evaluation
(20 Hours)

Secondary and Senior Secondary School curriculum: Features, principles, and relevance —
Critical appraisal of present Secondary School curriculum in the state-Assessment and
evaluation in secondary level- New trends in evaluation: Grading, Internal assessment,
Portfolio assessment, Semester system, Need and importance ofCCE, ) — Critical appraisal of
the present evaluation system in Secondary level. Use of ICT in Secondary and Senior
Secondary Education: Types of Media-Audio, Video, Audio-Video-Interactive technologies-
teleconferencing, e-learning, designing of e-content. Support of work force: Role of teachers,
parents, governmental agencies and community in functioning secondaryschools and guiding
secondary students.
TRANSACTIONAL MODALITIES
e Classroom Lectures, lecture-cum-discussion,seminar,paneldiscussions,
e Reviews and analysis of book/reports/official documents, reports and research
journals,
e Field visits ,school visits and sharing of experiences,
e Presentation of case studies, Individual/ group assignments as a seminar presentations
followed by discussion
e Listening to Educational Videos followed by discussion, Task based Activities,
Library reading followed by group discussion
e Observation of activities of the adolescent children followed by case studies, Film
shows followed by discussion,

e Research review and criticism Projects and assignments focusing on observation and
interaction with adolescent children on specific theme
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TASK AND ASSIGNMENTS

1.

10.
11.

Collect news papere vidences related to violation of childrights.Analyse the
evidences and suggest some measures to prevent it.

Preparea presentationonanytopic of your choice totakeaonehour resource classto
secondary school teachers.

Conduct a panel discussion on Delor‘sCommission Report regarding quality.
Prepare a report on the existing status of the teachers,method of recruitment and

salary structure

Preparing status report on secondaryeducation ina chosen block/districtwith
reference to enrolment, equity and achievement

Observation of in-service teacher education programme at secondary level and
preparation of a report

Conduct interview with teachers/students/parentsof different school and prepare a
report of problems of secondary education.

Observe and report on the implementation of any one ofthe programmes to improve
secondaryeducation

Conducting a survey of secondary schools on the chosen area on the causes of under
achievement and suggest measures to improve

Visits of different types of secondary schools and preparation of school profiles
Conduct interview with teachers/students/parents of different schools and prepare a

report on problems of secondary education.

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest 20 50%
Assignments/Seminars 12 30%
Attendance 08 20%
Total 40 100%
REFERENCES
1. Chopra,R.K.(1993).StatusofTeachersinindia,NewDelhi: NCERT

Gupta,V.K.(2003).Developmentof EducationSysteminindia, Ludhiana:Vinod
publications
NCF2005,NCERT:NewDelhi,
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12.
13.

NCTE(2009)NCFforTeacherEducation:New Delhi

Siddiqui.M.A.(1993).In-serviceEducationofTeachers,NewDelhi, NCERT
Singh,.L.C.andSharma.P.C(1995).TeacherEducation andTeachers,NewDelhi: Vikas
PublishingHouse.

Shukla,S.(1999)Abriefnote ofeffortstoAddressMulti gradeteachinginindia June,
NewDelhi.

UNESCO(2004),EducationforAllQualityimperative,EFAGlobalMonitoring Report ,
Paris.

SudeshMudhopadyay andAnil KumarK (2001) Quality Profiles of secondary
schools,NIEPA, New Delhi

Chopra,R.K.(1993)StatusofTeachersinindia, NCERT,NewDelhi
Govt.ofIndia(1953)ReportofSecondaryEducationCommission,New Delhi
Govt.oflndia(1996)IndianEducationCommission(1964-66)Report. New Delhi

Govt. of India-(1986/1992)National Policy of Education,1992Modification and their
POA's, MHRD, Dept. of Education

ESSENTIAL READINGS

a. NCTE(2009) National Curriculum Framework for TeacherEducation,New
Delhi.

ReportoftheEducationCommission(1964-66).
ReportoftheNationalCommissiononTeachers (1983-85).

o

o o

NationalCurriculumFrameworksforTeachereducation,2009
Reportofthe DelorsCommission,UNESCO, 1996

NationalPolicyofEducation1986/1992.
NationalCurriculumFrameworkonschooleducation,2005.

Govt. of India, MHRD (2005).Universilisation of SecondaryEducation :
Report of the CABE Committee, New Delhi

o «Q oo

SPECIALISATION COURSE-I

COURSECODE:MEDNSO03SPC11.1:ADVANCEDMETHODOLOGY
AND PEDAGOGY OF ENGLISH EDUCATION

CREDIT TEACHINGHOURS ASSESSMENT
L/T P/l TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship
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ESSENCE OF THE COURSE

This course gives a brief account about linguistic, psychological and social processes that
underlie learning of languages, specifically English language. It also gives an account about
the instructional dynamics of English language, models of teaching and evaluation
mechanisms to evaluate the attainment of the learner.

COURSE LEARNING OUTCOMES

After completing the course,the prospective teacher educator

e Appraises the nature, function and implications of teaching English as a Second Language
e Applies the principles and theories of English language teaching and learning
e Critically analyses various syllabus and curriculum in language Education

e Make use of different approaches, methods,strategies and evaluation procedures in
language learning and teaching

e Develops various skills involved in teaching English

COURSE CONTENT

Unitl:Nature, Scope and characteristics of language (15hours)

Definition and nature of language, Importance and significance of English as second language,
Historical perspectives on ELT in India, Scope of English Language Education at school and
college levels at undergraduate and post graduate teacher education programmes-Problems of

teaching English as a second langauge —Solutions-Multilingualism

Unit 2: Curriculum Development and Theoretical Bases of English Language
Development (25 hours)
Language Curriculum Construction—Principles of Language Syllabus-Types:Structural, Skill

based, Situational, Notional-Functional, Communicative,Discourse-based-Review of

National School Curriculum (2000), NCF (2005), KCF (2007), NEP(2020) on language
education .Theories of Language Acquisition-Behaviourism-Cognitivism - Chomsky - LAD,
Universal Grammar, T.G. Grammar-Constructivism - Social Constructivism —Bandura,
Vygotsky, Krashen and Terrell —-Natural Approach

Unit3:Instructional Dynamics of Language Education—Models of teaching (30hours)
Approaches and Methods: Communicative approach, Humanistic approach, constructivist

approach, Critical pedagogy, TBLT ,CLIL, Direct Method, Bilingual Method

Strategies: Lecturing, Role play and Dramatisation,Collaborative Learning, Ability Grouping,
Learning through Narratives and Discoures, Gamification, Mind Mapping, Brain storming,

Meta cognitive strategies—
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Models of teaching-Introduction - Families - Elements — Theory and planning of lessons on
Synectics -Dynamics of Skill Development, Developing Language skills (basic, intermediate,
advanced) Activities

Unit4: Evaluation (20 hours)
Modern concept of evaluation,Types of evaluation:Internal and External, Formative and
Summative, Continous and Comprhensive,Criterion refrenced and Norm referenced
Evaluation-Types test items:Objective,Short answer,Essay,Achievement Tests, Diagnostic
Tests, Teacher Made Tests and Standardises Tests - Assessment tools for English language
skills, Proficiency tests, Integration of ICT in testing and assessment, portfolio assessment,
Limitations in language testing

TRANSACTION MODES

Classroom lectures / Group discussion/ Panel discussion/ Seminar/ workshop/Debate/ Project/
Field visit etc

ADVANCED PRACTICUM (Select any two items)

1. Prepare a critical appraisal of any Course book in English (Kerala state syllabus)

2. Review of latest research studies on ELT in last ten years with special emphasis on
vocabulary, grammar, methodology, integration of ICT, testing and assessment.

3. Prepare a critical appraisal of any B.Ed syllabus of English language Education
4. Review of changing trends in English language policies in India

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest 20 50%
Assignments /seminar 12 30%
presentation/practicum

Attendance 08 20%

Total 40 100%
REFERENCES

1. Agnihotri R.K.and Khanna A.L.(1994).Second Language Acquisition:
2. Allen,H.B.(1965).TeachingEnglishasasecond language:Abookofreadings.New York:

McGraw-Hill.
3. Chaturvedi M.G.and Mohale B. V.(1976).Position of languages in school

curriculum in India.

4. Doughty,ChaterineJ. andMichaelH.Long(eds.)2003.TheHandbookofSecond
Language Acquisition. Oxford: Blackwell.
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Godley,A.J&Reaser,J.(2018).CriticalLanguagePedagogy:Interrogating
Language,Dialects and Power in Teacher Education.

Hernandez,R&Rankin,P(2014).HighereducationandSecondLanguage

Learning: : Promoting Self-Directed Learning in New Technological and
Educational Contexts
Hudelson,Sarah.(1995).EnglishasaSecondLanguageTeacherResourceHandbook. A
PracticalGuide for K-12 ESLPrograms. California.: Corwin Press, Inc.
Joyce,BruceandWeil,Marsha(2003).ModelsofTeaching.NewDelhi:Prentice Hall

of India Pvt. Ltd.
Krashen,StephenD.(1988).SecondLanguageAcquisitionandSecondLanguage
Learning. New Delhi: Prentice Hall
Lamont,Gordon.(2001).EnglishSpeakingandListening. London:HodderStoughton

Educational.

Mukalel,JosephC.(2009).ApproachestoEnglishLanguageTeaching.NewDelhi:
Discovery Publishing House Pvt Ltd.

NewDelhi: NationalCouncilofEducationalResearchandTraining
Richards,J.C.&Theodore,S.R.(1988).ApproachesandMethodsinLanguage

Teaching. New York: Cambridge University Press.

Socio-culturalandLinguistic AspectsofEnglishinindia.NewDelhi:Sage
Publications.

Underhill,Nic. (1987).TestingSpokenLanguage: AHandbookofOralTesting
Techniques. Cambridge University Press.
Wenden,A.(1991).LearnerStrategiesinLanguageLearning.NewDelhi:Prentice
Hall.

Wilkins,D.A.(1976).NotionalSyllabuses.London:OxfordUniversityPress.
Yule,George(2005).TheStudyofLanguage. Thirdedition. NewYork:Cambridge

UniversityPress.
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SPECIALISATION COURSE -II
COURSECODE:MEDNS03SPC11.2:ADVANCED METHODOLOGY
AND PEDAGOGY OF MALAYALAM EDUCATION

CREDIT TEACHINGHOURS ASSESSMENT
L/T P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THE COURSE

The course gives a detailed description about functions of language and foundations of
language learning. It includes instructional dynamics of language education, models of
teaching, curriculumand problemsand challenges oflanguage education in India. The course
also gives a brief historyofMalayalam and the importance Malayalam as a mother tongue in
learning non-language subjects.

COURSE LEARNING OUTCOMES

After completing the course,the prospective teacher educator

e Examines the nature, function and implications for teaching Malayalam
Language Education.

¢ Justifies the significance of teaching Malayalam language and literature at

Various levels of education.

* Appraises the psychology of teaching Malayalam Language Education. Explores the theories of

language acquisition.
* Practices different approaches, methods and strategiesin Malayalam Language Education
» Demonstrate the acquired skills in the actual classroom situations.

* Examines the areas and designs in Malayalam Language Education

COURSE CONTENTS

MODULE 1: The Functions of a Language, foundations of Language learning and
Curriculum (25hours)

Nature of language- origin and growth-characteristics — levels of structure-language learning.
Relevant theories (any four). The aims of teaching the mother tongue. The mother tongue as
medium of thought and communication of ideas, emotions and experiences means of developing
imagination and aesthetic taste creativity and language, language as cultural heritage and means
to culturaldevelopment.

Foundation of Language Learning: The Indian Tradition: Contribution of Panini, Patanjali

andBhartbruhari, A.R. Rajaraja Varma, Kuttikrishna Marar,Sheshagiri Prabhu, Chattampi Swamikal,
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Ezhuthachan Songs, stories, Folklore — influence of media, The Western Tradition: The behaviouristic
approach, the cognitive approach, the communicative approach.Contributions ofDr. Hermen Gundert,
Chomsky. Vygotsky, Generative Grammar. Psycholinguistic approach; Principles of language learning.
Physiological, Sociological and Philosophical bases of language learning, StatelnstituteofLanguages- Role
and significance in developing -Malayalam as medium of instruction. -Curriculum Development
approaches and patterns — criteria for selection and organization of contents-New trends in the
development and transaction of Malayalam language education curriculum.

MODULEZ2: Instructional Dynamics of Language Education and Models of teaching (25
hours)
Approaches and Methods: Direct method — communicative approach. Constructivism —Critical

pedagogy. Strategies: play way, dramatization, role play — role drama, street play, Dalton plan —
Creative work mastery learning, reflective learning, computer assisted instruction, modules.
Bloom‘s Taxonomy and its advanced version - Cognitive, affective and Psychomotor Domains.
Assessment of Malayalm language education teaching —Four fold skills of Malayalam language-
Assessment of different skills.Literature-Music-Dance forms - Folklore-Drama. Techniques
ofself learning, distance learning, directed learning, teleconferencing, E-learning. Models of
Teaching Introduction — families — elements — Suitable models of teaching Malayalam Language-
Synectic, Concept Attainment Model

MODULE3:Problems of Language Education in India and Professional Development of
Malayalam teacher (20 hours)

Multilingual context of India - Constitutional provisions regarding language and education and
their impact - Three-language formula-Original as well as modified and its present
statusMediumof instruction-controversy, recommendations in NPE 1968,1986,1992 and National
School Curriculum-2000.- Policy formulation and language education-national level, state level,
district and locallevel. Professionaltraits ofateacher-Need for ProfessionalDevelopment

ofteachers-Pre- service and In-service training-different modalities of in-service training

MODULE 4: Malayalam and other Languages (20hours)

Use of Malayalam as a mother tongue in learning other languages, especially Hindi and English.
The importance Malayalam as a mother tongue in learning non-language subjects, teaching of
Malayalam as mother tongue. A brief history of the teaching of Malayalam Gurukula system
vernacular as first language in secondary schools as Part Il in under graduateclasses-
Specialization in Malayalam at various stages-linguistic structureof Malayalam.

Research in Malayalm language education-Survey of available research which can be applied in
Malayalam language education-Relevant areas of research in Malayalm language education-

Identification of research topics and preparation of research designs
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TRANSACTION MODALITIES

Classroom lectures/Groupdiscussion/Paneldiscussion/ Seminar/workshop/Debate/Project /
Field visit etc.
ADVANCED PRACTICUM (Anytwo)
o Critically analyse a course book inMalayalam at secondary /Higher Secondary level
¢ Prepare a lesson design based on any one modern instructional strategy.

* Prepare a research proposal with hypothetical problem in Malayalam language education

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest 20 50%
Assignments/Seminar/Practicum 12 30%
Attendance 08 20%

Total 40 100%
REFERENCES:

1. Bhashabooshanam,Vrutjamanjari
2. Bindhu,C.M(2011).MathrubashaBodhanam-PravanathakalumReethikalum

3. ChattambiSwamikal,OriginofMalayalam
4. Chomsky,N.(2000).NewHorizonsinthestudyoflanguageandmind

5. Chomsky‘sGenerativeGrammar

6. CurriculaofT.T.C&B.EdofallUniversities

7. Dr.GodaVarma,Keralabhashavinjaneeyam

8. Dr.Gundert,HistoryofMalayalamLanguageandMalayalamDictionary

9. Dr.Gundert,HistoryofMalayalamLanguage andMalayalamDictionary
10. Francoise,M(2020)LanguageLearningandTeachinginaMultilingualWorld

11. Godley,A.J&Reaser,J.(2018).CriticalLanguagePedagogy:Interrogating
Language,Dialects and Power in Teacher Education.

12. GurryP.,Teaching ofmother-tongueinSecondarySchools.
13. Haddow.,Onthe teachingofPoetry

14. Joyce,B&Weil,M.(2003).Modelsofteaching

15. K.Vadhiyar,Vruthavicharam

16. KainikkaraKumaraPillai,Malayalabhashavinjaneeyam
17. KrishnaPillai,KairaliyuteKatha
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18. KuttikrishnaMarar,MalalyalaSaili,Virthasilpam

19. Morhisl., Theartofteachingas livinglanguage

20. PublicationsofRegionallnstituteofindianLanguages, Manasagongothri,Mysore.
21. RajarajaVarma, AR,Sabdasodini,KeralPanineeyam,

22. RobertLado,LanguageTeaching: AScientificApproach

23. RuburnW.M., TheTeachingofmother tongue

24. WatterT.Potty, The Language-ArtsinElementarySchols

SPECIALISATIONCOURSE-III

COURSECODE:MEDNSO03SPC11.3:ADVANCED METHODOLOGY
AND PEDAGOGY OF HINDI EDUCATION

CREDIT TEACHINGHOURS ASSESSMENT
L/T P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THE COURSE

This course gives an introduction about history, nature, origin and development of Hindi
language and the importance of learning Hindi. It also equips the teacher educators to
internalize variousskills involved inteachingHindiand itsapplicationinactualclassroom
situations. The assessment methods and various tools and techniques for evaluating the
learning outcome of the course are also described in this course. The course enables the
prospective teacher educators to make use of information technology in teaching-learning

process

COURSE LEARNING OUTCOMES
After completing the course, the prospective teacher educator

o Understand the various aspects and dimensions of teaching Hindi as a
second language in schools and colleges in Kerala.

o Assess the efficacy of methodological practices adopted in language education.

¢ Internalize various skills involved in teaching Hindi and its application in
actual classroom situations.

¢ Acquaintwiththemodemtrends, methods and strategies of teaching Hindi.
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e Underst and the role of teachers in the changed educational scenario.

COURSE CONTENT

Modulel: Nature, origin and Historical development of Hindi (20hours)

Language and language learning - importance in education - Nature of language - origin and
growth - characteristics - Aims of teachinglanguage. TheimportanceoflearningHindi- Place of
Hindi in non-Hindi speaking areas - Hindi in Kerala - Hindi as a language taught in schools
and colleges - Hindi as the National and Official language - The multilingual problems and its
implications - Hindi as the Lingua- Franca of India - Hindi as the second language in our
schools -Three language formula - its importance - Pedagogical problems arising from the
three- language formula - Solutions.

Module 2: The aims, objectives and skills in language learning (25 hours)
Instructional objectives of teaching Hindi:Acquisition of skill in understanding-speaking,
reading and writing - Formation and development of power of vocabulary - self -expression,
mental and cultural development-Linguistic structure of Hindi-Taxonomy of educational
objectives - objectives in the cognitive, affective and psychomotor domains — their relevance in
language teaching. Instructional objectives related to aims of teaching Hindi- objectives in the

cognitive, affective and psychomotor domains-Formulation of objectives at different

levels-planning to teach,year plan,unit plan,lesson manual.

Skills in Language learning

Analysis of aural-oral skills in Hindi- problems in identifying the various phonemes-Locating
the similarity in the structure of Malayalam and Hindi sentences.

Oral work: conversation, discussion, dramatization and debate etc. for the development of this
skill. Use ofaids to minimize the interventionofmother tongue. Listening skills: Listening and
reporting taped stories, speeches and reports. Different methods of teaching- 'reading'-
individual and group work-silent and loud reading- Intensive and extensive reading-Library
Work- Use of reference books. Writing skills: Differentmethods of teaching,'writing' and
characteristic of good hand writing - legibility - beauty and speed- how to secure them. Hand
writing scales—Spellingand causesofmistakes-Transcriptionanddictation. Different formsof
writing — narrative, descriptive, expository and creative.

Module3:Instructional Dynamics-Methods, Curriculum and other Resources (25 hours)

Teaching of Prose. Aims of teaching prose lessons - Language aspects: skills, vocabulary, and
grammar. Social aspects: language for instruction, cultural development, intellectual growth.
Methods of teaching different forms of literature-drama, short story, biography, life sketches,
diary, autobiography, preparationofreports, screenplaysetc.Development of different types
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ofdiscourses. Teaching ofpoetry: aims ofteaching poetry - appreciation ofrhythm, sound, ideas,
emotions etc - Development of creativity. Teaching of grammar-place of grammar inlanguage
learning - teaching formal and functional grammar - different methods of teaching grammar.
Teaching methods — Different methods - Oral approach - direct method — indirect method -
structural method - inductive - deductive approaches - play-way method-activity oriented method-

project method-heuristic, method-dramatization. Curriculum construction in

Hindi- ModemTrends-NationalCurriculum Frame (NCF), Featuresofrevised school curriculum,
Structural syllabus, the national syllabus. Text Books: Significance and objectives of text books,
types- qualities- Principles of text book preparation- evaluation and Kmprovement - Text book
analysis procedure-Analysis of text books in Hindi prepared for Kerala school syllabus.

Supplementary reading materials- selection of books-journals, school library and its use.
Module 4: Evaluation of educational outcomes in Hindi and role of Teacher (20 hours)
Analysis of objectives and specifications relevant toHindi instruction — criteria for a goodtest
place of achievement tests and their preparation-blue print-forms of questions:essay, short
answer, completion, true false items, multiple choice questions etc — Teacher made and
standardized tests - Educationaldiagnosis and remedialteaching — Diagnostic tests - remedial
measures. Question bank - Comprehensive and continuous evaluation - Modern trends in
evaluation - portfolio preparation- anecdotal records - rubric development student journals
portfolios, peer assessment — self assessment. Professional competencies and challenges of
Hindi teachers-Components of class room management-Faculty development programmes-
Extension activity for Hindi teachers.

TRANSACTION MODES

Classroom lectures / Group discussion/ Panel discussion/ Seminar/ workshop/ Debate/
Project/ Field visit etc

ADVANCED PRACTICUM(AnNy two items)

1. Critically analyse the recent Hindi curriculum revision (secondary level) in Kerala.

2. Suggest certain stress coping strategies for Hindi teachers

3. Construct and standardize an achievement test in any topic of Hindi text book

(Secondary level).

4. Construct a test for assessing creativity in Hindi at Secondary level.

5. Rubric preparation on the assessment of seminars, projects, assignments and

group discussion
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ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest 20 50%
Assignments 12 30%
/seminar/practicum

Attendance 08 20%

Total 40 100%
REFERENCES

1. Anandan,K.N&Kaladharan(2000).Bhasha Padanam. DPEP.Kerala.

2. Anandan,K.N.(2006).Tuitiontointuition.Malappurarn: Transcend.

3. Ausubel,D.P(196s).Educationalpsychology:Acognitiveview.NewYork:Holt
Rinehart and Winston.

4. Bhattacharyalndrajit.(1998):AnapproachtoCommunicationSkills.NewDelhi:
Dhanapathi Rao & Co.

5. Brooks,N.(1964). LanguageandLanguagelearningtheoryandpractice (2"%d).New York:
Harcourt Brace.

6. BloomB.S.,(1964).HandbookonFormativeandSummativeEvaluationof
student learning, USA: Mc Graw Hill, Inc.

7. Brown,H.(1980).Principlesof LanguageandTeaching.N.J:PrenticeHall
Regents.

8. BhaiYogendraJeeth.(1986). SikshaMemAudunikPravrithiyam.Agra:Vinod

Pustak Mabhal.

9. Cohen,E.(1994).Restructuringtheclassroom:Conditionsforproductivesmall

groups. Review of Educational Research, 64, 1-35.

10. Chomsky, N (2000).NewHorizonsinthe studyofLanguageandMind,
CambridgeUniversityPress.

11. Ellis,Rod.(1984)IntegratedSecondLanguageAcquisition,Massachussetts:

Basil Blackwell Inc.

12. Gardner,H(1983). Framesofmind: Thetheoryofmultipleintelligences.New York
Basic Books.

13. Forgartty,R(1995).Bestpracticesforthelearner—centeredclassroom.

Arlington Heights, IL: Skylight Training and Publishing.

14. Joyce,Bruce,&Weil,Marsha(2005).Modelsof teaching.PrenticeHallofindiaPvt.Ltd.
15. Johnson,D.,&Johnson, F(2003).Joiningtogether; Grouptheoryandgroupskills(8" ed.).
Boston: Allgn & Bacon.
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16. KadambariSharma&TripatTuneja(1988). TeachingofLanguageandLinguistics.New
Delhi:CommonwealthPublishers.
17. KrashenS.D(1980).SecondLanguageAcquisitionandSecondLanguageLearning,
PergamonPress.
18. Larsen,D.F(1995).Techniquesandprinciplesof languageteaching.Oxford:Oxford
UniversityPress.
19. Littlewood,W(1981).CommunicativeLanguageteaching.Anintroduction: Cambride:
Cambridge University Press.
20. Mohan,KrishnaandBanerji,Meera.(2004).DevelopingCommunicationskills.Delhi:
Macmillan.
21. McDonough,S(1981). Psychologyinforeignlanguageteaching.London:
George Alley & Irwin.
22. Gillies,RobynM(2007).CooperativelLearning-integratingtheoryandpractice.
London: Sage Publications.
23. Richard.J.C.&TheodoreS.Rogers(2001). ApproachesandMethodsinLanguage
Teaching. New York:
24. Piaget,J(1950).ThePsychologyofintelligence, London:Routledge&Kegan.
25. Piaget,J(1980).ScienceofEducationandthepsychologyofthechild, NewYork:Viking Press.

26. Stern,(1992).Issuesand optionsinlanguageteaching,Oxford:OxfordUniversitypress.
27. Slavin,R(1996).Researchoncooperativelearningandachievement: Whatweknow what

we need to know. ContemporaryEducational Psychology, Sousa, D
(2006).Howthebrainlearns(3rded.)21, 43-69, ThousandOaks.CA:Coroinpress.
28. Skinner, B.F(1953).Scienceandhumanbehaviour.NewY ork:Macmillan.
29. ThompsonLinda(1996).TheTeachingofPoetry

SPECIALISATION COURSE-IV

COURSE CODE: MEDNSO03SPC11.4:ADVANCED METHODOLOGY AND
PEDAGOGY OF SANSKRIT EDUCATION

CREDIT TEACHING HOURS ASSESSMENT
/T P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship
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ESSENCE OF THE COURSE

This course gives an introduction about history, nature, origin and developmentof Sanskrit language
and the importance of learning Sankrit. It also equips the teacher educators to internalize
variousskillsinvolvedinteachingSankritanditsapplicationinactualclassroomsituations. The assessment
methods and various tools and techniques for evaluating the learning outcome of the course are also
described in this course. The course enables the prospective teacher educators to make use of

information technologyin teaching-learning process

COURSE LEARNING OUTCOMES

On completion of the course the prospective teacher educator

e (Gains an understanding of the nature of language

e Familiarises with linguistic, psychological and social process underline learning of
language

e Makes awareness about the various aspectsand dimensions ofteaching Sanskrit
as an ancient language in the schools and colleges in Kerala

e Identifiesthetheoriesoflanguagesacquisition

e Gets anideaaboutthestepsinvolvedintheconstructionoflanguagecurriculum

e Gains understanding ofthe different approaches, methods and strategies in Sanskrit
curriculum transaction

e InternalizesvariousskillsinvolvedinteachingSanskrit

e Appliestheacquiredskillsin actualclassroomsituations

e FamiliarisestheSanskritcommissionandKrishnavarriercommitteereports
UNIT1:Nature and Scope (20hours)
Sanskrit as a language, origin and development of Sanskrit, Sanskrit as mother of Indian
languages, Sanskrit as a language of Epics, Nature and importance of Sanskrit Education. Its
prospects in modern language education. Aims, objectives and values of studying Sanskrit at
different levels from primary to Higher Education, Relevance of Sanskrit Education in present

education scenario, influence of Sanskrit to various sciences and languages

UNIT2:Theoretical Bases of Sanskrit language development (25hours)
Theories of language acquisition: Behaviorism Cognitvism — Piaget, Bruner, Chomsky , Universal
Grammar, Transformative Grammar, Generative Grammer, Social constructivism — Vygotsky,

Natural approach
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UNIT3: Instructional Dynamics-Methods, Curriculum and Models of teaching

(30Hours)
Approaches and methods: Patasala method, Text book method, direct method, Bilingual method,

Communicative approach. Language games, role play, dramatization, collaborative learning,
ability grouping, group work and peer group, learning through narratives and discourses, Brain
storming, C.A.L. mind mapping — portfolio writing -Language curriculum construction -language
syllabus-types: structural, skill based, situational, notional, Functional, communicative,
discoursebased, Review of Sanskrit commission report 1957, Krishnavarrier committee report
Models of Teaching:Introduction,Families,Elements,Concept attainment model,Synectics model,
Advance organizer model

UNIT4:Dynamics of skill development (15hours)

Developing language skills, (basic, intermediate, advanced—activities, evaluation).Ancient and
modern methods of Sanskrit Evaluation-Oral,salka,anyonya,modern evaluvation with the help of ICT
Recent researches in the field of Sanskrit education

TRANSACTION MODES

Classroom lectures / Group discussion/ Panel discussion/ Seminar/ workshop/ Debate/Project/
Field visit etc

ADVANCED PRACTICUM (Anytwoitems)
1. Prepare a brief report on Sanskrit commission or Krishnavarrier committee

2. Analysis of the curriculum for Sanskrit language in any standard under
secondary level.

3. A study on the difficulties experienced by untrained Sanskrit teachers

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage

Classtest 20 50%

Assignments/Seminar/ 12 30%

Practicum

Attendance 08 20%

Total 40 100%
References

TheTeachingOfSanskrit-D.G.Apte
TheProblems OfSanskritTeaching—Hupanikar
Samskrithashikshanavidhi-Regunathsaphay
Samskritadhyapana.-G.Viswanathasarma
Samskruthashiksha-Ramsakalpandey
PrinciplesOfLanguageLearning-Palmer
LanguagelnEducation-MichelWest

No vk wNe
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8. HistoryOfSanskritL iteruature-Keith.
9. SamskruthashikshaneNuthanaPravidhaya-ChinSarma&Fathesingh
10. Samskruthasikshanam-Dr.UdaysankarJha
11. Samskruthashikshanam-Venpadi Sambasivamoorthy
12. Samskruthaadhyapanam-M.Sahadevan
13. ReportOfSanskritCommission 1957
14. KrishnavarrierCommitteeReportOnSanskritEducation.

SPECIALISATION COURSE-V

COURSE CODE-MEDNSO03SPC11.5:ADVANCED METHODOLOGY AND PEDAGOGY OF
MATHEMATICS EDUCATION

CREDIT TEACHINGHOURS ASSESSMENT
LT P/I TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCEOFTHECOURSE

The course gives an introduction towards the nature, objective and development of
mathematicseducation. Thiscoursecallattentiontoanin-depthknowledgeofmathematics
education, Curriculum, Mathematics Teaching and learning methods and also contributes

towards the professional competency of the prospective teacher educator.

COURSE LEARNING OUTCOMES
After completing the course,the prospective teacher educator

e Understand the development of mathematics as a logical system.
e Understand the objectives of teaching mathematics
e Acquaint with the logical assumptions behind curricular planning in mathematics.
e Acquaint with the informal approaches in mathematics teaching.
e Make use of thetoolsandtechniquesforevaluatingrangeofoutcomesin
mathematics education.

e Facilitate professional competency necessitates in mathematics teaching.
e Acquaint with modern trends in evaluation.

COURSE CONTENT

Module 1:Concept, Nature,Objectives and significance of mathematics (30 hours)

Modern mathematics- Abstractness of mathematics- Distinction between mathematics and
science-Distinct roles of pure and applied mathematics- Aesthetic aspect of mathematic-
Historical development of mathematical concepts with some of the famous anecdotes such as

Gauss, Ramanujan etc.- Mathematical modelling
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Aims of Mathematics Education — NCF (2005) & KCF (2007)- Taxonomy of Educational
Objectives — Bloom, Wilson, Yager- Competency based approach- Constructivism —Issue based

Approach, Holistic Approach

Module 2: Mathematics Curriculum (20 hours)
CurriculumbDevelopment — Approaches and Patterns —Criteria for selection and organization of
contents- New trends inthe development and transaction of mathematics curriculum- Differential
curricula — Horizontal and Vertical Acceleration —Enrichment Programmes — individualized

instruction

Module3: Mathematics Teacher and Informal Approach in Mathematics Teaching (20

hours)

Professional Competencies and Challenges of Mathematics Teachers- Components of class room
management- Professional Development Programmes for Mathematics Teachers- Extension
Activities for Mathematics Teachers Mathematics exhibition, club, field trip, mathematics library
and laboratory- Recreational mathematics — puzzles, games, amusements

Module4: Evaluation in Mathematics (20hours)

Concept of Evaluation in Teaching — Learning Programme- Role of CCE (Continuous &
Comprehensive Evaluation)- Competency based Evaluation. Modern Evaluation tools in
mathematics education.

TRANSACTION MODALITIES

Classroom lectures / Group discussion/ Panel discussion/ Seminar/ workshop/ Debate/

Project/ etc

PRACTICUM/(Anytwoitems)

1. Prepare a lesson design based on any one modern instructional strategy.

2. Critically analyse the curriculum of Mathematics at higher secondarylevel and prepare a

lesson module.

3. Construct and standardize an achievement test in mathematics at secondary/higher

secondarylevel.

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest 20 50%
Assignments/Seminar/ 12 30%
Practicum

Attendance 08 20%

Total 40 100%
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REFERENCES

1. Beryl.A.Geber(ed.)(1977).PiagetandKnowingstudiesinGeneticEpistemology.

London:Routledge, KeganPaulLtd.
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7. MichelleSelinger(1994).TeachingmathematicsLondon: Routledge.
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SPECIALIZATIONCOURSE-VI

COURSE CODE-MEDNSO03SPC11.6:ADVANCED METHODOLOGY AND PEDAGOGY OF
SCIENCE EDUCATION

CREDIT TEACHINGHOURS ASSESSMENT
L/T P/l TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THECOURSE

This course offers a detailed understanding of the goals, objectives of teaching science and nature
of science education. It aims to orient the learners towards various dimensions of science
curriculum and its shift occurred in time to time. This course helps the prospective teachers to

maintain the quality of a science teacher.
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COURSE LEARNING OUTCOMES

After completing this course, the prospective teacher

e Assesses the nature of the discipline of science education in the light of its historical
and philosophical background

e Manipulates the nature of science to make it suitable for 21%century

e Modifies the objectives of teaching science for technologically advanced contexts.

e Examines the features of contemporary science education.

e Practices formative andsummative comprehensive evaluation of pupil performance
using appropriate tools and techniques:'

e Designs and practices instructional strategies and techniques in science education
based upon modem innovative approaches and practices

e Prepares lessons transcripts / instructional modules by integrating various taxonomical
objectivesproposedbyBloom,Simpson,Dave,AndersonandKrathwohl,Mc-
ComarkandYager,

e Develops the skills needed for devising the science curriculum

e Chooses suitable approach for sciencecurriculumdevelopmentaspertherequirement.

e Develops the skill of preparing curriculum models

e Prepares a tool for assessing the present science curriculum at primary,secondary and
higher secondary school levels in Kerala

e Develops tools for evaluating affective and psychomotor competencies

e Distinguishes different types of evaluation with reference to purpose

e Construct standardised achievement test in science

e Develops diagnostic tests for various purposes(Pre-diagnostic,post-diagnostic)

Administer them,interpret the results and design remedial activities.
e Uses grading system to evaluate student performance in science
e Judges the educational value of online resources
e Designs and develops different assessment tools such as e-port folios
e Suggests different types of online assessment tools.
e Explains the need of professional development in science education

COURSE CONTENT

Modulel: Goals and Nature of Modern Science Education (25Hours)

Science: Nature and Scope, Development of Science over Centuries-Social Functions of Science:
Social and Personal Values of Science Education-Science Education in the Modern Perspectives:
Scientific Method. Science and Philosophy: Positivism and Constructivism, Scientific Literacy,
Process SKills in Science: Basic and integrated Process skills, Application.

Changingobjectivesofscienceeducation:Integratingemployabilityskills, lifeskills, soft skillsand
survival skills in Science Teaching, Science education for peace and sustainable development.

RelevanceofScienceEducationatPrimary,SecondaryandTertiarylevels.

International Goals of Science Education: Science Technology and Society (STS) Goals, National
Goals of Science Education given by various Education commissions, National Curriculum Frame
Work-2005 . Taxonomies of Educational Objectives: Cognitive, Affective and psychomotor.
Taxonomies of Bloom, Simpson, Dave, Anderson and Krathwohl, Mc-Comark and Yager,
Integrating the taxonomies for science education.Specific Performance objectives of Physical
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Science/Biological Science (according to own discipline).
Module 2:Science Curricula (25Hours)

Curriculum Development-Approaches: Unified, Disciplinary, Interdisciplinary, Integrated,
Correlated Patterns: Subject centred, Teacher initiated, Learner initiated.

Characteristics of significant Curricular Experiments in Abroad:PSSC,HPP,CHEM,CBA,BSCS,
Nuffield sciences, SAPA. — In India: Reforms by NCERT, SSA, DPEP, NCF, Reforms bySCERT,
KCF (Kerala Curriculum Framework) in Kerala.

Science syllabus revision in Kerala- Modernisation of the Science Syllabus from primary to Higher
secondary level (Critical Study of Syllabus, Teacher's Hand Books, Textbooks, Guidebooks and
other Auxiliary Materials) significance of My Science Diary.

An Assessment of the learner-centred/Activity oriented curriculum.

Module3: Evaluation of Educational Outcomes (20Hours)

Internal and External evaluation, Formative and Summative Evaluation, Continuous and
Comprehensive Evaluation, CriterionReferenced-NormReferenced Evaluation, Assessing Process
Skills in Science, Diagnostic tests, Teacher-made tests and Standardized Test in Science.

Techniques of Evaluation involved in continuous and comprehensive Evaluation and grading,
Evaluating Projects, Seminars and group discussions, Symposia.

Online Assessment—Cyber coaching,Authentic Assessment using Portfolios /Rubrics.
Module4:Empowering the Science Teacher (20Hours)

Academic, Administrative and Financial Facilities available for promoting Science Teaching
Science Fairs, Science Clubs, Field Trips and NationalTalent Search Exams.

Hindrances to Science Instruction - Academic hazards, Administrative, Financial Hazards and lack
of Resources- ICT based teaching strategies in science-pedagogical designs

Professional Competencies and challenges of science Teachers, Components of classroom
Management, Programmes for Science Teachers-Staff Development, Online forums, online
conferences, use of learning management systems,

Coping Strategies for teacher's Stress, Burn out.Extension Activities for Science Teachers.

TRANSACTIONAL MODALITIES

Lecture cum discussion, Individual or collaborative seminar Presentations, Listening to
Educational Videos followed by discussion, Task based Activities, Library reading followed by
group discussion, Study of documents and references, Debate, Project, workshop, Paneldiscussion,
Reflective interaction with the peer group,Technology enabled discussion.

TASK AND ASSIGNMENTS
e Suggest certain coping strategies for Science Teacher's stress.
e Critically analyse the recent Science syllabus revision in Kerala

¢ Prepare teachers portfolio based on selected topic
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e Construct a test for assessing process skills of secondary school students.
e Analyse NTSE question paperfor past three years

e A critical study of a curricular project selected from anyarea ofscience (e.g. PSSC, BSCS, and
Chemical Education Material Study Programme(CHEM), Nuffield, OandAlevelCurricula, etc.).

e Analysis of science textbooks of NCERT and states at secondary level

e Construct ands tandardize an achievement test on any topic of Physics/Chemistrytext,Kerala
Syllabus.

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest 20 50%
Assignments/Seminar/ 12 30%
Practicum

Attendance 08 20%

Total 40 100%
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SPECIALISATION COURSE-VII

COURSECODE:MEDNS03SPC11.7:ADVANCED METHODOLOGY AND PEDAGOGY OF SOCIAL
SCIENCE EDUCATION

CREDIT TEACHING HOURS ASSESSMENT
LT P/I TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship
ESSENCE OF THE COURSE

This course will enable students to understand the advanced methodology of social science
education.ltaimsto developunderstandingabouttheaims,objectivesandvaluesofteaching social

science, skills professional competency and evaluation practices in social science education.

COURSE LEARNING OUTCOMES

After completing the course,the prospective teacher educator

e Understand the aims objectives and values in teaching social science

e Explain the skills needed for devising the social science curriculum and
developing support materials for curriculum transaction.

e Enhance professional competencies of teacher educators

e Develop the ability and skills for evaluating the range of outcomes in social

science education.
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COURSE CONTENT

MODULEZ1: Social Science Education-Aims, objectives, and values of Social Science
Education (25 hours)

Social Science - meaning, nature and scope, Social Science and Social Studies. Correlation
between Social Science and other subjects, Role of Social Science education in the modern
perspective. Social Science teaching for the 21'tcentury, Contribution of Social Science to the
goals of education-thinking ability, self- realization, human relationship, economic efficiencyand
responsibility, Generalaims ofteaching SocialScience. Objectives of teaching Social Science-
conceptual, inquiry, skill and affective —objectives, Specific objectives of teaching various Social
Science subjects, National Curriculum Framework (2005).

Taxonomies of educational objectives. Contributions of Bloom, Krathwohl and Dave. Values of
teaching History, Economics, Political Science and Geography.

MODULE 2:Social Science Curricula (20hours)

Social Science in the core curriculum, Traditional and modern principles of curriculum
construction, Sequence in curriculum: Logical, psychological-fusion, integration and correlation

in Social Sciences. Social Science syllabus revision in Kerala. Critical analysis of the existing Social,

Science curriculum at the secondary level.

MODULES3: Support System and Evaluation in Social Science Teaching (25hours)
Graphic aids, display boards, three dimensional aids, audio-visual aids and projected aids - its
uses in Social Science classroom. Functions and qualities of text book, hand book and work
book, Social Science library, laboratory, museum, club, exhibition, quiz competition and field
trip.

Modern concept of evaluation, Types of evaluation — internal and external, formative and summative,
continuous and comprehensive, criterion referenced and norm referenced evaluation.

Types of test items - objective, short answer and essay. Achievement tests, diagnostic tests,
teacher made tests and standardized testsin Social Science, Techniques ofevaluation involved in
continuous and comprehensive evaluation.

MODULE4:Empowering Social Science Teacher (20hours)

Personal qualities and professional competencies of a Social Science teacher, Programmes for
professionaldevelopment: seminars, symposia, workshops, conferences, paneldiscussions, group
discussion, paper presentation, publishing papers, in-service training, refresher courses,
conducting research. Coping strategies for teacher stress, Accountability of Social Science

teachers. Extension and communityactivities, systems approach in SocialScience teaching.
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TRANSACTION MODALITIES
Lecture cum discussion, Individual or collaborative seminar Presentations, Listening to
Educational Videos followed by discussion, Task based Activities, Library reading followed
by group discussion, Study of documents and references, Debate, Project, workshop, Panel
discussion, Reflective interaction with the peer group, Technologyenabled discussion.
PRACTICUM (Any Two, One eachfrom two parts)
Part — A

1. Prepare a unit port folio for teaching a topic.
2. Familiarize moden trends in lesson planning and prepare three lesson transcripts based on

modern trends.

3. Critically analyse the recent Social Science syllabus revision in Kerala.

Part-B

Conduct a small project based on the present evaluation practices followed in the schools of Kerala.
1. Suggest certain coping strategies for Social Science teachers‘stress.

2. Construct and standardize an achievement test on any topic inSocial Science of
Kerala syllabus.
ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest 20 50%
Assignments/Seminar/ 12 30%
Practicum

Attendance 08 20%

Total 40 100%
REFERENCES

I. AlmyMillie.(1966).Youngchildren'sthinking.NewYork:TeachersCollegePress. Columbia
University.

2. Bloom,Benjamin.S.(1956). TaxonomyofEducationalobjectives: Cognitive "'

Domain. New York: David Mckay co., Inc.

3. Bloom,Benjamin.S.,AllisonDavis,andRobert Hess,(1965). Compensatory
EducationforculturalDeprivation,NewY ork:Halt,Rinehart andWinston,Inc.

4. Bruner,Jerome,S.(960) TheprocessofEducation.Cambridge:HarvardUniversity

Press.

5. Forsyth,Elama(1964). MapRending.Normal,l11:NationalcouncilforGeographic

Education.
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6. Fraser,Porothy(1969). SocialstudiesCurriculum Developrnent.39thYearbook.
Washington, D.C.

7. Jarolimek,John.(197i). SocialStudiesinElementaryEducation,4thed.,New

York: The Mac Millan Company Publishers.

8. John.V.Michaelis.(1972). SocialStudiesforchildreninaDemocracy,Prentice Hall
Inc., New Jersey.

9. Jones,Ralph.H.(1970). SocialStudiesEducationforYoungAmericans.

Dubuque, Lowa: Kendall/ Hunt Publishing Co'

10. Mekee,Paul.(1966).Reading:AprogrammeofinstructionforElementary

School. Houghton Mifflin Company'

11. Moger,RobertF.(1962).PreparinglnstructionalObjectives.Helmonth,

Calif: Foaron Publishers.

12. Nelson,Jack.L.,(1970). TeachingElementarySocialStudiesThroughInquiry. High
land Park, N.J. Driere Educational
Systems.Popham.JandE.E.Baker,(1970).EstablishingInstructionalGoals.Englewoo
d Cliffs NJ Prentice Hall, Inc.

13. Pune,Roy.A.,WarrenHickman,andGerald,(1966). Majorconceptsof Social
Studies. Syracuse, Syracuse University.

14. Leon&Leon(2002).Internetforeveryone,VikasPublishingHouse.

15. MartinDavidJerner(2006).ElementarySocialScienceMethods: AConstructive
Approach. (Ed.W) Singapore: Wardsworth publishing

16. Phillips,lan(2010) TeachingHistory,SagePublications,New Delhi

SPECIALISATION COURSE-VIII

COURSECODE:MEDNS03SPC11.8: ADVANCED METHODOLOGY AND PEDAGOGY OF
COMMERCE EDUCATION

CREDIT TEACHING HOURS ASSESSMENT
/T P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THE COURSE
This course will enable students to understand the advanced methodology of social science

education. It aimsto develop understanding about theaims, objectivesand valuesofteaching
social science, skills professional competency and evaluation practices in social science

education.


ACADC1
Highlight


95
COURSE LEARNING OUTCOMES
After completing the course, the prospective teacher educator
e Analyse the natureand scope of commerce education in the moden era.
e Understand the aims and objectives of teaching commerce.
e Acquaint with the moden trends in teaching commerce
e Familiarise with current trends indeveloping commerce curriculum at higher
secondary level.
e Equip with various models,strategies, methods and techniques in the teaching of
commerce.

e Evaluate essential skills and accountability of a competent commerce teacher.
e Understand the significance of following principles and approaches in

giving instruction.
e Become competent in modern practices of student evaluation and assessment.
e Analyse the role of IT in commerce education.
e Conduct research in the field of commerce.

COURSE CONTENT

MODULE 1: Nature, Scope and Curriculum of Commerce Education (27 hours)
Meaning, definition and scope of Commerce and Commerce Education-Nature and characteristics
of Commerce Education- History of Commerce Education-Development of Commerce Education
in India-Correlation of Commerce with Economics, Geography, Management, Statistics,
Mathematics, IT and International Relations-Significance of Commerce Education in modernworld-
Major areas ofCommerce and Recent developments- E-commerce, M Commerce, Computerized
accounting etc. Goals of commerce Education- Values: cultural, practical, social, vocational and
disciplinary- Strategies adopted for inculcating values. Concept of curriculum- Principles and
Approaches of curriculum construction- Types of curriculum-Curriculum models- Curriculum
evaluation- Critically evaluate present higher secondarycommerce curriculum- Issue based

curriculum- NCF

Module 2: Teacher Accountability and Evaluation of learning outcomes (25hours)

Essential qualities required for a good Commerce Teacher- Duties and Responsibilities- Teacher
Competencies and Skills- Accountability of a commerce teacher-Techniques adopted for
developing Teacher competencies and Skills-Teacher asscaffolderandfacilitator.

General approaches to evaluation- formative and summative, criterion referenced and norm-
referenced, objective based and competency based Continuous and Comprehensive- Tools and
Techniques of evaluation, recent trends in evaluation and assessment: Grading, Credits- Internal

and External assessment —Assessment criteria.

Module 3: Theoretical Bases of Commerce Education and ICT based approaches (30 hours)
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A. General principles related to instruction- Individual difference, Motivation, Classroom
management tactics, Questioning techniques -Principles and Maxims ofteaching

Commerce — Approaches: Learner centred, Child centred, Activity centred, Process oriented, Life
oriented, Environmental oriented.

B. Theoretical foundations: Theories of Gagne, Bruner, Daniel Golman, Vygotsky- Multiple
intelligence,Emotional quotient,Constructivism,Critical Pedagogy- Multi media approach and Multi
methodology approach.

C. Role of IT in Commerce education, CAl, CMI, CML, IT Enabled instruction, e-learning, web-

based learning, Virtual learning, on-line learning, video conferencing, Tele conferencing.

MODULE4: Research Perspectives in Commerce Education (8hours)

Need forresearch incommerce education- Areas identified incommerce for research-

Types of educational research- Action Research- Need and steps.

TRANSACTION MODALITIES

Lecture cum discussion, Individual or collaborative seminar Presentations, Listening to
EducationalVideos followed by discussion, Task based Activities, Libraryreading followed by
group discussion, Study of documents and references, Debate, Project, workshop, Panel
discussion, Reflective interaction with the peer group, Technologyenabled discussion.
PRACTICUMS (anyTwo)

1. Critical analysis of Commerce text books a tHigher Secondary level

2. Use of animation films/videoclippingsinteachingofCommerce
3. Select an area in commerce and prepare a project for conducting action research.

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest 20 50%
Assignments/Seminar/ 12 30%
Practicum

Attendance 08 20%

Total 40 100%
REFERENCES

1. Aggarwal,J.C(1996).TeachingofCommerce:APracticalapproach.New
Delhi: Vikas Publishing House Pvt Ltd.

2. Borich,GaryD.(1996)EffectiveTeachingMethod. NewJersey: PrenticeHalllnc
3. Brown,JamesWandLewins(1985) A.VInstructionTechnology,Mediaand
Methods: New York: Mc Graw- Hill Book Co.
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4. Joyce,Bruceand WeilMarsh(1997) Modelsofteaching.NewDelhi:Prentice Hall
of India PvtLtd.
5. Moor,KennethD(1994)SecondarylInstructionalMethods.Madison: WCB
Brown & Bench Mark Publishers
6. Rao,Seema.(1995).TeachingofCommerce. NewDelhi:AnmolPublicationsPvt.Ltd
7. Khan,M. S.(1982).CommerceEducation.Sterlingpublishers,NewDelhi.

MEDNSO3SECO05:ACADEMIC WRITING WORKSHOP

(Practical Course)

CREDIT TEACHING HOURS ASSESSMENT

L/T P/l TOTAL | L/T P/ TOTAL | Internal | External | TOTAL
1 1 2 30 30 60 50 50
COURSE AIM

This course offers students an opportunity to practice and develop their academic writing skills in
English. 1t will focus on getting the students acquainted with the fundamentals of standard written
English.

COURSE OBJECTIVES

On completion of the course students will be able to:

« Grasp the meaning an dcharacteristics of Academic Writing.

« Familiarize themselves with different forms of academic writing.

« Acquaint themselveswith the stages in academic writing and its structure.

« Prepare different kind sof academic documents using appropriate academic vocabulary with ease.
« Utilize relevant material in their writing from reliable online sources.

« Use suggested referencing styles and keep plagiarism atbay.

UNITI: INTRODUCTION TO ACADEMIC WRITING

Academic Writing — Meaning — Characteristics — Writing as an Argument and Analysis— Unity and
Coherence - Formats of Academic Writing — Letters, CVs, Notes, Essays, Reports, Articles-
Research Proposals, Dissertations, Theses

UNITII: ACADEMIC WRITING SKILLS

Structure of Academic Writing— Types of Academic Writing- Descriptive, Analytical, Persuasive
and Critical -Skills of AW - Note taking and summarization - Academic Vocabulary — Using
Online Resources - Avoiding ambiguity - Punctuation and Grammar — Referencing Styles —

Rewriting — Proof Reading — Issues of Plagiarism — Copyrights.
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TRANSACTION MODALITIES

Lecture cum discussion, Literature Reviews, Technology enabled discussion, Task based
Activities, Library reading followed by group discussion, Study of documents and references,
workshop.

PRACTICUMS (anyTwo)

1. Critical analyses of Referencing Styles.

2. Preparean Academic Writing format for PG Dissertation and use the latest APA referencing format.
3. Types of Academic Writing-Descriptive, Analytical, Persuasive and Critical.

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage

Literature Reviews 20 40%

Assignments/Practicum 20 40%

Attendance 10 20%

Total 50 100%
SEMESTER IV

(Select One Elective Course from Each Group) Elective
Course Group A-Current Practices in

COURSECODE-MEDNSO04DSEO01:GUIDANCE AND COUNSELLING

CREDIT TEACHING HOURS ASSESSMENT
/T P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship
ESSENCE OF THE COURSE

This course will enable students to understand modern concepts of guidance and
counselling. It aims to develop understanding about meaning Nature and scope of guidance,

counselling and counselling techniques.

COURSE LEARNING OUTCOMES

After completing the course, the prospective teacher educator

e Understandthemeaning Natureandscopeofguidance
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e Recognisetheroleofguidanceinattainingthegoalsofeducation

e Understandthemeaning Natureandscopeofcounselling

e Analysetherelationshipbetweenguidanceand counselling

e Monitordifferentactivitiesofclassroominteractionsbyusingcounsellingtechniques

e Designnewcounsellingtechniquesininaccordancewithchangingsocialscenario.

COURSE CONTENT

MODULE 1: Introduction to guidance and its dimensions (35 hours)
Meaning and Definitions, need for guidance Needs for Guidance at various levels of
education/schooling, Principles ofguidance. Objectives ofguidance: self-understanding,self-
discovery,self-reliance,self-direction,self-actualization,Scopeofguidanceprogramme,School
Guidance: concept, a collaborative effort of school and community: Organisation of Guidance
programmes in schools, Types of Guidance: Educational, VVocational/Career and Personal/ Individual
guidance (Specify Nature, need, scope, process and functions), factors affecting career development,
Group guidance;advantages, techniques: classtalk, career talk, orientationtalk, group discussion,
career conference, career corner, bulletin board, role play. Typesofguidance services: orientation,
information, counselling, placement, Follow-up, and research & evaluation

MODULE 2: Understanding counselling (20 hours) Meaning
& nature ofcounselling, Scopeofcounselling, Relationship between guidance and counselling,
Obijectives of counselling: resolution of problems, modification of behaviour, promotion of mental
health, Approaches to Counselling: directive, non-directive and eclectic Counselling techniques:

Relaxation technique, Assertion training (social skills training),

Rational Emotive Behaviour Therapy and Systematic Desensitization. Counselling Process:
counselling relationship, assuring confidentiality, assessing expectations, collecting information,
identifying problems, beginning intervention -Variables affecting counselling process - Counselling
environment Areas of counselling: family counselling, parental counselling, adolescent counselling,
counselling of girls, counselling ofchildren belonging to special groups, Skills and qualities of an
effective counsellor, Professional ethics of a counsellor

MODULE 3: Familiarize with common behavioural problems of students. (20 hours) Natureand
causes ofbehaviouralproblems;Conceptofnormalityand abnormality, Disorders of child and
adolescence: Conduct disorders, Oppositional Defiant Disorder (ODD), ADHD, Habit disorders,
Separation Anxiety Disorder, child abuse and neglect, antisocial behaviour, anxiety, depression,
suicide. Developmental disorders: Pervasive developmental disorders, Mental retardation, Emotional

disorders. Psycho physiological disorders:
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Respiratory disorders, cardiovascular disorders, gastrointestinal disorders, Underachievement;
causes, learning disabilities, School discipline: problems of violence, bullying, drug abuse, truancy,
and dropout etc. Concept ofstress: Stressors and its causes, consequences ofstress, and types of
coping skills, Stress prevention, Current mental health issues: Internet addiction, mobile phone
addiction, porn video addiction, game addiction, promoting psychological well-being and peace
Follow-up guidance

MODULE 4: School Counselling (15 hours)

Role and function of school counsellors: Special skills and problems in school counselling,
counselling exceptional students — Concept of children with special needs. Counselling for gifted,
creative, MR, LD, Slow learner, socially disadvantaged children and problem children. Physically
and intellectually challenged students. Delinquency among students- causes, identification,
andCounselling forDelinquent students. Role of Heads and teachers inSchool Counselling

programmes.(agencies of counselling)

TRANSACTIONAL MODE

Lecture, Group discussion, lecture-cum— discussion, panel discussion, symposium, presentation
ofreports, reading ofresearch journals, schoolvisits and sharing ofexperiences etc.
Conductofcasestudiesfollowedbypresentationinseminar, organization of counselling

Session and observation of the activities, projects and assignment focusing on observation and
interaction with children and adolescents.

PRACTICUM

1. Identification of the cases for counselling from a nearby school by discussing with teachers

2. Exploring the possibilities for peer counselling in the institutions

3. Visiting a school counsellor and writing a report on the process of counselling (mention at

least five cases).

4. Conduct a survey of the problems that are most prevalent in schools, which need

immediate attention of a guidance counsellor and prepare a brief report.

5. Prepare a detailed outline of a class talk on_Need for guidance services in schools.

6. Administer and scorea_Students Problem Checklist‘and prepare a report.

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest 20 50%
Assignment/Seminar/ 12 30%
Practicum

Attendance 08 20%

Total 40 100%
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Group-A-Elective Course
COURSE CODE-MEDNSO04DSEO2: EDUCATIONAL EVALUATION

CREDIT TEACHING HOURS ASSESSMENT
LT P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THE COURSE
The course is an introduction to Educational evaluation and the importance of various
evaluationtechniquesinthe fieldofteaching and learning.It also givesadetaileddescription

about models and new trends in educational evaluation.

COURSE LEARNING OUTCOMES
After completing the course, prospective teacher educator
e AcquaintwithbasicknowledgeofEducationalEvaluation

e FamiliarizewithhistoryofEducationalEvaluation

e UnderstandaboutvariousmodelsofEvaluation

e Familiarizewithvariousmeasuringinstruments

e Understandtheguidingprinciplesofconstructing different typesoftestitems

e Understandaboutensuringqualitiesofameasuring instrument

e Exhibit competence instandardizingdifferenttypesofmeasuring instruments

e Acquaintwiththenewtrends inEducationalEvaluation

COURSE CONTENT

MODULE 1: Introduction to Educational Evaluation(15 hours)

Concept of Measurement, Assessment and Evaluation. Scales of Measurement, Role of
Assessment in learning-Assessment in learning, for learning, as learning and of learning.
Types of Evaluation (Formative, Summative; Diagnostic, Prognostic; Criterion referenced,
Norm referenced; Ipsative). Importance of Educational Evaluation, Historical and
Philosophical perspectives of Educational Evaluation: Beginning of psychological

measurement, Measurementin 20th century, Philosophical orientation to evaluation
MODULE 2: Models and new Trends in Educational Evaluation (25 hours)

Concept of Models of evaluation, Need for evaluation models, Goal attainment model, Goal
free model; Kirkpatrick Model (Advanced level of evaluation- Results level, Performance
Level; Basic levelofevaluation -Training level, Reaction level), Stufflebeam‘s CIPP Model
(Context evaluation, Inputevaluation, Processevaluation, Product evaluation), Recent trends

in evaluation (National & international). Review of researches in Educational evaluation
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(National & international).
MODULE 3: Measuring Instruments (25 hours)
Various measuring instruments- Meaning, when to use, procedure of construction- of
Questionnaire, Inventory, Attitude scales, Tests (Intelligence tests, Special aptitude tests,
Personality tests), Achievement test- Different types of test items- Principles of construction
ofeach.
MODULES4: Standardized Tests (25 hours)
Qualities of a good measuring instrument- Validity, reliability, discriminating power,
practicality, Fairness; How to ensure each in different instruments. Meaning of standardized

test, Steps of standardization of an instrument.

TRANSACTION MODE
Lecture cum demonstration,Discussions,Small group discussions,Work-shops, Casestudies

PRACTICUM (Anyone)
1. Discusstheadvantagesofanytwo major measuring instrumentswithat least two

situations in which it can be used.

2. Conduct asurveyongender issues ineducationalevaluationandsuggest remedyforthe
same.

3. Prepareareportonthe issuesrelatedto continuousandcomprehensiveevaluationat
different levels of education.

SEMINAR
1. Recenttrendsineducationalevaluation

2. Relevanceofnationalandinternational Assessmentsandtherelated issues.

WORKSHOPS

Construction and standardization of anyof the following instruments. (In small groupswith
peers administration if necessary)

e |nventory

e Attitudescale

o Test

e Casestudy

Evaluateanavailableevaluationtoolw.r.tvalidity, reliability,practicalityandfairness

(gender biases, cultural biases etc).
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ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage

Classtest 20 50%

Practicum,Seminar,Workshop | 12 30%

Attendance 08 20%

Total

40 100%
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COURSE CODE-MEDNSO04DSEO03:ADVANCED EDUCATIONAL TECHNOLOGY

CREDIT TEACHING HOURS ASSESSMENT
L/T P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 60 30 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THE COURSE

The course will enable students to understand the emerging concepts of educational technology. It aims
to develop understanding about concepts and applications of educational technologypersonalized
system of instruction and e-Learning methods.

COURSE LEARNING OUTCOMES

After completing the course, the prospective teacher educator

e Explain the key concepts and applications of educational technology
e Understand the instructionaltechnologyandinstructionaldesign

e Execute the differentinnovativestrategiesforopenanddistancelearning.

e Designe content for classroom interaction.

e Integrate E learning methods in classroom interactions
e Design new learning platform for teacher education.

e Proficienttoues OERsf or teaching and learning

COURSE CONTENT

MODULEZ1: Concept and Applications of Educational Technology (20hours)

Concept of Educational Technology (ET) as a Discipline:(InformationTechnology, Communication
Technology and Information and Communication Technology (ICT) and Instructional Technology,
Development of Educational Technology (Historical Perspectives and Emerging Trends)-
Applications of Educational Technology-Applications of Educational Technology in formal, non-
formal (Open and Distance Learning) informal andinclusive education systems

MODULEZ2:Instructional Technology and Instructional Design (20 hours)
Instructional Technology-Concept of Instructional Technology, Overview of Behaviorist, cognitive

and constructivist Theories and their implications to Instructional Design (Skinner, Piaget, Ausubel,
Bruner, Vygotsky), - Concept and Components of Instructional Design (ID) Systems Approach to
Instructional Design, Models of Development of Instructional Design (ADDIE, ASSURE, Dick and
Carey Model Mason‘s), Gagne‘s Nine Events of Instruction and Five _E‘s of Constructivism,
Instructional Design for Training-RAT Model.

MODULES3:Application of Computers in Education -e content and FOSS (20 hours)
ApplicationofComputers inEducation: e-Content: meaning, types- standards ofe-content-
development of e-content- evaluation of e-content - Content Authoring Software: exe- Different e-
contentand e-course platformslike SWAYAM,NPTEL,DIKSHA,; Applications of AR,VR and Al



107
ineducation. FOSS- Concept,types, examplesfor different subjects- Integrating FOSS in Teaching
Learning-SAMR ModelofTechnologylntegration- Internet ofThings (IoT)- Meaning and Nature.
MODULE 4: E-learning —Concept, Media, Materials and Trends (30hours)
Concept of e-learning, approaches to e-learning, Offline, online; Synchronous, Asynchronous;
Blended learning, Mobile learning (M learning),Ubigitous Learning, Universal design for
learning- Learning Management Systems: Media and Materials- Open Educational Resources
(OERs)-Meaning, 5Rs ofOER,Different typesofOER,Integrating OERs inTeacher Education-
Creative Commens, MOOCS and learner centric MOOCs, Reusable Learning objects,Podcasting,
Virtual Field Trip.
TRANSACTION MODALITIES
The course would be transacted through participatory approaches including group discussion;
self-study, seminar, presentations bystudents, lecture cum demonstration and providing hands

own experiences.

Sessional Activities

e Designe-content following any one of the instructional design

e Conduct a survey on various online learning facilities.

e Evaluateane-contentor OER

e Develop a personal learning plan suitable for technology enabled teaching learning
ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest 20 50%
Assignments/Designe- 12 30%
content/Seminar /Practicum

Attendance 08 20%

Total 40 100%
REFERENCES:
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e http://en.wikipedia.org/wiki/Instructional design

e  http://www.dokeos.com/doc/thirdparty/Epic_Whtp_learningdesign.pdf
e http://edutechwiki.unige.ch/en/Open and_distance learning
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o www.westga.edu/~distance/ojdla/fall53/valentine53.html

e webserver.ignou.ac.in/institute/handbook5/Section%203.pdf

e webserver.ignou.ac.in/institute/handbook5/Section%203.pdf

e  http://www.authorstream.com/Presentation/bhanumurthykv-33050-self-
learningmaterialsimlessonswritingstudy-education-ppt-powerpoint

e  https://techedges.org/r-a-t-model/

e  https://edtechbooks.org/k12handbook/technology integration

e Puentedura, R. (2014a). Building transformation: An introduction to the SAMR model
[Blog post]. Retrieved from
http://www.hippasus.com/rrpweblog/archives/2014/08/22/Building Transformation_Anintro
ductionToSAMR.pdf
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COURSE CODE-MEDNS04DSEO04:EDUCATIONAL MANAGEMENT,
PLANNING AND FINANCING

CREDIT TEACHING HOURS ASSESSMENT
L/T P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THECOURSE

The course will enable studentst ounderstand the modern concepts of educational management
planning and finance.it aimsto develop understanding about basic concepts and

Principles of educational management theories of Management theories of leadership and design
a budget in education.

COURSE LEARNING OUTCOMES
Oncompletionofthe coursethe prospectiveteachereducator
e Understand the management concepts and their application in
education environment

e Understand the basic concepts and principles of educational management
and Administration
e Understand the perspectives of management theories and practices in education

e Recognise education almanagement system andfunctions inIndia with specific
reference to national, state and district level administration ofeducation

e Identify the main sources of finance and mechanism for mobilization of resources
for school education and higher education

e Understand the role of leadership in the context of education Explain different types and
Procedures of budgeting in education

e Understandtheissuesandchallengesinplanningandadministrationofeducationin India

e Improvetheindividualperformanceaseducational managersandleaders

e Acquaintwiththeconcept,theories,modelsandstylesoflLeadership

e Havedeeper insightsintoeducationalplanning intermsofnationalandcommunity
needs

e Becomemasters ineducationalplanningandadministration

e Explaintheroleandcontributionofdifferent agencies/contributionineducational
planning

e Reflectontheneedfor financingofeducationandhowandwhyitcanbedone

e Analyse the concept ofeducationasaninvestment
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COURSE CONTENT

MODULEZ1: Educational Management and Administration (25hours)

Meaning and nature of the concepts Administration and Management — Difference between
Management and Administration — Need and Significance of Management-functions of
Management- Fayol‘s Principles of Management- Scientific Principles of Management,
Concept of Educational Management and Educational Administration- Nature, Objectives and
Scope of Educational Management- Management functions of an Educational Organization,
Historical Perspective of Educational Management in India- Educational Administration at
Central and State Government Levels - Current practices of administration in educational
institutions in India. Administration of Primaryeducation - Agencies involved in the
administration of primary education-Role of Centralgovernment,State government and local
bodies in the administration of primary education. Administration of Secondary education —
Role of Central government and State government in the administration of secondary
education, Theories of Management and their Implications forEducation- Scientific
Management Approach-Human Relations Approach- Behavioural Approach

MODULEZ2:Leadership in Education and Educational Planning(27hours)

Concept of Leadership:Meaning, CharacteristicsandObjectives- Qualitiesofagood

Leader, Theories of Leadership and their implications in educational institutions - Trait
Theory, Behavioural Theory and Situation Theory Leadership Styles Role of Leadership in
Educational Management and Administration, Meaning, Nature, Need and importance of
Educational Planning - Guiding principles of educational planning, Types of Educational
Planning - Macro Level Planning and MicroLevel Planning-Planning atthe national and

statelevel-DistrictEducationalPlanning—InstitutionalPlanning,Approaches to

Educational Planning - Social demand approach, Manpower approach and Return of Return
approach

MODULE 3: Educational Financing (20 hours)
Concept ofFinancial Planning -Objectives and Need for FinancialPlanning, Educationas an
Investment—Returns from Educational Investment-Measuringratesof returns from education,
Budgeting of Education - Concept of Budget and Budgeting-Types and Proceduresof
Budgeting:Conventional Budget ingand Innovative Budgeting,CostBenefit Analysis in
Education, Mobilization of Resources — Private and self-financing of educational institutions,
Source of Educationalfinance- GovernmentGrant(Central,state, local), Tuition fee, Taxes,
Endowment Donation and gifts, Foreign aids. Grant-in-aid system

MODULE 4: Recent Trends and Issues in Educational Management in India (18 hours)
Total Quality Management (TQM) in Education, Quality Assurance in Educational

management: Monitoring and Evaluation — Performance, Appraisal of Teachers, Impact of
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Globalization and Internationalization on Educational Policy, Planning, Financing and
Management, Institutional Autonomy and Accountability, Knowledge Economy-
Knowledge Management: Concept, Knowledge Management Process Model, Use ICT in
Educational Administration: Methods, Advantages and Problems involved —E Governance:
Concept, Features, Practice and Problems involved —E Governance in the context
ofeducation. Concept ofintegrated Information Management System, Types ofinformation
Systems, Five Sub Systems of an Institution, Uses of Management Information System(MIS)
in Education, Positive and Negative Impacts of Information System. Issues in Educational
Administration — Centre, State and Local Bodies, Centralization and Decentralization in
India, Stateand Private Enterprise, EXxisting Problems of Administration in India, External
Controls and Internal Controls, Equalization of Educational Opportunities.
TRANSACTIONAL MODE
The course would be transacted through participatory approaches including group
Discussion; self-study, seminar, presentations bystudents, presentation ofcase studies, group
and individual field -based assignments followed byworkshops and seminar presentation.
PRACTICUM
Thestudentsmaychoose anyoneofthefollowing:
1. CalculatethePercapitaEducationalExpenditureofateachertraineeundergoing
Secondaryteacher training course in an institution.
2. Analysetheroleofdifferent voluntaryorganizations inthe managementofschool
education in Kerala
3. Visit toaschool,analysis of the organizational structure and functions of it and and
Preparation of a SchoolDevelopment Plan (SDP) based on RTE Act.

4. Visit to a Higher Education/TeacherEducation Institution, observation and analysis of the
Organizational structure, methods of administration, organizational climate and leadership style

and behaviour.

5. Visit toanyeducationalinstitutionandcollect informationregardingthecontributionof
management to the development of the institution

6. Visit toaneducationalinstitutionandcollect informationabouttheincomeexpenditure data
for an academic year

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest 20 50%
Assignments/Seminar/ 12 30%
Practicum

Attendance 08 20%

Total 40 100%
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ELECTIVE COURSES
GROUPB-LEVELS OF EDUCATION
COURSECODE-MEDNSO04DSEO5:EARLY CHILDHOOD CARE AND EDUCATION

CREDIT TEACHING HOURS ASSESSMENT
/T P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship
ESSENCE OF THE COURSE

This course offers a detailed insight in to the early childhood care education. Motive is to

promote quality and excellence in early childhood education by providing guidelines for
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practices that would promote optimum learning and development of all young children.It also

provides guidelines for child care and earlyeducational practices.

COURSE LEARNING OUTCOMES

After completing this course, the prospective teacher educator

e Understand the need and significance of early childhood care and education

e Compare the policy perspectives on ECCE in Indian and the world

e Analyse the developmental problems of children with special needs.

e Analyse the quality and dimensions of ECCE programs and curriculum in India
and foreign countries.

e Comprehend the alternative thought sinearly childhood education.

e Support the need of informal education in earlychildhood.

e Compare the knowledge of development characteristics of Early childhood both
normal and children with special needs

e Judgethequality-dimensionsi.e., curriculum, programmesandworkforcefor
ECCE.

COURSE CONTENT

MODULE 1: Early Childhood care- philosophical, psychological, social perspectives and
its implications (25hours)
Concept, significance and objectives of ECCE - Early childhood care view of different
thinkers- Rousseau, Pestalozzi, Froebel, Montessori, Aurobindo, Gandhi, Dewy, Tagore and
Vivekananda. Eclectic view on early childhood care and education, Physical development of
early childhood- Role of family, Preschool and community,-nutritional needs.Cognitive
development in early childhood, Need of informal practice and curricular approaches in
preschool. Moral Development of early childhood, Emotional development of Early
Childhood- developmental needs and tasks, Psychosocial development of early childhood-,
Language development in early child hood- Vygotzky and Nom Chomsky and other relevant
opinions- Implications in curricular practices., Social development of early childhood Related
Issue Child sex abuse — protection of child Rights — role of teachers, parents and community
MODULE 2: ECCE- Policies and Perspectives (25 hours)
ECCEin India-PoliciesandProgrammes:National Policy on Education (NPE, 1986)and
POA(1992);NationalPlanofActionforChildren,1992and2005;NationalCurriculum Framework
(2005); National Curriculum Framework for Teacher Education (2009)

ECCE in Global Perspective: United Nations Convention on Rights of the Child (UNCRC,
1989), Millennium Development Goals (2000) and Global Monitoring Report (UNESCO)
2007 — concerns and issues. Compare ECCE practices of India with special concern to Japan
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China, Sweden, UK, USA... Etc.

Problems of Children in India and various parts ofthe world- Theory-Practice paradoxes -
Alternative thoughts and informal practices in ECCE-World, India, Kerala contexts- Pre-
school practices in Sarang Vidyalaya. Emerging researches.

MODULE3-Curriculum for Pre-school Education (25hours)

Curriculum for School Readiness- physical, cognitive, socio-emotional dimensions;
characteristics of learning experiences and approaches Different types of pre-school
curriculum/Montessori, Kindergarten, Balawadi and Anganwadi Centres, Support of
workforce: teachers, parents, governmental agencies and community supportin functioningof

ECCE centres, contributions of Kudumbasree mission. Characteristics of programmes for

Different settings— Pre-primary and early primary grade children—needed emphasis and
rationale. General principle to curricular approaches — activity based/ play-way, child-
centered, themebased, holistic, joyful, inclusive using story-telling,puppetry, musical and
rhythmicexercises,dramatization,role-play,art activities, indoorandoutdoorplay, fieldtrips and
explorations as methods in primaryand early primarystages-meaning, rationale, method of

transaction in specific context. Local specific community resources- human andmaterial and

Their integration to curricular activities; preparation and use of learning and play materials—
principles and characteristics; community involvement in effective implementation of ECCE
programmes. Informal evaluation through observation and remediation; training of ECCE
workers. Concept and importance of early intervention of children with special needs;
Developmental Characteristics of children with special needs Domains of ECCE for children
with special needs- Motor, Language, Self- help, Pre academic- Role ofFamily and Society in
providing ECCE for children with SpecialNeeds — Comparison with World Practices

MODULE4-Training, Research and Evaluation in ECCE (15hours)
Need and significance of personnel involved in ECCE programme- Status and nature

Of training programmes- pre-service and in-service — a critical evaluation, issues, concerns
And problems - Areas of research studies in ECCE - Evaluation of ECCE programmes,
Methodology and implications - Health as a pre-requisite for all domains of development,
Role of family, preschool, community and Governmental agencies - Nutritional needs —
Common disease — immunization - Precaution — first aids — comprehensive health programmes
TRANSACTION MODALITIES

e Group discussion:reviews and analysis of book/reports/documents;

e Observation of activities of the children ollowed by case studies
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e Visit to pre-school,Anganwadies/ICDScentersandpre-schoolTeacherEducation
institutions followed by discussion.

e Filmshowsfollowedbydiscussion.

e Seminarpresentationsfollowedbydiscussion.

e ResearchreviewandcriticismrelatedtoECCE

e DevelopmentofresearchproposalsintheareaofECCE

e Projectsandassignmentsfocusingon observation andinteractionwith children on
specific theme

PRACTICUM
» Case studyofAnganwadi,pre-schoolcentres

» Assignmentonselectedthemesfromthecourse.

» Detailed listingandplanningofactivitiesunder exercisesofpracticallifeunder four different
groups.

(a) Taking care of oneself

(b) Taking care of environment.

(c) Development of social reaction (greeting, offering,acceptingthinking)

(d) Elementary motor skills, movements (pausing, sortingarts&crafts.

« Study of present status of ECCE in one State//District

« Collection of information on in frastructure of ECCE centers and comparison with NCERT
minimum specifications (1992).

« Reflectionon literatureon equalityECCE services ofone western country (internet,
journals).

« Writing of journal articles on different issues on ECCE.

« Surveyof playmaterials and comparing with the socio-culturalset-up

« Survey of childrearing practices in different cultures.
« Book review — Toto Chan, Escape fromchild hood, Under achieving school (John Holt ),

other relevant.

« Prepare E-content for ECCE preservice training.

« Prepare E-content for effective parentingin early childhood care of normal/children with
special needs (developmentalcharacteristics and Tasks should be the theme)

« Critical examination of existing practice of ecce in the light of developmental needs and
characteristics.

* Develop a model curriculum for preparatory school practices.

« Critical examination of existing practice of ECCE in the light of developmental needs and

characteristics.
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* Develop a model curriculum for preparatory chool practices.

+ Conduct anawareness class on ECCE for parentsofNormalchildren/Children withspecial

needs.

 Implement self-prepared training module for improving preschoolpractices of your

locality.

» Case study of Anganwadi,preschool centers
ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage

Classtest 20 50%

Assignment/Seminar/Practicum 12 30%

Attendance 08 20%

Total

40 100%
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COURSE CODE-MEDNS04DSEO6-HIGHER EDUCATION

CREDIT TEACHING HOURS ASSESSMENT
L/T P/l | TOTAL | L/T P/l | TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THE COURSE

This course offers a detailed insightin to the scope and goals of higher education. Motive is to
promote quality and excellence in higher education by providing guidelines for practices that
would promote optimum learning and development of all higherlevelprospective teacher
educators. It aims to orient the prospective teacher educators towards the organizational
structureofhigher education, to make aware about the policies, schemes, acts, etc. for the

development of higher education.
COURSE LEARNING OUTCOMES

After completing his course, the prospective teacher educator
e Describe the scope and goals of higher education.
e Understand the structure and organization of higher educationin India
e Comprehend the various aspects of curriculum at higher education level
e Analyse the various aspects of teaching—learning process in higher education
e Analyse the growth and development of higher education in India

e Understand about different policies, acts &bills forthe development of higher
education in India

e Identify the problems in Indian highere ducation

e Summarize the research priorities in highere ducation in India

COURSE CONTENT

MODULEZ1:Higher Education—Structure, Organisation,Context (30Hours)

Go als of higher education-Factors determining goals—(Policy,HumanResource, Technology,
Employability). Impact of Globalization on Higher education -Private-Public- Partnership in Higher
Education, Role of advertisements on Higher Education, Need for awareness to choose right courses inthe
right time, Growth and development of Higher Education in pre-independence period and in independent

India Organisational Structure of higher education in India-Organisational

Structure of university as institution of higher education - Constitution of elected academic bodies in

universities — its powers & functions. Types of Universities — (Traditional - State & Central, Private,
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Foreign University, Unitary-Affiliated — Deemed — Virtual University). Apex bodies of Higher Education
in India- UGC, NCTE, CSIR, AICTE, NAAC. Role of Higher Education Council-Financing in Higher
Education (Basic aspects)— Procedurefor financial assistance for individuals and institution
MODULE 2: Learning, Teaching and Research in Higher Education (20 Hours)
Characteristics of Learners - StudySkills — Improving learning competence, Student Unrest
causes and solutions-Methods of learning/ teaching in HE — Projects, Case study, Field
visit, Internship, Survey, Discussion, debates, conferences, seminars, buzz session.
Teachers in Higher education- qualification, teacher - student relationship, Evaluation of
teacher — (self appraisal and appraisal by students), Service conditions & promotion criteria-
Training of Teachers - Professional Development of Teachers - role of teachers
organizations, Modern Technology in instruction - Technology and Cross border education -
Openand online higher education — MOOC courses, Knowledge management and research —
India as Knowledge capital Priority areas of research in Higher Education-Origin and
Development of Higher Education in India -policy and provisions for Higher Education -
Organisation, administration, and Management in HE Curriculum, Teaching/Learning and

Evaluation in HE -Financing ofHE -Issues in HE

MODULE 3: Curriculum and Evaluation in Higher Education (20 Hours)
Semester system — Features of ideal semester — grading- choice based credit andsemester system-—
inter disciplinary semester — Inter institutional semester Tends in curriculum- Process of curriculum
improvement-Evaluation - Why What & How of Evaluation at higher education - Balancing Formative
and Summative assessment;Components of assessment (formative and summative) Criteria forformative
assessment-Designing feedback system —provisionsfor formal feedback — opportunity for informal
feedback - Students as Self assessors and Lifelong learners-Approaches to evaluation - Internal Vs
External examinations - Marking vsGrading

Open book Examinations- Computer based and online examinations

MODULE 4: Vital Issues and Concerns at Higher Education in India (20Hours)

VariousActs,Bill sand Policies on higher education-Rastriya Uchaathar Siksha Abhiyaan
(RUSA)Quality Concerns — Evaluation in and of Higher Education Institutions and System Quality
management — Internal & External Quality assurance of - Institutions, Programmes and Subjects-
Governance in Indian Universities —Accreditation—Quality and Social audit-Access to Higher Education-
Rural /Urban divide in Higher Education-Genderissuesin Higher Education-Education loansand the
prospective employment opportunities- Reservation policy in higherEducation-Social Justice in Higher
Education— modes toovercomesocial exclusionWomenandHigher Education-Higher education and the
differentially abled-Medium of Instruction and Evaluation- Extent of autonomy and academic freedom in

institutions of higher Education — Internationalisation of HE
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TRANSACTIONAL MODALITIES

Lecture cum discussion,Individual or collaborative seminar Presentations,

Reviews and analysis of book/reports/ official documents, reports and research
journals,

ListeningtoEducationalVideosfollowedbydiscussion
Libraryreadingfollowedbygroup discussion

Studyofdocumentsandreferences
Debate,Project,workshop,Paneldiscussion

PRACTICUM (Anytwo)

Survey of recent researches in Higher Education

Review - prepare a review on anyone Bill orAct or Policy on Higher Educationin
India or abroad

Comparative analysis of curriculum of your basic subject or teacher education
curriculum ofanytwo institutions of higher education in India or abroad.

Enroll to any MOOC course and prepare an appraisal on the nature of the course and
Significance of such courses in higher education

Conduct a study trip to anyone of the famous institutions of Higher Education in
India suchas ERDO, ICSSR,ICHR, ICPR,IIT, NIT,I1Sc,NUEPA,IGNOU,etc.

Interview the administrative authority of any state/ central university and prepare a
report

Prepare a note on Constitutional provisions for Higher Educationinindia

Prepare a report on financing to higher education through five-year plans

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest(Thebest Twotests) 20 50%
Practicum,Sessionalactivities | 12 30%
Attendance 08 20%
Total 40 100%
REFERENCES
1. Azad.J.L.(1975).Financing Higher Educationinindia.NewDelhi:Sterling
2. Bell,R.E.&YougnsonA,J,(Eds)(1973).PresentandFutureof HigherEducation. London:
Tavistock
3. Gupta.0.P.(1993).HigherEducationinindiaSinceindependence:UGCandits Approach.

New Delhi: Concept Pub.co.
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COURSE CODE-MEDNSO04DSEO7:NON FORMAL EDUCATION

CREDIT TEACHING HOURS ASSESSMENT
LT P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THE COURSE

This course offers a detailed insight into the scope and importance of non -formaleducation.
Motive is to promote and appreciate the Lifelong Learning process. Non-formal education
may fulfil a range of educational purposes. Non formal education has a vast scope in the
present century. Various forms of NFE and the contributions of various thinkers, role of

various organizations, etc. have included in this course.

COURSE LEARNING OUTCOMES
Aftercompletingthiscourse, the prospective teacher educator

e Comprehend the scope and importance of Non-FormalEducation
e Understand the oretical basis of non-formaleducation

e Distinguish between formal,in formal and Non-Formal Education
e Appreciate the importance of providing Life long Learning

e Understand the contributionsof great educators and agencies to Non-Formal
Education

e Analyse the curriculum and methods of Non-Formal Education

e Appraise the socialand economic frame work of Non-Formal Education
e Analyse the techniques of evaluation in Non-Formal Education

e Appraise the importance of Adult Continuing Education

e ldentify the issues of seniorcitizens,care-giving,counselingetc.

e Support for Empowerment of women
COURSE CONTENT

MODULEZ1: Nature and Scope of Non-Formal Education (10Hours)

Meaning, Definition, Scope, Importance, and Objectives of Non-Formal Education, Difference
Between Formal Education, Informal Education, and Non-Formal Education; Role of Non-
Formal Education in Universalisation of Education, Non - Formal Education asan alternative to

Formal Education, Philosophical, Sociological and Spiritual basis of Non- Formal Education-
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Non-Formal Education and disadvantaged groups of the society —Clientele of NFE - Scheduled
Caste and Scheduled Tribes, Women and EconomicallyWeaker Sections.

MODULE 2: Non-Formal Education and Global Trends in Education (23Hours)
Concepts and definition of the following-Continuing Education,Distance Education,
Correspondence Courses, Open Schooling,Open University,Lifelong Learning—Alternativesin
Education—Population Education,Women Education,Environmental Education,Peace
Education,Vocational Education, Workers Education, Health Education, Family Life

Education,Relationship between Non-Formal and Adult Education, Literacy Programmes — A
World Perspective — USSR, USA, Tanzania, Ethiopia, Cuba, Iran, Burma, Vietnam, China -
Literacy Programmes in India, Liquidation of Illiteracy in Kerala, Post Literacy and Continuing
education, Role of State Resource Centre in promoting Non-Formal Education, GermanAdult
Education Association, Indian Adult Education Association, Lucknow Literacy House, Kerala
Gradhasala Sangham, Kerala Association For Non-Formal Education and Development, Kerala
Sastra Sahithya Parishad , NCERT.

Contributions of Great Educators: Rousseau, John Dewey, Paulo Freire, Welthy Fisher,
N.F.S.Grund Wig, lvanlllich, Everet Reimer, JohnHolt, PaulGoodman, IvanLister, Charls
Silverman, Mahatma Gandbhi, Jiddu Krishnamoorthy, Sri Aurobindo , Savitry Bahi Phule

MODULES3: Curriculum, Methods of Teaching and Evaluation Techniques (30hours)

Factors facilitating Non-Formal Learning — Methods to motivate the learners for Non-
FormalLearning — Problems and remedies of Non-Formal Education Learners Principles of
Curriculum construction fornon-formal education- curriculum for different age groups, different
subjects- Literacy, Numeracy, General Science, Social Studies- Methods of teaching — Story
Telling, Seminar, Workshop, Group Discussion, Debate, Demonstration, Dramatization, Role
Play, Buzz Group, Field Trip, Folk Arts, Tele Conferencing, Nature and Type of Instructional
Material needed for the Non-Formal Education Programme- Improvised materials, Projected and
non-projected aids — Instructional skills requiredfor Non- Formal Education Teachers-
Technological Impact on Non-Formal Education — Multimedia and IT products in educating
Non-Formal Education learners.

Concept of Evaluation, Difference between Evaluation in Formal and Non-Formal Education,
Construction of Test Items in Different Subjects of Non-Formal Education Centres;Local

Specific Nature of Test Items; Maintenance of Cumulative Records, Anecdotal Records
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MODULE4:Non-Formal Education-Social and Economic Frame work and Women

empowerment (27Hours)
Non- Formal Education and National Development — Non-Formal Education and Human
Resource Development — Non-Formal Education and Economic Development — Non-Formal
Education and Acculturation — Social Transformation — Life Skills and Quality of Life,
Demographics-birth and death rates, sex ratio, dependency ratio, life expectancy -
Demographic transition, changes in age structure, disability and morbidity patterns -
Populationaging inthe developed and developing world and its impact onthe individualand
society - Health issues and Management - Adjustment issues and Mental Health after
retirement - Stress of caregivers, Geriatric Counseling - Intervention programmes of Social
justice - Indian National policy on Aging (1999) - Maintenance and Welfare of Parents and
Senior CitizenBill-2007 — Approach of Gerontology, Third Age Education, SocialCohesion —
Ageing work for cease resource,Adult Continuingand Lifelong Learning Strategies,Skills
Enhancement-Participatory and Qualitative Ageing,Employment opportunities.Historical
Perspective of Women Empowerment in Pre-Independent India — Historical Perspective of
Women Empowerment in Independent India- Government Policies and Programmes on
Women Empowerment - Characteristics of Working Women in India- Employability Trends -
Women in Organized Sectors inlndia - Women in Unorganized sector and Invisible Works -
Legal literacy for women - Women and Indian Constitution — Human Rights and Women
Empowerment- Women‘s Education - Socio-economic determinates of Empowerment -

Culture and Empowerment of Women

TRANSACTIONAL MODALITIES
e Lecturecumdiscussion,IndividualorcollaborativeseminarPresentations,

e Reviewsandanalysisof book/reports/officialdocuments,official website,reports and
research journals,

e ListeningtoEducationalVideosfollowedbydiscussion
e Libraryreadingfollowedbygroup discussion
e Studyofdocumentsandreferences

e Debate,Project,workshop,Panel discussion, Case Studies.

PRACTICUM
» CaseStudyofNon-FormalEducationCentres
» HowtoorganizeaNon-FormalEducationCentre?

» SettingupaNon-FormalEducationCentreina Village
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YV V. V VYV V V

Y V V V

EvaluatingReading&WritingMaterialusedinNon-FormalEducationCentres
VisittoStateResourceCentreandprepareaReport

FieldvisitstoOldAgeHomes.

Interaction/Fieldvisitsto communities.
FieldvisittoGenderResourceCentersinDelhi

Exposure to training and livelihood program for women including self- employment
program (e.g. SEWA etc.)
WorkingforSelfHelpGroupstowomeninthecommunities
VisitstoWoman‘sPanchayat

Exposuretoskillbuildingprogramforwomen
DecentEmploymentOpportunitiesforWWomen(lILOexperiencesandCSQintegration

program)

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest 20 50%
Assignment/Practicum/Seminar | 12 30%
Attendance 08 20%
Total 40 100%
REFERENCES
1. Bordia, Anil, J. R. Kidd and J.A. Draper. (1973). Adult Education in India — ABook
of Reading, Bombay Nachiketa Publications. Ltd.
2. Chandra,Aravind;and AnupamaShah.(1987).Non-formalEducationforall, New
Delhi, Sterling Publishers Pvt. Ltd.
3. Cropley,A.J.(1977).LifelongEducation—ApsychologicalanalysisNewYork, Perganon
Press.
4. Dutta,S.C.(1986).History ofAdultEducationinindia,NewDelhi,IndianAdult Education
Association.
5. Edger Faure,etal(1972).Learning toBe, A World of Education Today and
Tomorrow , Paris, UNESCO, Paris.
6. Freire,Paulo.(1977)PedagogyoftheOppressed,NewZealand,PenguinBooksLtd.
7. Holt,John.(1974).TheUnderAchievingScholl,NewZealand,PenguinBooksLtd.
8. lich,lvan.D.(1975).DeschoolingSociety.NewZealand,PenguinBooks.
9. Krishnamurthy. J.(2006). Education and the Significance of Life,India, Krishnamurthi

Foundation.

10. La Belle, T.J. (1982). Formal, non-formal and informal education: holistic
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perspectiveson lifelong teamingl. In: International Review ofEducation, Vol. 28, No.
2, pp. 159-175.

11. Paranaji.S.(Ed).(1988).DistanceEducation.,NewDelhi,SterlingPublishersPvt Ltd.

12. PercivalandH.Elligton(1981).Statusand TrendsofDistance Education,London.

13. Pillai,SivadasanK.(1979).Educationinanewperspective, Trivandrum, Kalanikethan
Publication.

14. Reimer,Everett.(1974).SchoolisDead, Australia,PenguinBooksLtd.

15. Rogers,Allen.(1981). TeachingAdults,NewDelhi,SterlingPublishersPvt. Ltd.

16. Saxena,D.P.(2006).Non-FormalandAdultEducation,NewDelhi,CyberTech
Publication.

17. Sivarajan,K.(1989).VayojanaVidyabhasom,Calicut, Sahayprasadhana.

18. UNESCO.(1972).Learningtobe,Paris, UNESCO.

19. Vankataiah,S.(2001).Non-FormalEducation,NewDelhi,AnmolPrakashan.

20. Youngman, F.(2000). The PoliticalEconomyofAdult Education, London, Zeal
Books

21. Agewell Foundation (2010), Changing Trends of Old Age,AgeWell Research and
AdvocacyCentre.

22. Kam, P.K (2003), Empowering Elderly: A Community Work Approach Community
development journal, Oxford Journal, VVol.-31, issue 3, PP 230-245.

23. Lloyd, P,(2002), The Empowerment oftheElderlyPeople, SchoolofSocialSciences,

University of Sussex UK, London.

24. MinistryofLawandJustice, Governmentoflindia(2007), TheMaintenanceand Welfare of
Parents and Senior Citizens Act, 2007.

25. Cohen,L.(1998),NoAgeinginindia, UniversityofCaliforniaPress, Berkeley.

26. Rajan,S.1.(2005),AnAginginindia,RawatPublication, NewDelhilrudayaRajan,

27. Misra and Sarma (1999), India‘s Elderly: Burden or Challenges,Sage Publications,
New Delhi.

28. Arunachalam.J(2005), Women "'sEquality—AStruggleforSurvival: Gyan

29. PublishingHouse,NewDelhiKamala,S.&Singh,U.K.(2008), TowardsLegal Literacy :
Oxford University Press,

30. Kamala,S.&Singh,U. K.(2008), TowardsLegalL iteracy:Oxford UniversityPress,

31. Karl,M(1995), WomenandEmpowerment—ParticipationandDecisionMaking: Zed
Books Ltd., London.

32. Parvin, R.M. (2005), Empowerment of Women — Strategies and Systems for
GenderJustice: Dominant Publishers and Distributors, New Delhi,

33. Selvam,S.(2005),EmpowermentandSocialDevelopment—IssuesinCommunity
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Participation: Kanishka Publishers, Distributors, New Delhi

34. Sinha, A. K(2008), NewDimensions of Women Empowerment: Deep &Deep

Publications Pvt. Ltd., New Delhi

35. Bhadauria, M (1997), Women in India — Some Issues: APH Publishing Corporation,

New Delhi

36. Rao,D.BandRao,D.P,(2004), WomenEducationand Empowerment: Discovery

Publishing House, New Delhi

ELECTIVE COURSE

GROUP-C-EMERGING ISSUES IN EDUCATION
COURSECODE-MEDNS04DSEQ8: INCLUSIVE EDUCATION

L/T=Lecture/Tutorial;P/I=Practical/Internship

ESSENCE OF THE COURSE
This course gives an introduction to individual differences and the need for inclusive

educationinthepresent educationalscenario.Thecoursethroughlight into variouspolicies, acts

and practices relevant to social and educational inclusion. It also provides the opportunityto

foster a cultureofrespect and belonging towards childrenwithspecial needs.

COURSE LEARNING OUTCOMES

After studying the course,the prospective teacher educator

Examinecriticallytheconcept,natureandcharacteristicsofstudentswithvarious
special needs

Understandthe nationaland internationalinitiativestowardstheeducationofstudents
with Diverse needs of the learners

Criticallyevaluatethepoliciesandlegislationsrelatedtoinclusive education
Understandthechallengesfacedbystudentswithdiverseneeds
Equipwiththeskillsto addressthediverseneedsofthestudents ininclusive
education

Identifythevariousaspectsofteacherpreparationandresearchpriorities inlnclusive
education
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COURSE CONTENT
MODULE 1: Introduction to Inclusive Education- National & International initiatives to
respond to diversity (30 hours)
Definition, concept and importance of inclusive education, Psychological and sociological
approaches to inclusive education, Historical perspectives on education of children with
diverse needs, Concept of special education, integrated education and inclusive education,
Inclusive schools as effective schools

International initiatives:

The Conventionon the Rights of the Child (Article23,28,29a2,3,6and10&12).The World
Declaration on Education for all andits Framework for Action to meet Basic

-Learning needs, 1990(Article 3 Clause 5). The World Declaration on the Survival,
Protection and Developmentof Children and the Plans of action (Outcome of the UNICEF
World Summit for Children, (1990). The Asian and Pacific decade of Disabled Persons,
1993-2002. International Year of the disabled persons (IYDP, 1981), International

Perspectives Dakar framework of action (2000), Millennium development goals(2000)
Nationallnitiatives:

National institutes for various disabilities, District primary education programme (DPEP).
Sarva Shiksha Abhiyan. Initiatives for the gifted and talented children. National curriculum
framework, 2005 NCERT Girls; education initiatives -Mahila samakshya, kasturba gandhi
balika vidyalaya.

MODULE 2: Current Laws, Policies, Teacher Preparation and Research priorities in

Inclusive Education (20 hours)

The Mental Health Act 1987. Rehabilitation Council of India Act, 1992, National policy on
Education (NPE), The PersonswithDisabilitiesAct (Equalopportunities, Protectionofrights
and full participation, 1995). The National Trust for the Welfare of Persons with autism,
cerebral palsy, mental retardation and Multiple Disabilities Act 1999. Right to education act
2009 and afterwards

Teacher preparation:

Skills and competencies of teachers and teacher educators for elementary and secondary
educationwithinclusivesettings.N.C.F2005and  curriculum for teacher preparation and
transactionmodes.Roles, responsibilities and professional ethics of teachersininclusive settings
Research Priorities in Inclusive Education:

Areas of research needed for enhancement of learning. -Evaluation of centrally sponsored
schemes of education of SCs, STs, and Minorities. Priority areas of research on
girls‘education. Study of teaching learning practices and social inclusion. Least Restrictive

Environment Community Based Rehabilitation
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MODULES3: Children with Diverse Needs (20hours)
Concept and meaning of diverse needs, Definition, concept and challenges children with

sensory impairments (hearing, visual and physically challenged), Intellectually challenged
(gifted, talented and mentally challenged), Developmental disabilities (Autism, Cerebral
palsy, Learning Disabilities), Social and emotional problems, Scholastichackwardness, Under
achievement, Slow learners, Children with health problems, Environmental

/Ecological difficulties and children belonging to other marginal group. Socially
disadvantaged children Gender Equality

MODULES4: Inclusive education strategies for addressing diversityin classrooms (20
hours)

Steps to becoming a culturally inclusive school, Developing inclusive knowledge in science,
language, maths - Effectiveness of inclusive strategies such as enrichment, cluster grouping,
mixed ability grouping, multilevel teaching, cooperative learning, peer tutoring in the context
ofconstructivism.Multiculturaleducation,multigrade teaching in ruralcontext,Mid-Day

Meal Scheme, Adaptations in instructional objectives, curriculum and co-curricular activities
for meeting, diverse needs of children from sensory, intellectual, learning disabled, rural,
tribal, girls, SC /ST and linguistic and other minoritygroups. Role oftechnology for meeting
diverse needs of learners, Role of parents and other community members for supporting

inclusion of children with diverse needs

TRANSACTION MODALITIES

Lecture cum discussion, Individual or collaborative seminar Presentations,Reviews and analysis
of book/reports/ official documents, official website, reports and research journals, Listening to
Educational Videos followed by discussion,

Libraryreadingfollowed bygroupdiscussion

PRACTICUM (Anythree)

1. Prepare a parallel summary ofthe international and national initiatives to cater to learners
with diverse needs, demonstrating the evolution towards IE

2. Prepareatable/graphic comparing the various approaches to learners with diverse needs

3. Summarize the contemporarypolicy to wards IE in India

4. Interview a parent & teacher of any two categories of children with diverse needs and
make report on the perceived causes, difficulties, developmental patterns, strategies for
enabling the learner.

5. Visit/interview a teacher/ head teacher ofnearbyschoolto make a report ofthe stepstaken to

turn it into an inclusive school and comment.
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6. Prepare lessonplanontopic of your choice that cater to diverse learners, and highlight the

strategies and emphasizes made to cater to each category.

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest(ThebestTwo tests) 20 50%
Practicum(anythree) 12 30%
Attendance 08 20%

Total 40 100%
REFERENCES:

1. Dubbey.S.M(2001),Educationalscenariolnindia. Authors
2. Gardener Williaml(1977)Learning&BehaviouralcharacteristicsofExceptionalchildren And

youth ; Allyn & Bacon
3. Hallahan&Kauffman, J.M(1978)ExceptionalChildren; Anintroductionto special

education, Englewood CIiff; Prentice hall
4. KirkA&Gallauger,J.J(1979)EducatingExceptionalChildren,Hofftonand Mifflin

5. LewisB.R&DoorlagH.DTeachingspecialstudents ingeneraleducationclassroom (6%

edition) Merril Prentice Hall.
6. PandeR.S&Advani.L(1995)PerspectivesofDisabilityandRehabilitation, NewDelhi, Vikas

Publishing House

7. StephenC.Met.al(1983) TeachingMainstreamstudentsNewyork:JohnWiley

8.

COURSE CODE-MEDNS04DSE09: EDUCATION FOR HUMAN RIGHTS AND VALUES

CREDIT TEACHING HOURS ASSESSMENT
/T P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/1=Practical/Internship

ESSENCE OF THE COURSE

The course gives an account about human rights and duties, need of human rights and value

education, various policies and commissions associated with this. It also specifies the role of

Teachers and teacher education programme indeveloping value system among student sand

the use ofvarious tools and techniques for measuring the moraltraits.
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COURSE LEARNING OUTCOMES
After completing the course, the prospective teacher educator

e Understand human rightsandits national significance

e Recognize the violation of human rightsand waysto protectour rights

e Co-ordinate and encourage activities to protect human rights

e Understand the need and significance of values in life and value education

e Analyse various approaches for value education through research

e Recognize the relevance of value education in teacher education

e Practice and propagate values among students
COURSE CONTENT
MODULE 1: Human Rights -its status and new trends in India (30 hours)
Meaning, Rights and Duties, General conditions underlying the idea of Human Rights.Human
Rights Guaranteed in main international Treaties. Indian Constitution and Human Rights,
Constitutional Provisions, Implementation of Human Rights in India. Agencies Promoting
Human Rights in India (National and State levels). Rights ofchild, women, Right to
Information, consumer rights Human Rights violation in India. Role of teacherin protecting
Human Rights.
Human Rights Education (10hours)
Need, Framework of educational policies in India for elementary, secondary, and higher

secondary level.Methods of teaching Human Rights.(role play,brain storming,projects,pictures).

MODULE 2: Value Education- Commissions and committees on value education (20
hours)

Definition, meaning, need and importance of value education in the present Indian and global
contexts. Classification- Values of Ancient Indian culture, classification by NCERT. Sources
ofvalues-Philosophy, Curriculum, Community, Culture, Religion, science, Literature etc.
Direct, Indirect, incidental approaches, University Education Commission (1948),SriPrakasa
committee on Religious and moral Education (1959), The committee onEmotional Integration
(1961), The Indian Education Communication (1964-66), Report of UNESCO(1972),
suggestions of The first National Moral Educational Conference(1981), National Policy on
education (1986).

MODULE 3: Agencies of value inculcation (10 hours)
Home, School, Peer group, community, society, media, how allthese agencies contribute for
theinculcationofvaluesamongstudents. Typeofactivitiesinschoolforinculcationof values

(prayer, assembly) Role ofcurriculum, Hidden curriculum.
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MODULE 4: Value education —Evaluation andTeacher education programme(20hours)
Professional ethics, Professionalism and love towards teaching profession, Teacher as a
model, New trends in value education (various approaches and methods, use of ICT for
effective value education programmes, life skills, prevention of manmade disasters, role of a
counsellortraining to practice different strategies). Evaluation in moral education— a difficult
task. Some tools and techniques to measure moral traits are, observation, tests, checklists,
rating scale, attitude scale.
MODES OF TRANSACTION

e Lecture cum discussion,Individual or collaborative seminar Presentations,

e Reviews and analysis of book/reports/ official documents, reports and research

journals,

e Listening to Educational Videos followed by discussion

e Library reading followed by group discussion

e Study of documents and references

e Debate,Project,workshop,Panel discussion

PRACTICUM( Anytwo)

1. Content Analysis of school curriculum for identification of values and assessment of
moral content

2. Review of recent research studies on value education

3. Analysis of life history of 5 well known personalities/interview withs piritual leaders.
4. Construction and evaluation of any toolinmoral education.

5. Action research in value education

6. ReviewofresearchesinHumanrights,womenstudiesandothermarginalised
7. DiscussionofissuesofHumanRightviolations

8. AninterviewwithpeoplewhoprotectHumanRights

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest(ThebestTwo tests) 20 50%
Practicum(anythree) 12 30%
Attendance 08 20%

Total 40 100%
REFERENCES

1.Rao,R.K.(1986).MoralEducation — Apractical Approach.Mysore: RIMSE.
2.Venkataiah,N.(1998).ValueEducation.NewDelhi: APH.
3. Bull,N.J.(1969).MoralEducation.London:Routledge&KeganPaul.
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4. Goleman,D.(1998).Workingwithemotionalintelligence.New Y ork:BentamBooks.
5. Joyce,B.,&Weil, M.(1978).ModelsofTeaching.NewDelhi:PrenticeHall.

6. Kay,W. (1975).MoralEducation:aSociologicalstudyofthe influenceofsociety, home, and

school. London: Allen &Unwin Ltd.

7. Luther.M.(2001).Valuesandethics inschooleducation. NewDelhi:McGrawHill.

8. Mukhopadhyay,M.(Eds.).(2004).Valuedevelopmentinhighereducation.NewDelhi:

9. Piaget,J.(1932). Themoraljudgementofthechild.London:Routledge&KeganPaul.
10. Ruhela,S.P.(1986).Humanvaluesandeducation.NewDelhi: Sterling.
11. Ruhela,S.P.(2000).Valuesinmodernindianeducationalthought. NewDelhi:Indian

Publishers and Distributers.
12. Saraf,M.(1999).Educationinhumanvalues.NewDelhi:Vikas.

13. Sharma(1997).Valueeducation inaction.NewDelhi: UniversityBookHouse.

14. Wilson,J.(1967).Introductiontomoraleducation.Middlessex:PenguinBooks.

15. Kohlberg,L.,&Turiel,E.(1971).Moraldevelopment andmoraleducation.InG.Lesser

(Eds.),Psychology and Educational Practice. Scott Foresman.

16. NCERT.http://www.ncert.nic.in/sites/valueeducation.
17. Shadri,C.,Khader,M.A.,&Adhya, G.L.(1992).Educationinvalues:asourcebook.New

Delhi: NCERT.

18. Patil,V.T.(2008).Valueeducationandhumanrightseducation.NewDelhi: Virgo.
19. Klein,Rev.Peter.(2007).TheCatholicSourcebook. Orland: Harcourt Religion

COURSE CODE: MEDNS04DSE10: ENVIRONMENTAL EDUCATION

CREDIT TEACHING HOURS ASSESSMENT
/T P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/1=Practical/Internship

ESSENCE OF THE COURSE

The course is an introduction to environmental education and various ecological factors for
sustainable development. This course gives an insight in to the environmental heritage and
environment friendly culture of Kerala, various environmental issues and the role of public
participation in the conservation of nature.

COURSE LEARNING OUTCOMES
After completing the course,the prospective teacher educator

e Understand the concept,importance,scope and aims of environmental education
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e Familiarize with the emerging terminologies and concepts in the field
of environmental education

e Understand about various projects in the areas of environmental studies

e Acquaint with possible environmental hazards enabling them to combat with the
negative effects of the programmes of environmental erosion and pollutionat various
stages of education.

e Acquaint with various components of environmental concerns for pre
paringa curriculum for environmental education.

e Develop various strategies for realizing he objectives of environmental education
with special emphasis atlocal level.

COURSE CONTENT

MODULE 1: Introduction to Environmental Education and Eco concepts (27hours)
Origin and development of the concept.Need and Significance,Psychological Perspectives of
EE, Need ofa —Green Curriculuml, Methods and Strategies for EE at primary,secondary and
Higher Education.Environmental Sensitivity,Concept of Environmental sensitivity index
Environmental action and environmental action plan, Difference Between Ecologyand
Environmental Education.Concept and Role of teacher incultivating the following:Eco
literacy—Fritj of Capra.Water literacy and it‘sgro wing concern in the present scenario.

Strategies to promote water literacy through collaboration of various agencies.Ecological

Intelligence-DanielGoleman,Naturalistic Intelligence-Howard Gardner,Ecotourism: Meaning

and Relevance, Eco pedagogy-Meaning and Importance.

MODULEZ2: Sustainable Development- Environmental Heritages and culture (20hours)

Sustainable Development-Meaning and Importance, Concept of education for sustainable
development-ESD(Ecological,Economical,Socio—Cultural).Strategies for rendering ESD.

Symptoms of Non-Sustainability. Criticism on the concept of Sustainable Development
Western Ghats: Meaning of the term _Ghat, It‘s relevance as UNESCO world heritage site
Bio diversity of Western Ghats, it‘s role in controlling climate of Kerala, Threats to Western
Ghats, (All the Five subtitles must be sensitized using appropriate strategies), Other
environmentalHeritages, Environment friendly culture of Kerala- A Rethinking

MODULE 3: Environmental issues (20hours)
Concept of Homeostasis, Degradation in the quality of Environment, Role of individuals in
the Prevention of Pollution, Climate change, Global Warming, Acid Rain Ozone Depletion
(Emphasis is to be giventothe role ofIndividuals), Solid Waste Management-Meaning, Role
and Responsibility of Individuals and Institutions in the management of E waste, Nuclear

waste, Medical Waste, Plastic Waste. Waste management- Public-private participation.
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MODULE 4: Disaster Management and Public participation in Nature Conservation
(23hours)
Meaning and concept of disaster management. Emergency management principles, Types of
Disasters, their cause and impact, Need and importance of Disaster management training,
Indian scenario with Special reference to Kerala in Disaster Management Training, Role of
teachers and educational Institutions in Disaster Management
Importance of Public participation in the conservation of Nature, Measures to ensure public
participation- Role ofMedia, Governmentaland nongovernmentalagencies. Contributions of
environmental activists in bringing public participation, Planetary citizenship or world
citizenship- importance in the era of globalization. EnvironmentalCitizenship as the ultimate
goal of Environmental education
TRANSACTION MODES
Lecture cum discussion, Individual or collaborative seminar Presentations, Reviews and
analysis of book/reports/ official documents, reports and research journals, Listening to
Educational Videos followed by discussion, Library reading followed by group discussion,

Studyofdocuments and references, Debate, Project, workshop, Paneldiscussion

PRACTICUM

1. FieldExperienceonaPollutedEnvironmentalarea

2. Daycelebrations/observationondifferent environmentallyimportantDays

3. ConductCampsonEnvironmentalawareness

4. Project onEnvironmentalassetsor heritages

5. Conductprogramsto developeco-literacyamongprospectivesecondaryteachers

6. ConductastudyonEnvironmentfriendlybehavior amongprospectivesecondaryteachers

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest(ThebestTwo tests) 20 50%
Practicum(anythree) 12 30%
Attendance 08 20%

Total 40 100%
REFERENCES

1. Capra,F.(1999).Eco-literacy: Thechallengefornext century.LiverpoolSchumacher
Lectures.

2. 0rr,D(1992).EcologicalLiteracy:Educationandtransitionto apost modernworlds.
Albany: State University Press, New York.

3. Goleman,D.(2010)Ecologicalintelligence,PenguinBooks, London
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22.

4. Odum,E.P.(1971)FundamentalsofEcologyWBSaunders

5. Speth&James,G.(2006)GlobalEnvironmentalchallenges: Transitionto asustainable
world, Orient Longmann

6. Firor,John&JudithE,J.(2003)CrowdedGreenHouse,UniversityPress

7. Brown, LesterR(2002)EcoEconomy:Building aneconomyforearth, Orient
Longmann

8. GardnerHS(2006)FramesofMind.Harvard universityPress

9. BharuchaE(2005), TextbookofEnvironmentalStudies,UniversityPress

10. Dani,H.M.(1986),EnvironmentalEducation,Chandigarh:PublicationBureau,Panjab
University

11. Bhall,S.C.&Khanna,H. (2007),EnvironmentalEducation,NewDelhi:Regal
Publication.

13. Nagra,V.(2006),EnvironmentalEducation,Jalandhar: SharmaPublications.

14. Nanda,K.V.(1997),EnvironmentalEducation,NewDelhi: APHPublishingCorp.

15. Nasrin(2007).Education,EnvironmentandSociety,NewDelhi: APHPublishingCorp.
16. Saxena,A.B.(1986),EnvironnementalEducation, Agra:NationalPsychologicalCorp.
17. Sharma,R.C.(1981),EnvironmentalEducation,NewDelhi: MetropolitanBookCo.
18. Shrivastva,K.A.(2007),GlobalWarming, NewDelhi:APHPublishingCorp.

19. Shukla,K.S.andSrivastva,R.P.(1992).Emerging patternofEnvironmentalStructure,
New Delhi : Commonwealth Publishers.

20. Singh,K.Y. (2005).TeachingofEnvironmentalScience, NewDelhi:Charman

Enterprises.

Sudhir,A.M.andMasillamani, M.(2003),Environmentallssues, NewDelhi:Reliance
PublishingHouse.
23. Kumar,V.K.(1982).AStudyofEnvironmentalPollution,Varanasi: TaraBook Agency.

24. Vyas,H.(1995),ParyavaranShiksha, NewDelhi:VidyaMandir.

Website orEmail

1. BharatyVidyaPeethlInstituteofenvironment educationandresearch( BVIEERemail
bvieer@vsnl.com

2. BombayNaturalHistorySociety(BNHS) web:www.bhns.org.email:
bnhs@bom4.vsnl.net.in

3. Botanicalsurveyofindai(BSI).web:www.nic.in.email:bsi@gems.vsnl.net.in

4. CentreforEnvironmentalEducation(CEE).web:www.educationvsnl.com/cee/index.html.


mailto:bvieer@vsnl.com
http://www.bhns.org/
mailto:bnhs@bom4.vsnl.net.in
http://www.nic.in/
mailto:bsi@gems.vsnl.net.in
http://www.educationvsnl.com/cee/index.html
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COURSE CODE-MEDNSO04DSE11:COMPARATIVE EDUCATION

CREDIT TEACHING HOURS ASSESSMENT
L/T P/1 TOTAL | LT P/l TOTAL | Internal | External | TOTAL
4 - 4 90 90 40 60 100

L/T=Lecture/Tutorial;P/1=Practical/Internship
ESSENCE OF THE COURSE

The course describes the need and importance of comparative education at different levels.

This course also givesa brief account onthe salient features ofelementary, secondary and

Higher education system of selected developed, developing and under developed nations
with respect to the structure, policy and financing, curriculum, administration, legislations
and teacher education.
COURSE LEARNING OUTCOMES
After completing the course,the prospective teacher educator

e Explain the concept of Comparative Education.

e Understand the need and importance of Comparative Education.

e Explain the factors influencing the educational system of a country.

e Understand the structure of educational system in different countries.

e Compare the education systems of U.K, Ethiopia, China and India.

e Critically evaluate the efficacy of educational systems of different countries interms

of prevailing trends of those countries.

MODULE 1: Understanding Comparative education (20hours)
Meaning and definition of comparative education-Origin and development of Comparative
Education — Approaches to comparative education — Need and Importance of Comparative
education- Micro level and Macro Level approaches —Area based, Problem based and
theme based approaches to comparative education -scope of comparative education —
difference between international education and comparative education — Role of
International agencies in Education — future of comparative education
MODULE2: Comparison of Elementary and Secondary education System in selected nation
(30 hours)
Recent trends and innovations in elementary education system of UK, India, Ethiopia and
China - Comparison of the salient features of elementary education system of UK, India,
Ethiopia and China with respect to the relevant aspects such as Objectives, System of
admission, Curriculum, Methods of teaching /learning, Examination system, Administration
and Control, Problems associated with the elementary education system in the above countries

Secondary education system in India, China, UK and Ethiopia with special reference to
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structure, policy and financing, curriculum, administration, legislations and teacher education
at secondary level — Share of GDP tosecondary education in China,India and UK — Impact of
British system of education in colonial countries
MODULE 3: Comparison of Higher Education System in selected Developed, Developing
and Underdeveloped Nations (20hours)

Higher education system in India, China, UK and Ethiopia — Origin and development of
University System of Education in India, China, UK and Ethiopia — Gross enrolment ratio
(GER) in Higher education among developed, Underdeveloped and countries in Transition —
Structure, Policy, Financing and AdministrationofHigher Education inIndia, China, UKand
Ethiopia. Impact of Neo LiberalPolicies on educational systems of India, UK and Ethiopia —
issues of Affiliation system and question of autonomy in India and UK — Comparison
Academic salaries and Incentives for higher education personals in India, UK, China and
Ethiopia

MODULE 4: Comparison of Distance Education systems in selected nations (20 hours)
History of Distance education system- Role of Universities in UK in Distance education -
University of London as the first University offered Distance education degrees-Open
Universities- Online courses. Distance education courses in India- Relevance of Distance
education course to Indian society correspondence courses, distance education courses under
different universities- Role of Distance education council- IGNOU as peoples university-
UGC as a regulatorybody- Online courses Historyof Distance education in China - Trend of
Open and distance education courses — online courses and E learning Emergence of distance
education courses in Ethiopia— relevance of such courses in the social structure of Ethiopia-

Trends andissues of Open courses, online courses and Elearningin Ethiopia

TRANSACTION MODE
Lecture,Small group discussions,Reading and reflections on text,Assignments,Seminar
presentations.
PRACTICUM
1. Review of studies related to comparative education
2. Website evaluation of official leducational websites of selected nations

3. Critical evaluation of school curriculum of any two nations.

ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION

Criteria Marks Percentage
Classtest(ThebestTwotests) 20 50%
Practicum(anytwo) 12 30%
Attendance 08 20%

Total 40 100%




141

REFERENCES

1) Sharma.Y.K.,—AComparativeStudyofEducationalSystemslKanishka

Publishers, N.Delhi (2004)

2) Rai,B.C.,—ComparativeEducationl,PrakashanKendra,Lucknow(1972).

3) Khanna,S.D.,Lamba,T.P.,Saxena,V.R.,andMurthy,V.,—Comparative

Educationl made easyl, Doaba House, Delhi (1979).

4) Sodhi,T.S.,—Atextbookofcomparativeeducation—Philosophy,Patterns&Problemsof
NationalSystems (UK, USA, Russia, India)l, Vikas Publishing House Pvt., Ltd., NewDelhi
(1993).

5) Biswas,A.,&Aggarwal,].C.,—ComparativeEducation(India,U.K.,U.S.A.,U.S.S.R.)I,
Arya Book Depot, New Delhi (1986).

6) Sharma,R.N.,—EducationinEmergingIndianSocietyl,Surjeet Publications, Delhi
(2002).

7) DavidPratt.,—Curriculum—DesignandDevelopmentl,HarcourtBrace

Jovanovich, New York (1980).



	Vision
	Mission
	20. CLASSIFICATION OF SUCCESSFUL CANDIDATES
	SEMESTER–I
	COURSECODE–MEDNS01DSC01: ADVANCED PHILOSOPHY OF EDUCATION
	ESSENCE OF THE COURSE
	COURSE LEARNING OUTCOME
	COURSE CONTENT
	TRANSACTIONMODALITIES
	TASK AND ASSIGNMENTS(Anytwo)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION
	COURSE CODE- MEDNS01DSC02: PSYCHOLOGY OF LEARNING AND DEVELOPMENT
	ESSENCE OF THE COURSE (1)
	COURSE LEARNING OUTCOMES
	COURSE CONTENT (1)
	Motivation

	TRANSACTION MODALITIES
	TASK AND ASSIGNMENTS (Any Three)

	COURSE CODE–MEDNS01DSC03: TEACHER EDUCATION
	ESSENCEOFTHECOURSE
	COURSE LEARNING OUTCOMES (1)
	COURSE CONTENT (2)
	MODULE1: Teachers, Teaching and Teacher education (15hours)
	MODULE 2: Teacher Education system and the Structure of pre-service and in-service teacher education system in India (25hours)
	MODULE4: Quality, Evaluation and research in teacher education (20hours)

	TRANSACTION MODES
	TASK AND ASSIGNMENTS (Anytwo)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (1)
	COURSE CODE- MEDNS01DSC04: INTRODUCTION TO EDUCATIONAL RESEARCH AND STATISTICS
	ESSENCE OF THE COURSE (2)
	COURSE LEARNING OUTCOMES (2)
	COURSE CONTENT (3)
	Part-A: INTRODUCTION TO EDUCATIONAL RESEARCH (45Hours)
	MODULE1: Introduction to Educational Research (20hours)
	MODULE 2: Identification of Research problemand PreparationofaResearchProposal

	Part–B: INTRODUCTION TO EDUCATIONAL STATISTICS (45Hours)

	TRANSACTION MODALITIES (1)
	TASK ANDASSIGNMENTS
	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (2)
	ResearchMethodology
	Statistics

	COURSE CODE–MEDNS01SEC01:YOGA  EDUCATION PRACTICAL
	ESSENCE OF THE COURSE (3)
	COURSE  LEARNING  OUTCOMES
	MODULE1: YOGA-ORIGIN AND DEVELOPMENT (5 Hours)

	MODULE2: ASANAS, MUDRAS, PRANAYAMA (BREATHINGEXERCISES) (20
	hours) Asanas
	Mudras
	Pranayama (Breathing exercises)
	Meditation

	WORKSHOP / PRACTICALS
	PRACTICUM
	MODES OF TRANSACTION
	ASSESSMENT INDICATORS FOR CONTINUOUSE VALUATION
	COURSECODE–MEDNS01SEC02: IC T CUM SOFT SKILLS
	ESSENCE OF THE COURSE (4)
	COURSE LEARNING OUTCOMES (3)
	Module1:Introduction to Information and Communication Technology in Education
	MODULE 4:Soft Skills- means for Effective Communication (15hours)

	MODE OF TRANSACTION
	PRACTICUM (Anyone)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (3)
	COURSECODE–MEDNS01SEC03: EXPOSITORY WRITING WORKSHOP
	ESSENCE OF THE COURSE (5)
	COURSE  LEARNING  OUTCOME
	MODULE1: CONCEPT OF COMMUNICATION (20hours)
	MODULE2:WRITING AS A MEANS OF COMMUNICATION (10hours)
	MODULE3: STYLES OF ACADEMIC WRITING (15hours)

	MODES OF TRANSACTION (1)
	ASSESSMENT  INDICATORS  FOR CONTINUOUS EVALUATION

	SEMESTER–II
	CORECOURSE–MEDNS02DSC05: HISTORY SOCIOLOGY AND POLITICAL ECONOMY OF EDUCATION
	ESSENCE OF THE COURSE
	COURSE  LEARNING OUTCOMES
	COURSE CONTENT
	MODULE 1: Historical Development Education during Ancient, Medieval and Colonial Period (20 hours)
	MODULE2:Post-Independence development of Education (25hours)

	TRANSACTION MODE
	TASK AND ASSIGNMENTS (Anytwo)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION
	COURSECODE-MEDNS02DSC06: PSYCHOLOGY OF INDIVIDUAL DIFFERENCES
	ESSENCE OF THE COURSE (1)
	COURSE LEARNING OUTCOMES
	 COURSE CONTENT
	MODULE 1: Individual difference and its implications on Education -Guidance and counselling. (20 hours)

	TRANSACTIONMODE
	TASK ANDASSIGNMENT(Anytwo)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (1)
	COURSECODE–MEDNS02DSC07:CURRICULUM DEVELOPMENT AND
	ESSENCE OF THE COURSE (2)
	COURSE LEARNING OUTCOMES (1)
	COURSE CONTENT (1)
	TRANSACTION MODALITIES
	TASK AND ASSIGNMENTS(Anytwo)

	ASSESSMENT INDICATORS FOR CONTINUOS EVALUATION
	COURSECODE-MEDNS02DSC08:ADVANCED EDUCATIONAL RESEARCH AND STATISTICS
	ESSENCE OF THE COURSE (3)
	COURSE CONTENT (2)
	Part– A EDUCATIONAL RESEARCH   (45Hours)
	MODULE2: Methods of Educational Research (25 hours)

	Part–B  STATISTICS   (45 Hours)

	TRANSACTION MODES
	TASK ANDASSIGNMENTS
	REFERENCES
	Research Methodology
	Statistics


	SEMESTER  III
	COURSECODE-MEDNS03DSC09: CONTEXT AND ISSUES OF ELEMENTARY  EDUCATION
	ESSENCE OF THE COURSE
	COURSE LEARNING OUTCOMES
	COURSE CONTENT
	MODULE 1: Institutions, Systems and Structures at the Elementary School level (10 hours)
	MODULE3:Status, concerns, curriculum and evaluation in Elementary Education

	TRANSACTION MODES
	TASK AND ASSIGNMENTS (Anytwo)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION
	COURSECODE-MEDNS03DSC10: CONTEXT AND ISSUES OF SECONDARY AND
	SENIOR SECONDARY  EDUCATION
	ESSENCE OF THE COURSE (1)
	COURSE LEARNING OUTCOMES (1)
	COURSE CONTENT (1)
	MODULE 1: Introduction to Secondary and Senior Secondary Education in India (30 Hours)
	MODULE 2: Quality Concerns and Management System in Secondary and Senior SecondaryEducation (15Hours)
	MODULE 3: Status, Issues and Concerns of Secondary and Senior Secondary Education in India (25Hours)
	MODULE4: Secondary and Senior Secondary Education Curriculum and Evaluation

	TRANSACTIONAL MODALITIES
	TASK AND ASSIGNMENTS
	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (1)
	ESSENTIAL READINGS
	SPECIALISATION COURSE–I
	ESSENCE OF THE COURSE (2)
	COURSE LEARNING OUTCOMES (2)
	COURSE CONTENT (2)
	Unit1:Nature, Scope and characteristics of language (15hours)
	Unit 2: Curriculum Development and Theoretical Bases of English Language Development (25 hours)
	Unit3:Instructional Dynamics of Language Education–Models of teaching (30hours)

	TRANSACTION MODES (1)
	ADVANCED PRACTICUM (Select any two items)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (2)
	SPECIALISATION COURSE -II COURSECODE:MEDNS03SPC11.2:ADVANCED METHODOLOGY AND PEDAGOGY OF MALAYALAM EDUCATION
	ESSENCE OF THE COURSE (3)
	COURSE LEARNING OUTCOMES (3)
	COURSE CONTENTS
	MODULE 1: The Functions of a Language, foundations of Language learning and Curriculum (25hours)
	MODULE2: Instructional Dynamics of Language Education and Models of teaching (25 hours)
	MODULE3:Problems of Language Education in India and Professional Development of Malayalam teacher (20 hours)
	MODULE 4: Malayalam and other Languages (20hours)
	ADVANCED PRACTICUM (Anytwo)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (3)
	SPECIALISATIONCOURSE–III
	ESSENCE OF THE COURSE (4)
	COURSE LEARNING OUTCOMES (4)
	COURSE CONTENT (3)
	Module1: Nature, origin and Historical development of Hindi (20hours)
	Skills in Language learning
	Module3:Instructional Dynamics-Methods, Curriculum and other Resources (25 hours)

	TRANSACTION MODES (2)
	ADVANCED PRACTICUM(Any two items)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (4)
	SPECIALISATION COURSE-IV
	ESSENCE OF THE COURSE (5)
	COURSE LEARNING OUTCOMES (5)
	On completion of the course the prospective teacher educator
	UNIT2:Theoretical Bases of Sanskrit language development (25hours)

	UNIT3: Instructional Dynamics-Methods, Curriculum and Models of teaching

	TRANSACTION MODES (3)
	ADVANCED PRACTICUM (Anytwoitems)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (5)
	References

	SPECIALISATION COURSE-V
	ESSENCEOFTHECOURSE
	COURSE  LEARNING  OUTCOMES
	COURSE CONTENT (4)
	Module 1:Concept, Nature,Objectives and significance of mathematics (30 hours)
	Module3: Mathematics Teacher and Informal Approach in Mathematics Teaching (20 hours)

	TRANSACTION MODALITIES
	PRACTICUM(Anytwoitems)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (6)
	SPECIALIZATIONCOURSE-VI
	ESSENCE OF THECOURSE
	COURSE LEARNING OUTCOMES (6)
	COURSE CONTENT (5)
	Module1: Goals and Nature of Modern Science Education (25Hours)
	Module 2:Science Curricula (25Hours)
	Module4:Empowering the Science Teacher (20Hours)

	TRANSACTIONAL  MODALITIES
	References

	SPECIALISATION COURSE-VII
	ESSENCE OF THE COURSE (6)
	COURSE LEARNING OUTCOMES (7)
	COURSE CONTENT (6)
	MODULE4:Empowering Social Science Teacher (20hours)

	TRANSACTION MODALITIES (1)
	PRACTICUM (Any Two, One eachfrom two parts) Part – A
	Part–B

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (7)
	SPECIALISATION COURSE–VIII
	ESSENCE OF THE COURSE (7)
	COURSE LEARNING OUTCOMES (8)
	COURSE CONTENT (7)
	Module 2: Teacher Accountability and Evaluation of learning outcomes (25hours)
	Module 3: Theoretical Bases of Commerce Education and ICT based approaches (30 hours)
	MODULE4: Research Perspectives in Commerce Education (8hours)
	Need forresearch incommerce education- Areas identified incommerce for research-
	Types of educational research- Action Research- Need and steps.

	TRANSACTION MODALITIES (2)
	PRACTICUMS (anyTwo)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (8)
	MEDNS03SEC05:ACADEMIC WRITING WORKSHOP
	COURSE AIM
	COURSE OBJECTIVES
	UNITI: INTRODUCTION TO ACADEMIC WRITING
	UNITII: ACADEMIC WRITING  SKILLS
	TRANSACTION MODALITIES (3)
	PRACTICUMS (anyTwo)


	SEMESTER IV
	COURSECODE-MEDNS04DSE01:GUIDANCE AND COUNSELLING
	ESSENCE OF THE COURSE
	COURSE LEARNING OUTCOMES
	COURSE CONTENT
	TRANSACTIONAL MODE
	PRACTICUM
	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION
	COURSE CODE-MEDNS04DSE02: EDUCATIONAL EVALUATION
	ESSENCE OF THE COURSE (1)
	COURSE LEARNING OUTCOMES (1)
	COURSE CONTENT (1)
	TRANSACTION MODE
	PRACTICUM (Anyone)

	SEMINAR
	WORKSHOPS
	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (1)
	COURSE CODE-MEDNS04DSE03:ADVANCED EDUCATIONAL TECHNOLOGY
	ESSENCE OF THE COURSE (2)
	COURSE LEARNING OUTCOMES (2)
	COURSE CONTENT (2)
	MODULE1: Concept and Applications of Educational Technology (20hours)
	MODULE2:Instructional Technology and Instructional Design (20 hours)

	TRANSACTION MODALITIES
	Sessional Activities

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (2)
	UsefulWebsites

	COURSE CODE-MEDNS04DSE04:EDUCATIONAL MANAGEMENT, PLANNING AND FINANCING
	ESSENCE OF THECOURSE
	COURSE LEARNING OUTCOMES (3)
	COURSE CONTENT (3)
	MODULE1: Educational Management and Administration (25hours)
	MODULE2:Leadership in Education and Educational Planning(27hours)

	TRANSACTIONAL MODE (1)
	PRACTICUM (1)
	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (3)
	ELECTIVE COURSES GROUPB-LEVELS OF EDUCATION
	ESSENCE OF THE COURSE (3)
	COURSE LEARNING OUTCOMES (4)
	COURSE CONTENT (4)
	MODULE 1: Early Childhood care- philosophical, psychological, social perspectives and its implications (25hours)

	TRANSACTION MODALITIES (1)
	PRACTICUM (2)
	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (4)
	COURSE CODE-MEDNS04DSE06-HIGHER EDUCATION
	ESSENCE OF THE COURSE (4)
	COURSE LEARNING OUTCOMES (5)
	COURSE CONTENT (5)
	MODULE1:Higher Education–Structure, Organisation,Context (30Hours)

	TRANSACTIONAL MODALITIES
	PRACTICUM (Anytwo)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (5)
	Onlineresources–OECD

	COURSE CODE-MEDNS04DSE07:NON FORMAL EDUCATION
	ESSENCE OF THE COURSE (5)
	COURSE  LEARNING OUTCOMES
	COURSE CONTENT (6)
	MODULE1: Nature  and Scope  of Non-Formal Education (10Hours)
	MODULE3: Curriculum, Methods of Teaching and Evaluation Techniques (30hours)

	TRANSACTIONAL MODALITIES (1)
	PRACTICUM (3)
	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (6)
	ESSENCE OF THE COURSE (6)
	COURSE LEARNING OUTCOMES (6)
	COURSE CONTENT (7)
	MODULE 1: Introduction to Inclusive Education- National & International initiatives to respond to diversity (30 hours)
	MODULE 2: Current Laws, Policies, Teacher Preparation and Research priorities in Inclusive Education (20 hours)
	Teacher preparation:
	Research Priorities in Inclusive Education:
	MODULE3: Children with Diverse Needs (20hours)
	MODULE4: Inclusive education strategies for addressing diversityin classrooms (20 hours)


	TRANSACTION MODALITIES (2)
	PRACTICUM (Anythree)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (7)
	COURSE CODE-MEDNS04DSE09: EDUCATION FOR HUMAN RIGHTS AND VALUES
	ESSENCE OF THE COURSE (7)
	COURSE LEARNING OUTCOMES (7)
	COURSE CONTENT (8)
	Human Rights Education (10hours)
	MODULE 2: Value Education- Commissions and committees on value education (20 hours)

	MODES OF TRANSACTION
	PRACTICUM( Anytwo)

	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (8)
	COURSE CODE: MEDNS04DSE10: ENVIRONMENTAL EDUCATION
	ESSENCE OF THE COURSE (8)
	COURSE LEARNING OUTCOMES (8)
	COURSE CONTENT (9)
	MODULE2: Sustainable Development- Environmental Heritages and culture (20hours)
	MODULE 4: Disaster Management and Public participation in Nature Conservation (23hours)

	TRANSACTION MODES
	PRACTICUM (4)
	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (9)
	Website orEmail

	COURSE CODE-MEDNS04DSE11:COMPARATIVE  EDUCATION
	ESSENCE OF THE COURSE (9)
	COURSE LEARNING OUTCOMES (9)
	MODULE2: Comparison of Elementary and Secondary education System in selected nation (30 hours)
	MODULE 3: Comparison of Higher Education System in selected Developed, Developing and Underdeveloped Nations (20hours)

	TRANSACTION MODE (1)
	PRACTICUM (5)
	ASSESSMENT INDICATORS FOR CONTINUOUS EVALUATION (10)


